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Overview of the session 

•Provide an overview of findings and key messages from 
the Common Inspection Framework (CIF) and short 
inspections 

•Key features of schools improving to outstanding 

•Reiterate myth busting messages from our National 
Director and our recent films 

•Provide an update on the key changes from September 
2016 

•A look ahead  
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Proportion (other pupils) achieving expected standard+ 
KS2 RWM 
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Proportion (disadvantaged pupils) achieving 
expected standard+ KS2 RWM 
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Progress 8 Scores (other pupils) 
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Progress 8 Scores (disadvantaged pupils) 
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Short inspections: the story so far 
 



Proportionate and a different 
kind of inspection  

• All short inspections are for 1 day approximately every three years. 

• One HMI/Ofsted Inspector in most primary schools; two HMI/OI in secondary 
schools 

• No requirement to prepare documentary evidence solely for inspection purposes. 

• No preferred format for your documentation. 

• Two judgements: Is the school continuing to be a good school? Is 
safeguarding effective?  

• If more evidence is needed to reach a decision, or there is evidence of 
improvement/decline, the short will be converted to a section 5 inspection 

• A short inspection will not change any of the graded judgements for the school 
nor the overall effectiveness grade.  
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Short  
inspections 



Professional dialogue between HMI 
and school leaders 

• The HMI/OI will begin the discussions with leaders from the starting 
hypothesis that the school remains good.  

• School leaders will need to demonstrate that the school is still good, 
where there are areas for development, and how they are tackling 
these 

• HMI/OI will test leaders’ and governors’ assessment through a range of 
inspection activity including observations and discussion with pupils, 
staff, governors and parents. 

• There is a distinct focus on leadership and culture 

• Professional and honest dialogue with ongoing feedback to school 
leaders throughout the day. 
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Short  
inspections 



What is working well? 

• Headteachers/senior leaders being candid, open and upfront with HMI/OI about 
the strengths and weaknesses in the school – what plans are place to tackle 
issues and what is the impact? 

• First meeting is used purposefully by leaders to present an insightful evaluation 
about the school 

• In schools remaining good the culture of the school is positive, pupils are keen to 
learn in a respectful environment 

• Leadership of teaching, learning and assessment is secure across the school - 
consistency and striving for high quality that supports pupils’ progress 

• Governors understand strengths and areas needing improvement in the school - 
their impact is strategic and does not stray into operational matters 

 
Developments in Inspection Slide 11 

Short  
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Short inspections: from good to 
outstanding  

In schools that moved from grade 2 to grade 1 inspectors found:  

• Ambitious, tightly focused and resilient leadership and governance that 
does not allow complacency to set in 

• A ‘no excuses’ culture  

• Developing and nurturing leadership capacity – talent spotting new 
leaders, providing training that supports their development, coaching them to 
lead  

• High quality teaching across the school with a relentless focus on improving 
outcomes for pupils, notably disadvantaged, more able and SEND pupils 

• A curriculum that prepares pupils very well for the next stage of their education 
and helps pupils learn how to be responsible citizens 

• A school environment that deepens pupil and teacher knowledge  
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Short inspections: declining 
from good  

In schools that declined from grade 2 to grade 3 or 4 inspectors found: 

• Overly generous self assessment by governors and senior leaders - evidence did 
not support leaders’ assessment 

• Leaders were slow to identify weakness and slow to take action 

• Much variation in middle leadership - not tackling weak teaching and on 
occasion not having the support and guidance to know how to do this 

• A culture where good behaviour was not the norm - inconsistent expectations 
of pupils   

• Inconsistency in teaching resulting in progress and attainment that was 
variable across pupil groups 

• Assessment work that was not fine tuned to assessing progress from starting 
points 
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Short inspections in the SW region 
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As at 4 November 2016, regionally, we have completed 163 short inspections in the 
region with a 33% conversion rate.   

Of the 53 short inspection conversions: 

 

 

9 18 19 7 

0% 20% 40% 60% 80% 100%

Outstanding Good RI Inadequate



Leadership Messages 

From HMCI: 

‘…..school leaders should not spend an inordinate amount of time preparing 
for our inspections. It is far more valuable for them to simply focus on 

maintaining and improving standards, and acting in a way that serves the 
interests of pupils and their parents. If they do this their inspection when it 

happens will invariably look after itself’. 

 

Sean Harford’s blog:  
https://educationinspection.blog.gov.uk/2015/12/16/short-inspections-10-
things-you-need-to-know/ 
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The Common Inspection 
Framework  



Updated School Inspection Handbooks 

• Section 5 changes 
• Clarified details about who inspectors need to meet with to 

inspect governance at the school  

 

• Inspectors need to give consideration to governors’ development 
and how they improve their performance 

 

• Amended the grade descriptors in outcomes to reflect changes to 
national assessment and accountability measures 

 

• Staff and pupil surveys are online, no paper copy 
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Key messages 

• Emphasis on impact across all key judgements 

• Impact of the culture of the school 

• Importance of safeguarding as a golden thread throughout all 
judgements, including the testing of leaders’ work to meet the new 
Prevent Duty 

• The importance of a broad and balanced curriculum 

• A brand new judgement – personal development, behaviour and 
welfare 

• Alignment of the judgements on early years and 16-19 study 
programmes 
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An increased focus upon the 
effectiveness of leadership and 
management 

Increased emphasis on: 

• impact of leaders’ work in developing and sustaining an ambitious culture 
and vision 

• tackling mediocrity and using robust performance management to 
improve staff performance 

• the leadership of teaching, learning and assessment across the school 

• ensuring that safeguarding arrangements to protect pupils meet statutory 
requirements, promote their welfare and prevent radicalisation and extremism 

• the rationale for and evaluation of the curriculum and the impact on outcomes 

• the impact of governors  
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Safeguarding documents 

https://www.gov.uk/government/publications 

All staff ‘should’ have read Part One –  
annual revision is recommended 



Culture and Vision 

Consider how, in your school, you would show: 

• leaders’ and governors’ vision and ambition for the school 
and how these are communicated to staff, parents and pupils 

• whether leaders and governors have created a culture of high 
expectations, aspirations and scholastic excellence in 
which the highest achievement in academic and vocational 
work is recognised as vitally important 

• whether leaders have the highest expectations for social 
behaviour among pupils and staff, so that respect and 
courtesy are the norm. 
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Reporting on the impact of governance in 
academies 

• The academy council and the trust board govern the school 
effectively. They visit regularly and rigorously analyse the school’s 
performance. They ask searching and challenging questions 
of leaders to ensure that the school continues to improve. They have 
an in-depth understanding of the school’s strengths and areas for 
development and hold the principal to account for the quality 
of teaching, learning and assessment. For example, minutes of 
board meetings and those of the education scrutiny committee 
evidence the meticulous approach to analysing pupils’ outcomes, 
particularly those who are eligible for additional government funding. 
Their work is highly effective in ensuring the school’s continued and 
sustained improvement. 
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continued… 

• …the trust and in particular the chief executive officer have brought 
about a stunning transformation. Through the trust’s proven 
track record of improving schools experiencing significant challenges 
and its deployment of high-quality senior leaders, rapid and 
sustained improvement is evident in all aspects of the school’s work. 
A school that was described as ‘dysfunctional and unsafe’ during the 
first monitoring visit is now a place which is rooted in high 
expectations, where pupils behave well and enjoy coming to the 
school each day. One pupil summed up the changes at the school by 
saying, ‘we have watched it evolve into such a great school’. 
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continued… 

• The trust’s support for school leaders has not been effective in 
securing the rapid improvement that the academy needs. This is felt most 
keenly in the lack of urgency to recruit new teachers and in too slow a 
start in supporting current leaders to drive up the quality of teaching, 
learning and assessment. The appointment of an executive principal 
has been helpful in supporting the new principal to set her expectations 
and reorganise leadership roles and responsibilities. However, precious 
time has been lost, particularly with regard to improving the quality of 
teaching. The executive principal and the management board must 
ensure more rigorous challenge to check that agreed actions are 
implemented promptly so that pupils’ achievement rises rapidly.  
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…and finally… 

• The trust did not identify and tackle weaknesses in pupils’ 
personal development, welfare and behaviour early enough, 
nor did it prevent a decline in the quality of the sixth form 
since the previous inspection. No member has a clear 
oversight of the impact of the pupil premium funding.  

 

• The current significant involvement of the trust’s senior 
leaders has secured the school’s capacity to improve. However, 
those same senior leaders hold overarching responsibility 
for its decline.  
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Teaching, learning and assessment 

Increased emphasis on:  

• the importance of developing pupils’ knowledge, understanding and skills in 
all aspects of the curriculum and across key stages – not just English and 
mathematics 

• assessment in all its forms. 

No grading of lesson observations – removing myths 

An example from the descriptor for grade 2:  

Teachers use their secure subject knowledge to plan learning that sustains pupils’ 
interest and challenges their thinking. They use questioning skilfully to probe 
pupils’ responses and they reshape tasks and explanations so that pupils better 
understand new concepts. Teachers tackle misconceptions and build on pupils’ 
strengths. 
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 always give students ‘thinking time’? 
 limit their talk to a ‘maximum number of minutes’? 
 run a variety of activities in every 25 minute block? 
 have students peer- or self- assessing every lesson? 
 make students learn their levels or grades by heart? 
 do ‘mini plenaries’? 
 do a 3 part lesson (4?5?9 part?) 
 always set homework during an observed lesson? 
 talk to students about levels all through the lesson? 
 appeal to all ‘VAK’ learning styles? 
 include formal assessment in the lesson? 
 make pupils read the latest marking then write something in  
response (‘cheers, miss’)? 

What does Ofsted mean by good 
teaching? Do teachers have to… 

NO! 



  

Teaching, learning and 

assessment in the Common 

Inspection Framework 

A little myth busting… 

 

  



Key messages 

• Clarification for schools  
• Inspectors must not advocate a particular method of planning, teaching 

or assessment  
 

• Lesson planning – no specific requirements to produce plans for Ofsted, 
no requirement about how planning is set out, we assess impact 
 

• Self-evaluation – for schools to determine format and business as usual 
for the school  
 

• Lesson observations – no grading of lessons, teaching or outcomes in a 
lesson 
 

• Pupils’ work and marking – no specific requirements for quantity, 
frequency or type  
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Myth busting messages  

Lesson planning 

• Ofsted does not require schools to provide individual lesson plans to 
inspectors. Equally, Ofsted does not require schools to provide previous 
lesson plans. 

• Ofsted does not specify how planning should be set out, the length of 
time it should take or the amount of detail it should contain. Inspectors 
are interested in the effectiveness of planning rather than the form it 
takes.  

A question to consider:  

How well are leaders across the school ensuring that planning of 
any kind supports pupils’ progress, especially for the most able and 
disadvantaged pupils?  

 
Developments in Inspection Slide 30 



Myth busting films and messages  

Grading of lessons 

• Ofsted does not award a grade for the quality of teaching or outcomes in the 
individual lessons visited. It does not grade individual lessons. It does not expect 
schools to use the Ofsted evaluation schedule to grade teaching or individual lessons.    

Lesson observations 

• Ofsted does not require schools to undertake a specified amount of lesson 
observation.  

• Ofsted does not expect schools to provide specific details of the pay grade of 
individual teachers who are observed during inspection. 

Questions to consider:  

How well are leaders assessing the impact of teaching across the school? 

Is their assessment accurate and focused on outcomes for pupil groups? 
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Myth busting films and messages  

Pupils’ work 

• Ofsted does not expect to see a particular frequency or quantity of work in 
pupils’ books or folders. Ofsted recognises that the amount of work in books 
and folders will depend on the subject being studied and the age and ability 
of the pupils. 

• Ofsted recognises that marking and feedback to pupils, both written and 
oral, are important aspects of assessment. However, Ofsted does not 
expect to see any specific frequency, type or volume of marking and 
feedback; these are for the school to decide through its assessment policy. 

A question to consider:  

Can leaders explain to inspectors what the school marking/feedback 
policy requires of staff and the impact on pupils’ progress?  
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Teaching, learning and assessment 

• Assessment and pedagogy - inextricably linked, leading to deep and secure 
learning for all pupils   

• Does the curriculum ensure that during and by the end of a key stage pupils 
have acquired depth as well as breadth of knowledge, understanding and 
skill?  

• Progress is also about consolidation – not just moving onto/through content 

• Progress from starting points - how do you measure progress from starting 
points and show impact of your curriculum  

Ofsted is not looking for a particular assessment methodology. Inspectors will be 
looking to see how well leaders have established a broad and balanced curriculum 
with an effective assessment system to develop pupils’ knowledge, understanding 
and skills.  
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Personal development,  
behaviour and welfare  

Personal development:  

• A key focus on pupils’ self-confidence and self-awareness,  and their 
understanding about how to be successful learners 

An example from the descriptor for grade 1:   

Pupils are confident, self-assured learners. Their excellent attitudes to learning 
have a strong, positive impact on their progress. They are proud of their 
achievements and of their school. 

Behaviour: 

• Emphasis on attitudes – are pupils ready to learn? 

• Behaviours that show respect for the school and other pupils 

• Conduct and self-discipline 
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Personal development,  
behaviour and welfare  

Welfare:  

• Physical and emotional well-being, including healthy eating, fitness and 
mental health awareness 

• Staying safe online 

• Safe from all forms of bullying 

An example from the descriptor for grade 1:   

Pupils can explain accurately and confidently how to keep themselves healthy. They 
make informed choices about healthy eating, fitness and their emotional and 
mental well-being. They have an age-appropriate understanding of healthy 
relationships and are confident in staying safe from abuse and exploitation. 
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Key messages: pupil groups 

Most able 
• Inspectors should report in a meaningful way so that it is clear whether 

or not schools are challenging the most able pupils 

Disadvantaged  
• Pupils who attract government pupil premium funding: pupils claiming 

free school meals at any point in the last six years and pupils in care or 
who left care through adoption or another formal route 

Most able disadvantaged 
• Inspectors should include a focus on the most able disadvantaged 

Pupils who have fallen behind and need to catch up 

Pupils with special educational needs and/or disabilities 
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Outcomes 

• In judging outcomes, inspectors will give most weight to pupils’ 
progress. They will take account of pupils’ starting points in terms of 
their prior attainment and age when evaluating progress.  

 

• Within this, they will give most weight to the progress of pupils 
currently in the school, taking account of how this compares with the 
progress of recent cohorts, where relevant.  

 

• Inspectors will consider the progress of pupils in all year groups, not 
just those who have taken or are about to take examinations or national 
tests. 
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Recognising outstanding practice 

Special educational needs and disabilities 

• pupils make outstanding progress from their carefully assessed 
starting points  

• pupils go on to gain admission to college and aspire to go to 
university 

• As a result of precise planning of tasks to meet individual needs, 
pupils develop the skills and resilience necessary to attempt 
increasingly challenging work 

• work in books is of a very high quality  

• Teachers…quickly address any misunderstandings and ‘step in’ 
during lessons at just the right moment 
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Cultural changes under the CIF 

• Emphasis on dialogue and cooperation 

• In-year progress of current cohorts over historic data 

• Not data-driven; information-led 

• Reinforced emphasis on inspectors’ professional judgement 

• Emphasis on:   

• What has been the impact of leadership on the key areas? 

• How effective have leaders been in developing an appropriate 
culture/climate in the provider? Is it calm and orderly and a positive 
learning environment? 
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Summary: features of the leadership of teaching 
and learning in good and outstanding schools 

There is a well 
established culture of 
accepting guidance 
and of learning from 

the best 

Prompt and robust 
action is taken to 

support and challenge 
underperformance 

Teaching effectiveness 
is measured through a 

range of evidence 

Staff are encouraged 
and trusted to 

innovate 

The culture of 
improvement is 
relentless and 

everyone is involved 

Monitoring is well 
planned. 

Feedback is precise, 
support is provided 

and follow up is timely 



As school leaders, how would you explain…  

 the rationale for the design of your school curriculum 
and how you help teachers plan progression 

 your evaluation of the impact of the curriculum in 
preparing pupils for the next step in their education 

 assessment of pupil progress from starting points right 
across the curriculum and key stages  

 how you ensure accuracy of assessment 

 improvements in teaching and the impact on outcomes 
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Judgements on early years and 
16 to 19  

Early years 

• Two year olds on roll now inspected under section 5. Are practitioners 
knowledgeable about their typical development and characteristics?  

• Comparability – corresponds to the overall effectiveness judgement for 
other early years provision.   
 

16-19 study programmes 

• How study programmes build on prior attainment, stretch learners, 
provide effective careers guidance and prepare learners effectively for 
the next stage 

• Comparability – this area is judged in the same way as 16-19 provision 
in FE and skills providers.   
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A look ahead 

  



Reviews of MATs 

 

Plymouth CAST 
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Focused review of Plymouth CAST multi-
academy trust 

Regional Conference 6 January 2017 Slide 45 

From the summary of main findings… 
 The Trust is failing to provide effective challenge and support for school 

improvement. 
 Trust leaders and board members do not have a clear strategy to tackle 

the underachievement of disadvantaged pupils. They cannot account for 
the impact of the £2 million of additional funding which the Trust received 
for these pupils in 2016. 

 The scheme of delegation is not fit for purpose. Lines of accountability 
within governance and leadership are blurred. It is unclear who is 
accountable for improving the performance of individual schools and the 
Trust as a whole. 



Why does it matter? 

• 34 schools 

• seven local authorities  

• 8000 children 
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Thank you 

   

Simon.rowe@ofsted.gov.uk 

 


