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1.0 Head Teachers Foreword 

 
As Head Teacher of Gloucestershire’s Virtual School I am delighted to introduce our 13th Annual Report 
outlining how we have been supporting our Children in Care to achieve their best learning outcomes.   I am 
immensely proud to lead a dedicated education team committed to supporting the Children’s workforce and 
to champion the education of Gloucestershire’s Children in Care as a shared, strategic priority.  
 
Team stability has been a key factor for our Virtual School. The team is made up of a group of education 
professionals who are determined to support and champion the education of our vulnerable learners, who 
have experienced many changes in their lives. Prior to COVID 19 staff travelled to meetings to discuss 
education matters for our children whether in county or elsewhere in the country.  Covid 19 has made a 
significant difference to our ability to attend face to face meetings so we have used telephone conferencing 
and ICT which has allowed the team to be increasingly smart with their time and direct contact with learners 
and education providers.   
 
Our Personal Education Plan meeting returns remain high with early years achieving 100% last academic year 
and reception to school age and post 16 at 99%. There was a successful strategy to ensure school age children 
were in receipt of appropriate technology to support learning during lockdown. A significant number of 
Children in Care had Pupil Premium Plus spent on new ICT equipment during 2019/20. 

 
We are extremely proud of the progress our children have made, both in their social and emotional 
development and educational achievements.  There are many positive stories about how our young people 
overcame adversity and have made gains in personal achievements in education. The National Virtual School 
Association included examples of good practice in Gloucestershire, showing how our schools and carers 
supported progress during lockdown.  
 
2019/20 was another year of solid progress and achievement.  We know our schools well and strive to create 
plans collaboratively that are supportive and enabling of our young people in order to provide the best 
learning environments. 
 
We have delivered an extensive training and development programme via Designated Teacher days using the 
Alex Timpson Programme alongside our other training offers.  These have been well attended with high 
quality feedback. The ‘Attachment Based Mentoring’ programme, and the promotion of  a ‘relational support 
plan’, rather than a behavioural  plan approach, was very well received and is being developed in a number of 
our schools as a direct result.  We continued to offer Designated Teacher training within a virtual 
environment through the summer term 2020 with 154 Designated Teachers accessing this. In total we had we 
had 331 teachers access our COVID-19 training to support recovery and build resilience in the Summer term 
2020. 
 
We have continued to work tirelessly to ensure that the education of Children in Care is seen as high priority 
across the local authority and that all professionals understand the potential difficulties they may face. Our 
colleagues in social care are on an improvement journey and our role is to make sure we offer high quality 
support in education matters and appropriate challenge where needed. This acknowledges that education is a 
significant protective factor. Education for many young people will provide a pathway out of poverty, increase 
social mobility and life chances. As good ‘Corporate Parents’ we will always strive to ensure that Children in 
Care have the best educational opportunities available. We are not complacent and recognise that further 
improvements with our work and that of our social care colleagues will be necessary if we are to continue to 
improve in the future.   
 
Jane Featherstone, Virtual School Head Teacher 
September 2020 
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2.0 Executive Summary 
 
2.1 This section of the report provides a summary of the key performance headlines for 2019/20.  A 

 comprehensive performance dashboard for the Virtual School is attached at Appendix 1. 
 

2.2 For reporting purposes, both to the Department of Education (DFE) and internally, the progress and 
performance of Children in Care in Gloucestershire County Council is based on those who have been 
Looked After continuously for a minimum period of 12 months. It is not appropriate to provide 
comparative data to previous years due to changes in counting methodology.  Our performance for 
2019-20 for education outcomes is as follows: 

 

 Gloucestershire Early Years (11 children in the eligible cohort)  
 No EYFS data for this academic year due to Covid 19 
 

 Gloucestershire Key Stage 1  (8 students in the eligible cohort)  
 No KS1 data for this academic year due to Covid 19 
 

 Gloucestershire Key Stage 2 (23 students in the eligible cohort) 
 No KS2 data for this academic year due to Covid 19 
 

 Gloucestershire Key Stage 4 (58 students in the eligible cohort, 23 students not on the GCSE 
pathway for English and Maths)  

 
 7 students (12% of eligible cohort and 20% of those who were on the English and Maths GCSE 

pathway) achieved grade 4+ in English and Maths 
 
  (National CiC key stage 4 first statistical release 2018-19. 17.9%) 

 

 We have 17 care leavers at University 
 

 Attendance 2019-20 for the Reception to Year 11 cohort was 92.6% until the 20th March (start 
of partial closure due to Covid 19) 

 

 12.1% of the reception to Year 11 cohort experienced an exclusion 
 

 In 2019-20 73.6% of children in care were in OFSTED graded “Good or Outstanding” schools. 
7.4% of children in care were in schools with no rating 

 

 Personal Education Plan completion rates were exceptionally high in 2019-20 
 

Early years = 100% 
Reception to Year 11 = 99% 
Post 16 = 99% 
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The financial year 2019-20 saw the continuation of Pupil Premium Plus allocation which is driven 

totally by the needs of the young people.  The breakdown of spend is as follows:  

Area Total % 

Learning  £809,879.48 64.4% 

Social Emotional and Mental Health  £437,332.55 34.8% 

Attendance  £10,830.00 0.9% 

   
Due to COVID-19,  I have included the spend for ICT; but please note this is not a financial year spend. 

  ICT equipment between April 2019 and end August 2020: 
 

 No of CiC receiving ICT:  193 

 Approx cost:  £90,000 
 

This was equipment in addition to that provided by the DfE during June/July 2020.  
 
The Virtual School is an experienced and dedicated specialist team, all of whom have an educational 
background. The only retention concerns that have arisen over the last year were due to having fixed 
term contracts – this is being addressed and the majority of the team are now permanent. 

 

3.0 Outline of Gloucestershire’s Virtual School 
 

3.1    The Role of the Virtual School Head (VSH)  
 

The Children and Families Act 2014 requires local authorities in England to appoint at least one 
person for the purpose of discharging the local authority’s duty to promote the educational 
achievement of its Children in Care (CIC). The Virtual School Head (VSH) - must be an officer employed 
by the local authority or, where local authorities agree to collaborate or share the role, another local 
authority in England.  
 
The VSH is the lead responsible officer for ensuring that arrangements are in place to improve the 
educational experiences and outcomes of the authority’s Children in Care, including those placed 
outside the home authority’s boundaries. 
 
Gloucestershire employed their first VSH in 2007, before the role was statutory. It was recognised 
that the concept of a ‘Virtual School’ would be beneficial and allow tracking and monitoring of CiC 
outcomes. 

 
Since its’ inception the VS in Gloucestershire has developed to include other vulnerable learners 
beyond CiC.  For 6 years we have had Education Advisors who support ‘Previously Looked After 
Children’ (PLAC). Since September 2018 we have been supporting PLAC and Post 16 in education is 
part of the extended duties of the VSH. 
 
Our Virtual School is set up to mirror a school. Our case-loads are called tutor groups.  We try to 
support schools through a dedicated Education Advisor (EA), where possible. Equally we take the 
child’s needs into account and it may be that sometimes the EA knows the child very well and may 
stay with the child during a school transition before handing over the another EA who supports the 
school.  

 
(See Appendix 2 – Self-Evaluation and Appendix 3 - Current Virtual School structure and staffing)  
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3.2 Virtual School Extended Duties  
 

In 2018 the Virtual School duties were extended to support children who are adopted, who are 
subject to a Special Guardianship Orders or a Child Arrangement Order with education matters. This 
has led to the extension for a further year for a Virtual School Education Adviser who supports 
children who have experienced care. The new post holder began in November 2019 and the post is 
fixed term until Summer 2021. A Post 16 Education Advisor commenced in April 2019 as the new 
duties for all VS included the monitoring of Personal Education Plans for post 16 in Education.  
 
The Virtual School has statutory responsibilities to every Gloucestershire Child in Care whatever their 
age. This includes eligible post-16 children (who remain ‘Children in Care’), and giving advice, 
information and guidance for relevant or former relevant young people (who are ‘care leavers’). 
 
Whilst the bulk of a VSH role is therefore focussed on children from the foundation stage, through 
primary and secondary school to the end of Year 11, the Virtual School will, like any school, take an 
interest in, and support those responsible for, the transition of children into the foundation stage, 
and from Year 11 to post-16 education, employment or training. 

 
The Virtual School has responsibilities relating to Personal Education Planning irrespective of the age 
of the child while they are also responsible for the management of the ‘Looked After Pupil Premium’ 
(often described as Pupil Premium Plus, PP+) for children in reception to Year 11. 
 
Gloucestershire’s Virtual School supports Children in Care falling into the following categories and the 
definitions are as follows: 

 
‘Children looked after’ - a child is looked after by a local authority if they have been provided with 
accommodation for a continuous period of more than 24 hours, in the circumstances set out in 
sections 20 and 21 of the Children Act 1989, or is placed in the care of a local authority by virtue of an 
order made under part IV of the Act. 

 
Previously looked after children (previously-LAC): are those children who are no longer in the care of 
a local authority in England and Wales because they became subject to: an adoption order; a special 
guardianship order (SGO); or a child arrangements order (CAO). For children adopted outside England 
and Wales, the child must have been looked after by a public authority, a religious organisation, or 
other provider of care whose sole purpose is to benefit society. Where parents are unable to provide 
clear evidence of their child’s status, designated teachers will need to use their discretion (or could 
discuss eligibility with the VSH).  

 
Care Leaver: A person who has been looked after for at least 13 weeks since the age of 14, and who 
was in care on their 16th birthday. A young person's status as a care leaver can be divided into the 
following:  

 

•  Eligible Child: a young person who is 16 or 17 and who has been looked after by the local 
authority for at least a period of 13 weeks since the age of 14, and who is still looked after;  

 

•  Relevant Child: a young person who is 16 or 17 who has left care after their 16th birthday and 
before leaving care was an eligible child;  

 

•  Former Relevant Child: a young person who is aged between 18 and 21 (or beyond if being 
helped with education or training) who, before turning 18 was either an eligible or a relevant 
child, or both.  

  



 
 

6 
 

Note:  Children and Young People in Gloucestershire have requested that they are referred to as ‘Children in 
Care’, the acronym LAC is not liked or appreciated by our young people, and we respect their views.  

 

4.0 2019/20 Virtual School Roll 

4.1 The charts below provide an overview of the number of Children in Care supported by the VS during 
2019/20.  

 
Number of Pupils on Roll by Year 
 

Reception 1 2 3 4 5 6 7 8 9 10 11 Total 

33 34 28 31 43 42 40 57 61 55 82 105 611 

 
By Gender 
 

Male Female 

344 266 

 
Year 11 
 

Male Female 

54 51 

 
Year 6 
 

Male Female 

26 14 

 
Number of learners with SEN support  
 

My Plan My Plan+ EHCP None 

75 24 94 418 

 
Year 11 
 

My Plan My Plan+ EHCP None 

8 1 26 70 

 
Year 6 
 

My Plan My Plan+ EHCP None 

8 1 5 29 

 
 Number of Unaccompanied Asylum Seekers by year group 
 

Year Group Number 

9 1 

10 4 

11 7 

Total 12 
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5.0 Performance 

 
5.1   Context 

 
Children in Care can be amongst the most vulnerable of learners.  Many have had a disrupted 
education before coming into care, poor attendance, school moves, multiple exclusions and possibly 
elective home education. For those children coming into care late in their secondary school journey 
may have significant learning gaps. Many will have suffered trauma and have attachment difficulties 
which impacts upon neurological development.  It is well researched and evidenced that the fight, 
flight or freeze response leading to the child often being hypervigilant will negatively affect their 
ability to focus in a school environment, until they feel safe and secure. This in turn has an impact on 
many of the skills needed for good learning. Children in Care will inevitably suffer from a sense of loss 
whether this is due to being removed from birth family or bereavement, or they may feel very 
different to their peer group due to their circumstances. This often leads to low self esteem - which 
again can impact on confidence and the willingness to try new experiences and challenges. A key part 
of our work is to ensure that the education provided to Children in Care takes appropriate account of 
these factors in providing a bespoke approach suited to their needs. 

 
Children in Care also experience changes in foster, residential and care placements which can affect 
their schooling. This has been evidenced as a factor that impacts on outcomes by the research 
undertaken by the Rees Research Centre *(The Educational Progress of Looked After Children in 
England: Linking Care and Educational Data 2016). 

 
5.2 Performance Summary 

 
A detailed data dashboard for the Virtual School is attached at Appendix 1. 

 

 Early Years 2019- 20: 11 students entering the Reception Year. Due to COVID, assessments for 
Early Years Foundation Stage Goals have not been possible 

 

 Key stage 1 2019- 20: 2020 the eligible cohort was 8. There is no KS1 data for this academic 
year due to Covid 

 

 Key stage 2  2019- 20: Eligible Cohort = 23 students. There is no KS2 data for this academic 
year due to Covid 

 

 Key stage 4  2019- 20:  12% of the eligible cohort achieved grade 4 in English and Maths in 
2020. 

  
5.3 Analysis of Year 11 outcomes 

 
The Key Stage 3 data indicated that, within our Year 11 eligible cohort, with optimal conditions 
including school and placement stability, 15.5% could achieve Grade 4+ in English and Maths. 
 
Seven children in the eligible cohort achieved Grade 4s in English and Maths, which equates to 12%.  
All seven had stable school placements during Key Stage 3, 29% had stable placements during 
secondary school, and 85.7% were in Good/Outstanding schools in Gloucestershire and the schools 
took full advantage of Pupil Premium Plus support.  
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A significant proportion of year 11 students (26.3%) were placed out of county. The Virtual School has 
supported social workers sourcing mainstream schools for those without EHCPs and worked closely 
with SEND casework teams from other LAs for those with EHCPs.  

 
A high proportion of Year 11 (84%) had either a placement or school change during their secondary 
education, which caused disruption in learning. 
 
A number of Year 11 students have been placed in independent or supported living during year 11. 
Fourteen students (14.7% of the cohort) were accommodated in this way.  This is a slight decrease in 
percentage from the previous year. 
 
The number of social workers involved with Personal Education Planning for each child is also a 
concern. The average number of social workers per child during Key Stage 4 remains at 3.5.  This 
undoubtedly has a detrimental impact on learning; if the social worker does not know the child’s 
needs well, he/she is unable to contribute accurately to the education plan and ultimately the 
outcome for a child.  
 
Where there is more stability in planning for entry to care, stability in placement, and stability with 
the social worker and school, Children in Care make significant education progress.  We will be 
working on a joint protocol with Social Care colleagues to ensure that care planning takes full account 
of educational needs and that disruption to education is minimised. 

 

5.4 Post 16 
 

Since April 2019 the Virtual School has had a dedicated post to support and oversee the Personal 
Education Plans of Children in Care in education; post 16.  This has had a significant difference in 
ensuring that those young people in Education Post 16 have a Personal Education Plan. At the end of 
the summer term 2020 PEP returns were 99%.  
 
The post has enabled us to develop capacity to monitor and oversee PEPS and also support those 
young people in care who are considering returning to education. We work closely with the Care 
Leavers NEET Leads to ensure that we are offering support, advice and guidance and are supporting 
education pathways.  

 

 There are 5 care leavers who started university in September 2020 

 We currently have 17 care leavers at university 

 Many of the Year 13 cohort would have become care leavers, during the academic year, we 
provide support and guidance and offer to attend their education meetings if they wish in the 
future.  

 23 of these were UASC young people. As of Autumn 2020 current destinations of 21 of these 
young people are known and accounted for and all are in ETE 

 2 UASC are NEET due to severe mental health issues and housing instability and these factors 
are ongoing barriers to being able to become ETE 

 

6.0      Overview of Virtual School Activity (2019-20) 

6.1 Personal Education Plans (PEPs)  
 
 The Virtual School’s statutory duties involve the quality assurance of a CiC’s Personal Education Plan 

three times a year. PEP’s are part of the child’s care plan and the Social worker as the lead 
professional calls the meeting with the learner’s school /education setting. The Virtual School 
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supports the PEP process from the time that a child enters care and throughout their care journey. 
Three times a year a Child in Care will have a meeting arranged by their social worker to ensure that 
the education needs of the child are met. From the age of reception to year 11 there is Pupil Premium 
Plus that is available to source the extra provisions, equipment or resources that the child needs to 
secure good outcomes. Each plan is therefore unique to the child. To request additional educational 
resources and funding this meeting must happen in a timely and meaningful way.  

 
 The Education Advisors for the Virtual School have the authority to allocate up to the full £2345 per 

financial year to meet pupil needs. The VSH checks and signs off every request for funding once a 
month, following the Education Advisor having agreed this and checked the PEP. If a child is in crisis, 
or they are about to transition, additional support/funding is very likely to be needed.  The Education 
Advisor, Head teacher/designated teacher or social worker is then likely to talk to the VSH and all 
additional spends will be captured in the PEP. Spend is reviewed at the next PEP and if funding is not 
spent as agreed then the VS will recall the funding.  Spend is personalised to the child’s needs and 
impact needs to be evidenced by the school at the PEP review.  An overview of Pupil Premium spend 
is attached at Appendix 4. 

 
 The percentage of Personal Education Plans (PEPs) completed and returned to the Virtual School was 

high in the three cohorts last academic year. 
 

 Early Years = 100% 

 Reception to Year 11= 99% 

 Post 16 = 99% 
 

6.2     Training 
 

   The delivery of training to increase the quality of the educational offer to Children in Care is a key 
part of the Virtual School work.  The Virtual School has invested heavily in training in 2019/20. 
 
The Virtual School Head Teacher and the Virtual School team recognised that the service needed to 
re-shape in order to respond to the growing volume of Children in Care and the extended remit to 
support children who were previously in care.  The foundation for this work began in 2017; the 
programmes and work undertaken during the year will be the drivers for the foreseeable future.  

 
 6.2.1  The Alex Timpson Programme - General information 

 
The Alex Timpson Programme recognises that work with children and young people who have 
experienced trauma or neglect cannot focus on attachment alone or attachment in isolation. Social 
learning and resilience are also important. 

 
 The aims of the Alex Timpson Attachment and Trauma Programme are to: 
 

 Raise school staff awareness and increase understanding of the role of attachment and trauma in 
children’s education and strategies to better address their needs 

 Reduce exclusions from school and improve attendance of children who are vulnerable 

 Improve educational progress and the well-being of children who are vulnerable  

 Develop the confidence and skills of teachers and other staff (including early years) to address 
trauma and attachment 

 identify the most effective approaches to addressing attachment and trauma in  schools 

 Build a strong national evidence base for schools and others, including national policy makers, to 
draw upon in making decisions and allocating resources 
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The 11 Gloucestershire schools* that completed the Alex Timpson Research in 2018-19 are: 

 

 Stroud and Cotswold Alternative Provision School 

 Milestones Special School 

 The Peak Academy 

 The Ridge Academy 

 Henley Bank High School 

 Wyedean School 

 Oakwood Primary School 

 Gardeners Lane Primary School 

 St James Church of England Primary 

 Glenfall Community Primary School 

 Ann Edwards Church of England Primary School 
 

Schools in the first cohort made requests for a lighter-touch training package to continue into the 
2019-20 academic year to ensure that the learning from the programme was embedded. In addition, 
the 10 schools that joined the programme in 2019-20 were:  

 

 Anne Cam C of E Primary School 

 Brockworth Primary School 

 Cam Hopton C of E Primary School 

 Gloucester Road Primary School 

 Finlay Community School 

 Harewood Junior School 

 Innsworth Junior School 

 Linden Primary School 

 Newnham St Peter’s C of E Primary School 

 Tuffley Primary School 
 

*Other schools were offered the opportunity to participate. Schools were selected according to the 
numbers of children in care and care-experienced children on roll. 

 
6.2.2  Achievement for All (AFA), Children Looked After - Well Being 

 
Gloucestershire Virtual School and Achievement for All (AfA) have a strong relationship since 
demonstrating the impact of the Achieving Schools programme on Children in Care as part of the AFA 
pilot (2009-2011), where young people on the programme outperformed their peers nationally by 
50% (Externally monitored by University Manchester).  
 
AfA is now rolling out a well-being programme aimed specifically at children looked after (CLA) called 
Achieving Wellbeing CLA (AW CLA).  An experienced Achievement Coach (AC) helps build the capacity 
of Designated Teachers to fulfil their statutory role in line with setting and funding Virtual School 
strategic priorities, targeting the improved attainment and wellbeing of an identified cohort of 
children. 
 
Designated Teacher’s are supported to promote a whole school culture where the personalised 
learning needs of Children in Care, previously looked after children and care leavers and their 
personal, emotional and academic needs are prioritised in order to improve wellbeing and 
attainment.  
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The one-year programme is delivered over nine half-day coaching visits. Areas of focus are based on a 
coach led review of current practice to identify areas of strength and further development.  Data from 
the initial visit reports inform this report. Termly reviews are submitted by the end of term, when a 
more detailed report including cohort profile and activity summary for each setting will be submitted 
by AfA.  
 
The following schools have participated in AW CLA in Gloucestershire. The majority started the 
programme in September 2018 and only one has decided to not carry on: 

 

 Barnwood Park School (Secondary): Barnwood Park has continued for a second year of training 
(2019/20) 

 Beaufort Co-operative Academy (Secondary): Due to Academy conversion AFA has been stopped 
as Homeleigh Park leadership did not wish this to Continue 

 Cheltenham and Tewkesbury Alternative Provision School: Completed  

 Chosen Hill School (Secondary): Completed 

 Gloucester & Forest Alternative Provision School. Have completed the Well-being programme 
but are self funding to complete the Emotion Coaching AFA programme  

 Gloucester Academy (Secondary): Completed 

 Tewkesbury School (Secondary): Completed 
 

An experienced coach was appointed to each school and, after conducting an initial Achieving 
Wellbeing CLA Review identified strengths and areas for development which they have been working 
with the Designated Teacher and/or a senior leader to agree and implement a bespoke programme of 
coaching activity over the year.  There is also 24/7 access to our on-line portal, (The Bubble) which 
provides specialist materials to support Designated Teachers and key staff in training colleagues and 
other key professionals. 
    
Gloucestershire Virtual School and Dene Magna Academy were invited to The House of Lords as a 
guest of Professor Sonia Blandford and the Earl of Listowel to discuss the education of Children in 
Care in March 2019. This was due to our pioneering work in Gloucestershire and partnership with 
Achievement for All.  

 
(An Impact report from ‘Achievement For All’ is available)  

6.2.3   Virtual School Training offer for Schools 
 

All schools with Children in Care are offered a comprehensive training programme.  We have 
introduced E-learning for Attachment Aware Schools and have commissioned a package of e-learning 
from Kate Cairns Association (KCA) to be available as a learning resource for schools whom have a 
Gloucestershire Child in care on their roll. The Virtual School is aiming to raise the awareness and 
increase the understanding, along with the confidence and skills of staff across the whole school 
community, in relation to the impact of unmet attachment needs and traumatic life experience in 
children’s education. To date we have had 1017 Designated Teachers trained through KCA. The KCA 
offer of e-training was quite popular with many school staff during lockdown and the Virtual School 
continued to offer training to significant adults in schools and Designated Teachers throughout 
2019/20.  
 
KCA July Webinar 
https://zoom.us/rec/share/3ZF0EYjb5nNOXJHDxHj9fYcaPtvLaaa8hyQY_6YMmRoyVpM43yZ9e9lvzzM
KY9d2?startTime=1594285174000 
 

https://zoom.us/rec/share/3ZF0EYjb5nNOXJHDxHj9fYcaPtvLaaa8hyQY_6YMmRoyVpM43yZ9e9lvzzMKY9d2?startTime=1594285174000
https://zoom.us/rec/share/3ZF0EYjb5nNOXJHDxHj9fYcaPtvLaaa8hyQY_6YMmRoyVpM43yZ9e9lvzzMKY9d2?startTime=1594285174000
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Many schools have taken up the opportunity to be part of the Timpson Attachment and Trauma 
Programme and the Virtual School now want to make this learning available to other schools in 
Gloucestershire. These courses include core learning that is essential for anyone working with 
Children in Care and vulnerable children and courses that can help meet the specific and complex 
needs of this significant group.  

 
The Virtual School are helping schools with Gloucestershire Children in Care further develop 
strategies to support children who have experienced trauma and Adverse Childhood Experiences 
(ACES). Indicators of success include reduced exclusions, improved attendance, progress and well-
being of Children in Care. 

6.2.4   Virtual School personalised training offer 
  

Experience has indicated that many schools, particularly secondary settings, wished to have bespoke 
training. In response, the Virtual School offers a consultancy style approach to many schools and a 
menu of training options for schools that have a number of Children in Care on their roll. This has led 
to a high engagement and a diverse range of training being offered to schools who may have 
previously been reluctant to engage with non-bespoke packages.  This is in addition to the free 
twilight training we offer to any school through our in-house training offer.  

 
6.2.5   Initial Teacher training 

 
 The Virtual School trains new teachers and provides classroom strategies for Children in Care (take 

up).  
 

6.2.6   PGCE/BED final year - University Of Gloucestershire 
 

The Virtual School Head Teacher and SLT have been involved in training for four years as a guest 
lecturer at the University of Gloucestershire. The focus for the lecture has focussed purely on Children 
in Care and care-experienced children.  

 
6.2.7   New Head Teacher training 

 
The Virtual School trains new Head Teachers and provides information about the statutory processes 
and how Pupil Premium Plus supports learners. Feedback has been positive and acknowledges the 
training is useful. 

 

7.0 Support for Specific Groups  
 

7.1 The Virtual School aspires to ensure that all our CIC and young people have an educational plan that is 
bespoke to them and meets their needs. Within our cohort of learners there are students who have 
additional learning vulnerabilities and we have cohorts which may receive offers of support which are 
pertinent to their needs.  

 
7.2 DFE Unaccompanied Asylum Seeking Children (UASC) Project 

 
Gloucestershire Virtual School has been part of a 2 year pilot to support UASC. The focus on UASC 
through the employment of two Transitional Learning Mentors has provided additional and bespoke 
support for this cohort of young people. Additional educational opportunities have been established 
for UASC (a roll on roll off ESOL programme at Prospects Training) and all school, college and training 
placements are facilitated, supported, quality assured and monitored.  
 



 
 

13 
 

Waiting times for transition into education or training have been reduced from 6 – 9 months to 2/3 
weeks (between January 2019 and September 2019). Closer links with social care, education 
providers and foster carers have strongly impacted the success of educational placements and 
attainment within them. All Gloucestershire Year 11 UASC made at least one level of academic 
progress in 2019/20. 
 
This project has now been completed but the post holders fixed term contracts have been extended 
until March 2021 to ensure this cohort of young people receive the support they need to access 
education post lockdown.  

 
7.3 Special Educational Needs  

 
The Virtual School has an experienced school leader and SENCO as part of the VS SLT. The Virtual 
school has also invested in a member of staff to qualify as a SENCO who is the Assistant SENCO in the 
team. All the VS team have extensive experience in Inclusion and SEND in Schools, Academies or Local 
Authority. The VS team have heavily invested in training the workforce in Trauma and attachment 
training to support CIC and young people who have additional needs. The VS team liaise closely with 
SEND colleagues in GCC and have a Senior Educational Psychologist attached to the VS to support 
with SEND matters.  

 
7.4 Promoting Literacy   
 

The Virtual School runs a range of programmes to improve literacy. 
 

 Imagination Library - We have continued to engage with the scheme called ‘Imagination 
Library’. This programme aims to encourage and nurture a love for reading. We send out 
books to children each month up until the age of five. The VS have been running Imagination 
Library from March 2014, so nearly 6 years. The ‘Graduate Report’ is for 294 children – this is 
the number of children that have turned 5 years old that were receiving books up until their 
birthdays. Some families request for the children to be deleted from the list if they have 
moved out of care. 

 

 Letterbox - We also run the Letterbox scheme, which we have been running since the Virtual 
school started in 2007. This is for years 1, 3, 5 and 7. This is a 6 month project where a parcel 
of books and learning materials is sent to the child’s home to support their learning.  We have 
130 children every month who receive this scheme if they are in care in the designated years.   

 

 Praise strategy - The Virtual School saw continued and increased use of praise for progress, 
either using postcards or through celebrations. The Virtual School holds 2 separate award 
events for Secondary Age, Further & Higher education students and also Primary Aged 
children.  (These events are sponsored by The Peter Lang and Sedbury Trusts). During 
lockdown the Virtual school was unable to hold the Star Awards Tea party due to social 
distancing demands.  

 

 The Summer Reading Challenge. During Lockdown we worked closely with Gloucestershire 
County Council Libraries and our Foster carers to secure the summer reading challenge 
packages. We contacted the foster carers of those age 4-12 and their local library. 150 
summer challenge packages were collected by foster carers during 2020. 
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7.5 Partnership working: 
 

 Post 16 UASC learning mentor and P16 Education Adviser have been working with GROWS, a 
collaborative network of six Gloucestershire based universities and colleges. GROWS aims to 
raise aspirations and awareness of Higher Education options. This year we have sought to 
engage in four specific areas:   

 

 GROWS were invited to facilitate a workshop immediately before the Virtual School STAR 
award evening for looked after young people interested in applying to university. A 
Gloucestershire care leaver was also invited and GROWS empowered him to lead much of the 
discussion and share his experiences. Another young person has since had further input from 
GROWS supporting his own university aspirations.  

 

 GROWS provided a Year 10 offer of education packs on ‘improving memory and note taking’ 
for Year 10 young people. We had a large take up from our Education Advisers, with many 
young people receiving these web based resources during the Covid lockdown.  

 

 In partnership, the Virtual School planned a university open afternoon and evening for early 
April for our young people to have a taste of university life. Sadly, this had to be postponed 
due to Covid. However, the planned programme included myth-busting, finances for care 
experienced young people, a tour of the campus, a careers quiz and a Q&A session. It was to 
include a meal in the refectory funded by GROWS and a backpack and water bottle gift 
funded by the Virtual School. We are hopeful this can now take place within this current 
academic year.   

 

 Virtual School and some looked after young people have accessed the University of 
Gloucestershire’s Online Outreach webinars, involving forums discussing current information 
such as admissions issues, and safe campus learning during Covid. These have proved helpful 
and informative. 

 

 Overall the Virtual School’s work with GROWS is a fantastic way to help and support looked 
after young people who have aspirations to pursue higher education, and the joint working is 
greatly valued by both parties.  

 

 Following a successful bid from the Virtual School to The Sedbury Trust for funding, we were 
able to offer small activity grants. Many children and young people had taken up the offer of a 
grant over the Christmas holiday 2019 and enjoyed a wide variety of new activities in their 
locality such as cookery, sports, arts, or other interests.  

 

 The Virtual School has a targeted offer to some children in care for ‘Play Gloucestershire.’  This 
has normally run in the summer school holidays and is now beginning to develop as an 
intervention for children at risk of exclusion in primary schools. Due to COVID  19 social 
distancing needs , the VSH and the Director of Play nurture have had to reconsider how they 
can support children with this partnership offer in the future and options are currently being 
considered.  

 

 The Virtual school works closely in partnership with Fostering services. We were delighted to 
have some of our case studies of good practice published during lockdown. The Fostering social 
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workers were encouraged to let the Virtual school know of good examples of carers supporting 
children’s learning at home so this could be acknowledged. At short notice during lockdown the 
Virtual school, Fostering, the Participation team, the Ambassadors and the Principal Social 
worker organised a Virtual Sports day for children and families to engage with. Many children 
and schools engaged with this and over £1000 was raised for NHS charities (Appendix 6). 

 

 Through the last academic year a transition preparation project was in place for the Virtual 
School and YST Prospects to work together towards a smoother Year 11 – 12 Transition for 
Children in Care. The overall aim was to help prevent Y12 young people from becoming NEET 
after leaving school at the end of Y11 through a full understanding of available options, a wider 
appreciation of which routes can help them achieve their future hopes, and focussed 1:1 work 
to help them make informed and empowered education and training choices. This project was 
successful in 2019/20. There is evidence of the impact in September 2020 and the results of 
this intensive work are beginning to show with the overwhelming majority starting successfully 
within their new settings. YST CROs are able to continue or begin supporting those who are 
struggling to find or settle in a setting. The project was funded was from High Needs funding 
but has now ceased. 

 

 As part of a DfE Project which started November 2018 to improve educational outcomes for 
UASC/YP Prospects Training Services set up a roll on roll off ESOL accredited course. The Virtual 
School have been able refer UASC/YP to this provision throughout the academic year as and 
when they arrived in the UK.  This significantly reduced the time from the young person arriving 
in Gloucester to their transition into education from up to 6 months to 2/3 weeks. The Virtual 
school has been advised when interviews are to take place and provide support for the young 
people at the interviews in order for an informed enrolment to take place. 

 

  By working in partnership with Prospects Training Service the Post 16 ESOL provision in 

Gloucestershire has been significantly increased and consequently the NEET figures for this 

cohort of young people significantly decreased. 

  The course offers a recognised ESOL qualification at Entry level which gives those young people 

currency to transition into further educational placements such as a college or training 

provider. 

  There was a number of NEET UASC/YP at the start of the 2020 academic year due to a waiting 
list on the ESOL course at Gloscol.  The Virtual School contacted Prospects Training Services to 
explore the option of an additional ESOL group in order to accommodate this group of NEET 

UASC/YP and this extended provision is now due to commence late September 2020. 
 

 

8.0 Key Priorities for 2020/21 
 

A School Improvement Plan for Gloucestershire’s Virtual School is attached at Appendix 5.  Set out 
below is a summary of our key improvement priorities for 2020/21.   

 
8.1 Governance 

 
 VS Governing Board will be established in 2020. An initial proposal has been developed in 

consultation with the Education Outcomes Lead for School Governance to establish what a VS 
Governing Body could look like and how it would operate from Autumn Term 2020. Final sign off will 
be by the Director of Children’s Services and LMCS. 
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8.2 Working with Schools 

 
Working with our schools, we aim to improve outcomes for educational progress, exclusions, 
attendance and increasing the number of young people who remain in Education, Employment and 
training in Post 16. 

 
8.3 Working with Social Care 

 
A clear protocol will be developed to ensure there are clear expectations about the communication 
needed for children who are due to come into care, those who have any placement moves planned 
and those that are due to be discharged. It will also outline for social care colleagues how the Virtual 
School can support education matters.  

 
8.4 Developing Virtual School’s capacity 

 

 Secure the remaining Fixed term posts for permanent positions 

 Previously Looked after Children EA (PLAC Education Advisor) are now statutory areas of the 
  Virtual school. The work undertaken by the posts has made a significant difference. 

 Transitional Learning Mentors for UASC. The UASC cohort are a small but a very significant 
group of vulnerable learners. Having the capacity to work differently through this DfE pilot 
has led to increased and timely access to education for UASC. This has enabled us to know the 
destinations of UASC post 16 and to ensure all are in education.  The funding for these posts 
cease in March 2021 and options of how to support a different model of delivery across 
existing structures is under consideration. 

 Launch and implement the Information Management System (IMS) to ensure that there is live 
attendance and exclusion data and an electronic Personal Education Plan.(PEP)  This was 
launched  1st September 2020 but there is still more work to do to maximise the benefits of 
this.  

 Ensure there is good quality training opportunities available for the children’s workforce - all 
who support Children in Care with education. To ensure all are aware of the impact that 
trauma and attachment difficulties can have on learning and to support them to develop good 
strategies to support CiC.  

8.5 Admissions to Good or Outstanding Settings 
 

The Virtual School has seen a slight % increase in the number of CiC in Good or Outstanding schools 
this year. There are a number of schools that have no rating. The VS is mindful that schools that have 
converted to an Academy or changed Multi-Academy Trust may have been experiencing difficulties 
previously. Children’s PEPS are a protective factor here and the VS has clear lines of communication 
from the Education Hub which sends regular updates regarding Schools in County OFSTED gradings.  
The % of CIC attended the OFSTED graded category schools below:  

 

 73.6% Good or Outstanding  

 7.4 % of students are in schools with no rating 

 16.2% RI; 2.8% Inadequate  
 

Introduced in September 2017, all children whose social worker request a school that is mainstream 
and ‘Requires Improvement’ (RI) has had to complete a Virtual School protocol exercise.  This 
evidences why this school is being considered as the preferred school for the child’s education. This 
has led to a significant drop in consideration of a placement of our young people at RI schools. 
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9.0 Conclusion 
 

The Virtual School is on a continuing journey to improve outcomes for the Children in our Care. The 
leadership works tirelessly to address the improvements that are needed to support CiC. The Virtual 
School supports Gloucestershire’s Children in Care wherever they are educated, whether in county or 
out of county. The Virtual School is working with partners across all services in the Local authority to 
ensure that the education of CiC is a high priority. The establishment of a Virtual school Governing 
Body in 2020 will further strengthen this position. 

 
The Virtual School leadership and the VS team are clear about how the CiC are making progress. They 
will champion and celebrate with partners whether at a formal Virtual School Award ceremony, or 
through a personal praise letter or postcard to a child’s, success in learning.  
The Virtual School has made some significant strategic changes since 2017 and the feedback from 
schools and settings is that they are appreciative that they are held to account. The distribution of 
Pupil Premium Plus is now entirely needs driven and the management of funding in this way has led 
to the ability to support children in crisis or during transition in a more effective manner. The Virtual 
School have tendered and awarded a contract to a company for the development of an IMS to further 
improve the use of live data and re-introduce electronic PEPS. Schools are expected to evaluate the 
impact of funding and there are a variety of measures that are available to show the impact of Social, 
Emotional and Mental health targets. There is still a need to improve some of the SMART target 
setting within the PEP process and training has been delivered to support this since 2017 - being 
repeated again at the Designated Teacher day in January 2020 as part of a quality assurance exercise. 
The Virtual School acknowledges that the PEP process may be working well but there is still room to 
improve with target setting.  As part of our commitment to continuous development, GCC 
commissioned an extended review of the Virtual School in December 2019.  The resulting report 
concluded: 

 
“The Virtual School is very well led by a highly committed and determined senior leadership team. 
There is good delegation of responsibility ensuring that all aspects of the team’s work are well 
managed and led. Leaders have an accurate understanding of what is working well and where 
improvements are required. They are very determined to provide the highest possible support to all 
Children in Care, and the adults who work with them.” 
  

“Academic progress information, which looks at all children into care as a single group, and reports on 
how well they attain in Maths and English based on prior achievements and/or the school’s 
predictions, has little value. It does not give an accurate picture of the progress pupils are making 
across the full curriculum, and does not give sufficient weight to individual children’s barriers to 
learning.”  
 

External Education Consultant December 2019 
 
Training has been, and will continue to be, a significant part of the Virtual Schools offer to schools and 
partners. This is a key priority. To ensure CIC are supported and schools and settings understand how 
support traumatized learners, the Virtual school will continue to work with providers to ensure they 
understand the challenges faced by Children in Care.  Ultimately The Virtual School would want to see 
more schools establish relational approaches rather than behavioral approaches for children with 
attachment difficulties.  
 
Following the review in December 2019, the Virtual School leadership will be considering the 
information that will be used for progress and attainment indicators. The indicators will be ambitious 
and realistic, and will take into account children’s achievements across the whole curriculum.  
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10.0 Appendices 
 

1. Virtual School Performance Dashboard 
2. SEF- December 2019 
3. Virtual School structure chart 
4. Pupil Premium Plus, strategy and spends  
5. 2020/21 Action Plan  
6. NAVSH. Foster Care good practice June 2020 
7. Training  evaluation report. Example of KCA training delivered during Lockdown 



 
Appendix 1 

 

 

  



 
Appendix 2 

 

 

Self Evaluation Form (SEF) 2020/21 

Refreshed September 2020 

 Summary Evaluation 

Context of Gloucestershire 
Virtual School 

 The Virtual School in Gloucestershire has been in 
existence since 2007. It supports Children, Schools, 
Social workers, Foster carers and other partners 
with education matters for Gloucestershire 
Children in Care. 

 There are a rising number of Children in Care in 
Gloucestershire. 23% are currently in out of county 
schools. A significant proportion have additional 
educational needs.  

Areas for whole school 
development  

1) Improving educational outcomes for children in care  

2) Improving school attendance of children in care 

3) Reducing school exclusions of children in care 

4) Increasing the understanding through VS training, to 
the wider workforce who support children in care. 
Advice and guidance to be readily available about the 
support that is needed for vulnerable learners who 
have suffered trauma and who suffer from attachment 
difficulties. 
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Individual sections 

1) Outcomes for children in care  

Our strengths are : We need to develop in these areas:  
 Last academic year, attendance remained at 
93% from the baseline of 90% in 2017, 
exclusions decreased from 16% (2017) to 12.1% 
with a decrease in the use of the Child in Care 
Protocol (Permanent exclusion equivalent) 16 
children (2017. This was 3.8% of our cohort) to 
4 children (0.65% of our cohort in 2019/20) This 
is a significant decrease.  
  For some children in care, the measurable 
outcome is not fully visible until the end of 
statutory age education. Therefore, the 
evidence of progress is demonstrated through 
indicators such as improved attendance, 
reduced exclusions and increased engagement.  
 
There are currently 17 young men and woman 
at university who although they have begun 
Higher Education later than their peers, have 
succeeded in reaching higher education. 
 
The continual drive to ensure that children in 
care have achieved at least one qualification at 
16 is an important factor for self-belief and the 
ability to access further education. 
 
To ensure parity with Schools the Virtual School 
also has a wealth of data and will now also 
include more careful analysis and self 
evaluation of progress data. The child and 
young person’s learning journey once stabilised 
can be rapid if the child is nurtured. The impact 
of trauma and attachment difficulties can cause 
significant delay for many children in care as 
learners. The Virtual School acts as a broker and 
a support agency to Schools to help to bridge 
that gap. 
  73.6% of our children in care attended good or 
outstanding Schools in July 2020; and 7.4% 0f 
our children are in schools with no rating.  
(Combined figure 81%)  This has increased this 
academic year from the previous year when 
69% were in “Good” or “Outstanding” schools. 
Many of our children are placed in schools that 
have had a change of status and therefore do 
not, as yet, have an OFSTED grading.  The 
Protocol is in place to ensure that CIC that need 
to move schools are placed in a “Good “ or 

Children in care should have fewer School 
placement changes. We had 188 school moves in 
2017, (not including normal School phase 
transition.) This equated to 18.4% of the cohort.  
In 2018/19 of the school age cohort we had 89 
moves. There were 57 school placement moves 
over the last year. (2019/20) This equates to 
9.3% of the school age cohort.  
There is a need for greater placement stability. 
This can create issues for School placement but 
is also a factor for children’s social and 
emotional well being. (REES research) 
 
School attendance for last academic year until 
March 2020 was 92.6%, a 3% increase on July 
2017. However the new to care in Year 11, those 
with EHCPs placed in other LAs and those placed 
at home are cohorts of concern for poor 
attendance. Improved attendance at school in 
Key Stage 4 is an area that requires 
improvement. Year 11 Attendance in 2017 was 
74.7%. In 2019/20 it was 83% for year 11 who 
were in care at the beginning of the year. This is 
an improvement of 8.3 %. School attendance for 
the eligible cohort in year 11 was 85%.( If new to 
care year 11 are included it reduces significantly 
during the year to 68.4%. This illustrates that 
being in care does improve attendance in line 
with the Rees research Those in care for more 
than a year have better school attendance. )  Our 
expectations are that we have good school 
attendance, over 95%. The Virtual school 
introduced a bi-monthly panel in 2019/20 to 
support those children with a EHCP who are 
CME. The key professionals and social worker 
devise a plan of action to source a school place. 
The Virtual School provides weekly and monthly 
data for Social care and Education managers so 
that persistent absence matters can be tackled.  
Robust PEPs are in place with strategies to help 
those who struggle with attendance.  PEPS 
below 90% attendance are scrutinised as part of 
our quality assurance purposes.  
We have seen fixed term exclusions continue to 
reduce by since July 2017 when it was 16%.  
2019/20 it was  12.1%  The Children in Care 
protocol decreased from 16 Permanent 
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“outstanding “ school  In addition a significant 
number of children in care from Gloucestershire 
are placed out of county (23%), many in new 
unrated or independent schools, which impacts 
on the overall %. There is an expectation that 
these OFSTED rated schools are the ones that 
must be applied for. The VS works with all 
stakeholders to ensure that there is an 
understanding of the importance and 
protective factors of education.  
The Virtual School has stopped one CIC being 
placed in an Inadequate school in 2019-20. 
 
Our Personal Education Plan return % for last 
academic year  remains high for the cohorts:  
Early Years 100% Reception to year 11 99% and 
Post 16 99%. This is a strength of the Virtual 
School. The team know the children and there 
is a weekly data sheet which is shared with 
relevant professionals to secure support for 
education.   
 
 

exclusion equivalent in 2016/17 to 4 in 2019/20. 
(The protocol equated to 3.8% of our cohort in 
2017 and 0.65% in 2019/20. An improvement of 
1.35%) 
Fixed term exclusions are too high This is too 
high but needs to be seen within the context of a 
high excluding local authority. More 
preventative approaches and attachment-
friendly strategies are adopted and used 
particularly in the secondary phase of schooling. 
 
To increase VS impact we need to: 
Continue to hold the strategic line about the 
need for our children in care to have the best 
school places available. 
Continue to hold high aspirations for our young 
people and what they can achieve in education. 
Continue to invest heavily in resources and time 
to train all partners who work with our children. 

 

2) Teaching, Learning and Assessment  

Our strengths are: We need to develop in these areas: : 

The Virtual School provides a range of good 
quality provisions to raise achievement of 
children in care. 
These broadly fall into four areas;  

1. School based provisions.  The majority 
of school based intervention provisions 
are good, A small number of students 
are based in schools that are judged as 
RI or inadequate by OFSTED. Where this 
is the case, measured decisions are 
made regarding the movement or 
otherwise of those pupils. Targeted 
support is put in place to ensure that 
the school improves its strategies and 
understanding of CIC learning needs e.g. 
Thrive, Achievement for All,  Kate Cairns 
Association,  training on attachment 
and Trauma/ vulnerability Trauma and 
recovery training. A member of the 
Virtual School is allocated for all CinC to 
support the school and closely monitor 
the student(s). Provisions which are 
usually child centred to narrow the gap 
in attainment based on the child’s 
personal education plan and funded 

There needs to be a greater variety of vocational 
and therapeutic provisions available in county for 
our harder to reach KS4 students.  DfE funded 
project  helped to set up and run Prospects 
Training ESOL roll on roll course for KS4 UASC and 
is now embedded into the educational offer For 
KS4. Particularly the cohort who are late into care 
and for whom school has not been a regular 
experience. Poor attendance in year 11 new to 
care cohort is an ongoing concern. Year 11 
average attendance was 83% at March 20th 2020, 
for those students who were in care at the start of 
the academic year. Attendance for the eligible 
Year 11 cohort was 85%. (Attendance for Year 11 
including those who entered care during the 
academic Year was 68.4%)   
 
The quality of educational provision to provide 
qualifications for children in care in alternative 
provision centres is inconsistent. This is regularly 
monitored and challenged by a senior member of 
VS who also work with other LA education 
colleagues to support improvement with this 
issue.  
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mainly through pupil premium plus, and 
sometimes from the targeted 
intervention budget. Other school-
based provisions are needs led and 
depend on the context of the school 
and the cohort of Gloucestershire 
children in care on their roll.  
Gloucestershire VS has21 schools who 
have engaged with the Alex Timpson 
project on Trauma and Attachment in 
the last two years. In 2018- 2000 over 
2000 school staff have been trained 
through the Virtual School about 
Trauma and attachment. The learning 
from the programme will be analysed 
by Rees centre, (Oxford University) and  
will be shared with other 
Gloucestershire schools. Our training 
offer has evolved and we have a high 
number of schools who have a training 
package offer from the Virtual school 
which has been commissioned out 
through the Educational Psychologist 
service, Achievement for All, (CLA -
Wellbeing programme or Emotion 
Coaching) or schools have had training 
from the Virtual School. 

2. Partnership provisions are good. There 
are a wide range of partnership 
provisions which vary depending on the 
cohort of children in care and the 
bespoke packages requested. The 
Virtual School provides a variety of 
training which is based on requests 
from schools, trends of needs that are 
analysed from the online pupil survey 
and other partnership needs. For the 
last two years we have been an integral 
part of the Bright Spots, Coram survey. 
We use the survey information to help 
shape our service and delivery of 
provision. The impact of the reduction 
in the trend of exclusions is evidence 
that the schools where children in care 
are based are developing more 
attachment friendly practise and are 
developing more tools to improve 
inclusion strategies.  

3. Virtual School delivery of provisions to 
raise attainment is good.  Every child in 
care in Gloucestershire has their own 
Education Advisor allocated from the 

We are implementing an information 
management system (ASSET) which will give the 
schools and ourselves an improved ability to 
complete more detailed electronic PEPs and key 
education data for those children with a need for 
provisions that are not readily available. Having 
an IMS system that can allow portraying the 
issues of cohort need and being able to 
commission different services that reflect and can 
address these needs is critical. Training was 
delivered to social care managers to further 
embed this knowledge and understanding about 
how to ensure therapeutic interventions can be 
requested through the PEP as long as there are 
impact measures attached. The focus for Social 
Care training from the Virtual School will be 
continue to be about setting SMART targets on 
PEPs statutory aspects of PEPs  and the link 
between SMART targets and Pupil Premium Plus. 
In 2017 less than 50% of PEPS had SMART targets, 
in the audits for. 2019-2020 In Spring and Summer 
2020 PEP Lead looked at a cross section of PEP 
SMART Targets 
Autumn PEPs 2019 80% (40/50) had 
appropriate  SMART Targets  
Spring PEPs 2020 68% (27 /40) had appropriate 
SMART Targets 
No Summer Term 2020 PEPs have been audited as 
there was slimmed down version of PEP in place 
that detailed education plans in Lock Down. A 
significant number of targets were related to 
purchasing ICT equipment.  The Virtual school 
funded ICT for 193 children which is recorded as a 
target in their PEPS. 
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Virtual School who monitor the child’s 
progress and achievements through the 
PEP .The VS signposts provisions which 
can range from individualised postcards 
and rewards to children for progress 
and improved and sustained good 
attendance. The Virtual School held its 
first learning conference for year 11 in 
2015 which has developed every year 
with positive feedback from students. 
The offer has evolved over the years 
with many schools running Sessions 
from companies such as “Elevate” 
which Virtual School funds for CIC and 
some of their peers in the school they 
attend. During the COVID-19 Lockdown 
The Virtual school heavily invested in 
ICT devices to ensure that CIC had on-
line provision for education.  
Gloucestershire University and the 
Royal Agricultural University  works in 
partnership with the Virtual; School, 
with various projects – taster days, 
workshops for young people and the 
Virtual School offers seminars to PGCE / 
BED students about Children in care and 
learning strategies.    

4. Extended learning provisions from the 
Virtual School are good. The Virtual 
School supports the achievement of 
children in care by either 
commissioning and/or delivering 
opportunities to raise self-esteem and 
develop resilience through 
participation. These provisions are 
planned based on collective responses 
from the Personal Education Plan or 
from outside agencies who wish to 
support children in care with schemes 
that they are offering, such as the 
Libraries. The extended learning is a 
significant strength for the Virtual 
School where funding has been 
available through Bids to Sedbury Trust 
and in previous years the County 
Councillors have generously supported 
Children with Activities grants. It has 
led to opportunities for children to try 
things that they previously have not 
considered such as pony riding, 
climbing, archery, musical and artistic 
schemes, Duke of Edinburgh scheme, 
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Sedbury trust pony camp or sports. As a 
result, students report increased 
engagement and have valued these 
activities highly. High expectations of 
what children in care can achieve are 
constantly communicated in forums 
such as CYPMARP and TAC meetings. As 
a direct result colleagues across the 
system are required to challenge 
provision and outcomes. 
139 children in care benefitted from a 
“Children’s Activity Grant” (now ceased)  
from the County Cllrs during the 
Summer holidays 2018/19, issued by 
the Virtual School.  

 

3) Personal Development, Behaviour and Welfare 

Our strengths are : We need to improve in these areas: : 

We have analysed our spending from PPP last 
year and know that £437,332.55 was spent to 
support Social and Emotional and Mental 
Health needs. Many of our children need this 
support before they are ready to engage with 
the more formal process of learning. 
Overall success of the Pupil Premium spends 
were 95% successful from Year 1 to Year 11 for 
funded interventions in 2019/20. This is an 
improvement of 6% from 2016-7 when met 
targets from Pupil premium spends were 89%. 
The Virtual School completes its deep dive into 
Pupil Premium Plus in the summer term after 
the end of financial year. Due to COVID-19 not 
taking into account any PP+ spent in summer 
2020, the deep dive into Pupil Premium Plus 
has been delayed as a team activity.   There was 
a significant increase in requests the last two 
years for Social, Emotional and mental health 
support from Pupil Premium Plus funding  from 
9% of our funding requested in 2017/8 to 34% 
of the Pupil Premium Plus in 2018/19. We have 
seen this trend continue with 34.8% of the Pupil 
Premium Plus funding being requested for 
Social, Emotional and Mental Health support in 
2019/20.  These many bespoke requests are 
made to improve the child’s well- being and 
therefore readiness and ability to engage with 
learning. It is an area where it is sometimes less 
easy to capture effectiveness and so we need to 
be clear our expectations of using about child 
and student feedback and use of SDQ as 

We need to be clear our expectations of using 
Pupil Premium Plus, the use of SDQ as a measure 
and ensure there is a recorded impact once 
spends are agreed.  Last academic year was the 
first year which was totally needs driven for 
requests at the PEP meetings, this saw a 
significant increase in SEMH need being 
identified.  
Our capacity within the team, as the additional 
duties from the Children and Social Care act has 
had implications for what we can deliver; with 
our diminished capacity we are streamlining 
every area of the service.  
 
 
 



 
 

26 | P a g e  
 

measures once these spends are being 
discussed..  
For the two years “Bright Spots” survey with 
Coram voice noted education as a “Bright Spot” 
for our children in care.  
The vast majority of our children attend and 
enjoy school based on the information 
contained in the PEP and the Bright Spots 
survey from 2018.  
Our exclusion % is decreasing and school 
attendance is increasing which will increase 
children’s opportunities to improve their 
personal development and social skills with 
their peers. 
 The DFE pilot for UASC has built opportunities 
to work closely with this cohort through the 
two appointed transitional learning mentors. 
The UASC posts have built in the additional 
capacity to support these young people with 
removing barriers to education and supporting 
them more intensely. There has been a 
significant improvement in gaining timely 
admissions to education with extra casework 
capacity. 
The UASC DfE project funding has now finished 
and the two posts will cease March 2021. 
 

 

4) Leadership and Management  

Our Strengths are:  We need to improve in these areas : 

 Experienced team. All SLT have held 
senior roles in schools or LAs 

 
Leadership of the Virtual School alongside use 
of Pupil Premium Plus, was reviewed by an ex 
senior HMI in September 2017: 
 

 The VSH provides determined and 
strong leadership. She is focused on 
promoting the outcomes for children in 
care and works tirelessly to ensure that 
they receive the support they need.  

 The leadership team work well 
together. They ensure that the available 
resources are deployed to good effect, 
enabling children in care to benefit. 

 The VSH and the leadership team are 
highly regarded by staff working in 
providers supporting children in care. 
They are appreciated and respected for 
the work that they do. They are 

The areas to improve on are clearly highlighted 
and have been reflected in the revised Virtual 
School’s improvement plan and formulation of 
this School Evaluation Form. 

 Increased attainment for KS4 
(Attendance (Particularly year 11)) the 
target is for the Virtual School to achieve 
95% attendance this academic year. 
There is a relentless focus on reducing 
CME and the numbers of CinC who are 
CME is a cause for concern this academic 
year) 

 Increased attendance for Year 11 New to 
care. 

 Improved impact measures for PPP 
monitoring 

 Increased attainment for KS2 
 Reduced exclusions for Gloucestershire  

children in care  
 Increase in the quality of Increase % of 

Children in care who attend a “Good” or 
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described as being very responsive and 
good at communicating with those they 
work.   

 Senior leaders have a clear overview of 
the Virtual School’s effectiveness* 

 
Leaders of the Virtual School set high 
expectations for CinC to achieve. They work 
with all stakeholders to ensure CinC make good 
educational progress. 
SLT work effectively with partners and will 
feedback constructively to Designated teachers 
and Head teachers where there is a need to 
improve for children in care. Relationships with 
our Schools, Academies and settings are strong. 
There are clear links with Head teachers 
associations and Designated teachers as a 
result. 
 

 The Virtual School works very well with 
Schools and other providers to support 
the development of children in care. The 
VSH and the leadership team are highly 
regarded by those with whom they 
work.* 
 

Systems are clear and robust and as a result all 
understand processes and the High aspirations 
for children in care. 
 
 This has led to a more needs driven approach & 
more effective intervention.  (See pupil 
premium plus report in the VSH HT annual 
report 2019/20) 
There are clear lines of communication and 
there is a rapid response to changes in the 
systems and the quality of support for children 
in care. This leads to an increasing need driven 
approach. 
The Virtual School leadership are proactive in 
providing high quality training to schools and 
settings with a clear focus on improving 
outcomes for children in care. 

“Outstanding” School. 
 

Closer work and increased challenge to partners 
where necessary is critical as the 2017 OFSTED 
inspection rated Gloucestershire as ‘inadequate’ 
The use of the VS escalation policy to ensure all 
partners work to secure children in care 
education progress. 
The Virtual School Improvement plan is 
addressing all these actions listed. 
 
The numbers of CinC has increased, our 
statutory duties have increased and are 
increasing with the Children and Social Care act 
and we have diminished capacity for staffing in 
terms of ratios for casework.   

 

5) Early Years and Adoption  

Our strengths are:  We need to improve in these areas: : 

There is specialist Leadership of Early Years 
within VS team. Experienced practitioner who 
has EY and CinC knowledge and expertise. The 
VS has been instrumental in the development 

More settings were approached by SW  and 
actively pursued  EY PEP in 2019/20. We need 
to sustain this. 
The funding for EYPPP is different to other 
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of an EY ePEP when using E.Gov. The new IMS 
and PEP system will continue to develop good 
age appropriate PEPS in the future. EY PEPs is 
an area of rapid improvement. Our Personal 
Education Plan return for Early years is 100% 
for 2019/20 The cohorts are mobile and when 
placed in a foster to adopt placement, holding 
a PEP meeting can prove more problematic. 
Close links to EY team and VS has input into 
the EY newsletter&  regular liaison with Early 
Years finance officer. The ability to twin Track 
with our Adoption Education Advisor to 
provide a seamless transition. 
The VS tracks EY children in care transition into 
reception and this process is monitored. The 
VS is highly responsive to children whose 
additional needs may be emerging and act to 
support the settings with processes that can 
support the child’s learning.  
The VS has commissioned in Imagination 
Library for the previous 7 years and has high 
ambitions for EY children to develop a love of 
reading. Training has been offered to early 
years setting to support the development of 
play. 
The Virtual School has been an active member 
of Adoption West, VSH group. Many of the 
documents that were developed by 
Gloucestershire VS and the VS website have 
been used and referred to by Adoption West.  
 
 

forms of PPP and is paid by the EY finance team 
as payment for retrospective attendance at 
settings. This makes the monitoring of 
children’s attendance at sessions less easy to 
manage.  
 The post of Previously Looked after Children 
(PLAC) Education Advisor is a fixed term 
contract which is difficult and prevents higher 
quality planning for the academic year.  The 
PLAC Education advisor and EYRs lead work 
closely together when the child’s plan is 
adoption.   The % returns have significantly 
increased in 2019/20.  
 
At the VS to increase our impact we need to 
continue to improve systems and PEPs for 
2020-21 for EYPPP. This will increase VS ability 
to report and design a platform which meets 
this cohorts needs.  

6) Post 16 

Our strengths are:  We need to improve in these areas:  

Good leadership of systems within VS team 
have been developed. Experienced 
practitioner who has post 16 experience and 
expertise. The VS has been instrumental in the 
development of a post 16 PEP. We have a 
Education advisor for P16 .There has been an 
increased take up of training from P16 
providers during the academic year (2019/20). 
A Post 16 Designated teacher day took place in 
2019/18. 
Close links to the prospects over 11 / NEET 
team are established. We worked closely with 
the NEET team to ensure that there is a 
seamless transition for 14-19 plans on the PEP 
and to identify which young people are most 
at risk of becoming NEET when they leave year 
11. The VS team, who identify those in year 11 
who are most likely to be at risk of NEET and 

The post 16 PEP monitoring became the 
responsibility of the VS from September the 1st 
in line with the Children and Social care Act 
2017. These additional duties have been 
addressed within the current capacity of the 
Virtual school. Capacity is still an issue at Post 
16 with a high caseload for the Education 
advisor. There is the potential to have a high 
number of CIC in education. There are 202 
young people currently who would be year 
12/13 age.  142 post 16 are in education 
currently .We are looking at sourcing education 
for another 18. This will mean we have 160 
PEPs each term for year 12/13. 
We believe that having an identified Post 16 
education lead makes a significant difference. 
Having 3 PEPS a year helps to sustain and keep 
the education placement secure.  High numbers 
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plan accordingly and share this information 
with the Prospects NEET team. We insist that 
our schools ensure that all Year 11’s have had 
advice and guidance for careers/ post 16 
options. There was a project which ran in 
2019/20 where a post holder from Prospects 
was identified as the IAG lead to support year 
11’s and post 16’s with Careers IAG. Post 16 
PEPS at the end of last academic year 
(2019/20) were 99%. This had significant 
impact. The over 11 Prospects team focus is 
primarily targeted at NEET young people 16+. 
However, where they can, they do offer advice 
and guidance to Social Workers and work 
closely with the Post 16 lead from the Virtual 
School when an individual has been identified 
as high risk of becoming NEET. In some 
instances Prospects team would become 
involved if it’s very likely that a young person 
is going to drop out to ensure they are not 
NEET for long, 
 
 

of PEP meetings often prevent the intense 
casework needed. 

 

7) Partnership Work 

 Our strength are:  We need to improve in these areas:  
Partnerships are generally good with elements of 
outstanding and as a result of clear lines of 
communication within the system.   
We work closely with other Local Authority 
education teams to ensure we are providing 
information regarding our work and individual 
children’s needs.  Each week the Virtual School 
sends the Key education data to all relevant 
partners. The Virtual School has the statutory 
responsibility to quality assure the personal 
education plan and ensure that the Pupil Premium 
Plus is appropriately allocated to narrow the gap in 
learning for children in care. To secure this the 
Virtual School has to working closely and 
collaboratively with Schools and settings, social care 
teams, and fostering. Within the role there has to be 
a challenge arm to the School to ensure that 
children’s needs are met and that targets and 
expectations are high for this vulnerable cohort of 
learners. 
We have good partnerships with a number of 
training providers such as Kate Cairns Associates and 
Achievement for All.  
Our testimonial for our partnership work is on the 
AFA website: 

The work force is not constant around children in 
care. The numbers of changes that are 
happening following the OFSTED in 2017 have 
led to changes and a high number of agency 
social care workers (approximately 40%). impact 
for the VS and the children that we serve is for 
many a noticeable turn over of the significant 
adults. Communication channels have been 
challenging and therefore finding the “right 
person” to call PEP has been at times very 
demanding. A significant number of children are 
also placed out of county (23%) which can cause 
delay in gaining school places. 
 
To increase the Impact of VS, we need to: 
Continue to escalate where there are difficulties 
in partnerships.  
Build even stronger partnerships with those who 
are helping to secure children’s progress.  
Remain a constant agency within GCC to support 
vulnerable children.  
Ensure that VS makes clear to Corporate Parents 
and Senior Officers in GCC what issues are 
causing children in care to lose education 
momentum and progress. 
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https://afaeducation.org/content/impact/achieving-
wellbeing-cla-testimonials/ 
We offer e-learning to relevant schools, with a 
comprehensive suite of 57 courses of 10 hours level 
2- level 4 accredited courses. 
Last academic year 2018-19 and continuing into this 
year, there was been a focus on raising expectations 
of in-house foster carers. We had noticeable success 
with using an online CPD library to train foster 
carers. NIMBL has led to a significant number of 
foster carers completing online courses 
commissioned from the Virtual School. We are a 
case study of good practice on the NIMBL website. 
https://www.anspear.com/education/case-studies/ 
 Ongoing training is provided to foster carers from 
the Virtual School about the value of education, 
attachment and trauma and the Virtual School also 
delivers a training package on improving attendance 
for foster carers. Many structured conversations 
with carers have taken place about raising 
attainment of Year 11 when identified as a need. 
There are occasions when there are visits to carers 
when there are serious concerns about the child’s 
attendance.   We are currently planning (with in-
house fostering) the development a suite of films 
about education matters. The Virtual school now 
holds a CIC Child Missing Education Panel, which 
invites Social worker of the child and lead education 
professionals to problem solve and source an 
education placement. The Virtual School has been 
involved with developing training for the Social Care 
Academy on mid-year admissions and preventing 
CME during 2019/20. 
Interventions such reading using letterboxes with 
foster carers are in place, alongside regular articles 
in foster care magazines reminding them about the 
importance of homework and good attendance. The 
Virtual School have also introduced a reward 
certificate which is sent to carers that have been 
nominated by the schools if they have made a 
significant impact in supporting the child with their 
learning. These strategies with an increased letter 
box programme offer have still continued during 
2020-21. 
The Virtual School is a partner with Royal 
Springboard which offers the opportunity to broker 
and support disadvantaged children gaining places 
at independent Schools.   
 
 
 
 

The Virtual School Governance board will be set 
up during Autumn 2020/21, to ensure that there 
is greater accountability and lines of 
communication with stakeholders and corporate 
parents.  

https://afaeducation.org/content/impact/achieving-wellbeing-cla-testimonials/
https://afaeducation.org/content/impact/achieving-wellbeing-cla-testimonials/
https://www.anspear.com/education/case-studies/
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8) Overall  Self evaluation  

Our strengths are : We need to improve in these areas:  
The vision and the values of the Virtual School 
are well understood and established across 
schools.  
There has been a significant drive to improve 
the key performance indicators of higher school 
attendance, fewer school exclusions and 
improved progress and educational outcomes 
for children in care. There has been an 
improvement on all measures last academic 
year.  
 
There are clear sets of policies and procedures 
on the Virtual School website to help 
stakeholders. Stakeholders report the value and 
impact of these policies and procedures. 
 
The Virtual School monitor Pupil Premium Plus 
spends closely and ensures that schools in 
receipt of the funding do likewise. The 
relentless drive and joint working to ensure 
that the funding makes an impact and is linked 
to the PEP continues.  
There has been an effective offer for Adopted 
children and previously in care / on the edge of 
care for 7 years from the Virtual School. The VS 
meets the statutory requirements within the 
Children and Social Care Act 2017.  
The Virtual School is a proactive member of the 
Corporate Parenting Group and listens to and 
acts upon the voices of young people to 
continue to improve its service for them. 
 
Educational Consultant December 2019: 
 
“The Virtual School is very well led by a highly 
committed and determined senior leadership 

Outcomes overall are not high enough. Our 
children make good progress once they have 
stability of placement and school. KS4 did not 
make sufficient progress. GCSE outcomes are in 
need of improvement.  
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team. There is good delegation of responsibility 
ensuring that all aspects of the team’s work are 
well managed and led. Leaders have an 
accurate understanding of what is working well 
and where improvements are required. They 
are very determined to provide the highest 
possible support to all children in care, and the 
adults who work with them.  
 

 The headteacher works hard to ensure that the 
education of children in care is maintained as a 
high priority across all services in the local 
authority. She is highly respected, and her 
contribution to leading initiatives that are in the 
long-term best interests of children is very much 
valued. The establishment of a new virtual 
school governing body and the director of 
partnerships role within the local authority 
should further strengthen the role and influence 
of the virtual school. 
 

 All types of schools that have children in care on 
their role are very complimentary of the virtual 
school’s work. They view advisors as very 
professional, with relevant experience, 
knowledge and skills. They very much value the 
way that they hold schools to account for how 
pupil premium plus money is spent, expecting 
teachers to demonstrate the progress pupils 
have made against the targets that were set in 
the previous PEP meeting. “ 
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Targeting & Intervention 
Coordinator 

Pip Walker 
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Training 

Education Inclusion Lead 

Jackie Ellis  * ** 
SLT, CME, Attendance, 
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Safeguarding   

 

Teaching & Learning 
Co-ordinator 

Sue Faulkner * 
SLT, Pupil Premium, PEPs, 

Post 16, UASC 

PEP & Pupil Premium 
Officer 

Rachel Evans * 
Finance, Pupil  Premium, 
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Reception–Year 11 
Education Advisor 

Liana Aron * ** 

Tutor Groups 

Reception–Year 11 
Education Advisor 

Mikala Gatley  ** 
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Advisor 

Nicola Hopper 
** 

 

Admin. Support (TEMP) 

Neeta Dhanak * 
Support for Register, 
Events, Letterbox, 
Communication 

Education Advisor 

Catherine Ellicott  
* ** 

Assistant SEND 
Coordinator 

Reception–Year 11 
Education Advisor 

Penny Metcalfe ** 

Reception–Year 11 
Education Advisor 

Sue Cowley ** 

Education Advisor 

Fiona Poulson ** 

Post 16 

Education Advisor 

Sarah Costelloe  
UASC 

 

Education Advisor 

Sam Dunne ** 
UASC 

 

Student Support Officer 

Sarah Harris 
Register, Events, 

Letterbox, Communication 
 

Reception–Year 11 
Education Advisor 

Felicity Hencher  

* ** 

 

Reception–Year 11 
Education Advisor 

Sally Palmer 

Reception–Year 11 
Education Advisor 

Rebecca Cerrone ** 

Tutor Agency Lead 

Key 
*Part Time 
** Term Time Only 



 
Appendix 4 

Outline of PP Plus arrangements and spend by activity 

STRATEGY 

Planned expenditure  

Academic year 2020/2021 The Virtual School intends to spend PPP in three target 
areas to meet needs. These are:  

1) Learning  
2) Social and emotional needs provisions 
3) Improving attendance 

Planned Budget for financial 
year 2020/2021 

Figure given for Pupil Premium Plus is £1,280,372 
To date received: Q1 payment, which was £320,093 

 

The three headings below enable the Virtual School to demonstrate how they are using the Pupil 
Premium to improve learning, provide targeted support for Social, Emotional support and Well Being 
and support attendance strategies.  

1.Quality of learning for all children in care 

Desired outcome Chosen 
action/approach 

What is the 
evidence & 
rationale for 
this choice? 

How will you 
ensure it is 
implemented 
well? 

Staff 
lead 

When will you 
review 
implementation? 
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A high percentage 
of children in care 
continue to go to 
‘Good’ or 
‘Outstanding’ 
schools and 
receive additional 
tuition to boost their 
progress. They 
remain stable in 
their school 
placement and 
therefore their 
progress increases. 
New To Care 
students 
(Reception to Year 
11) will be asked if 
they have ICT so 
that blended home-
school learning is 
possible if needed. 

PEP meetings 
encourage 
spends on 1:1 
tuition. This can 
be from school 
staff or from 
another qualified 
teacher from an 
agency or 
through e-
learning. 

Rees 
Research  
1:1 tuition 
reports from 
VS from GCC 
Education 
Endowment 
Fund 
 
Children who 
remain stable 
in ‘Good’ or 
‘Outstanding’ 
school with a 
stable foster 
placement 
make good 
progress with 
1:1 tuition.  
 
 Funding for 
devices are 
available for 
children  who 
can access 
PPP  and will 
be discussed 
at PEPS. 

PEP review 
and impact 
reports on the 
PEP from the 
schools.  

SF/ 
PW 

September 2021 

Total budgeted cost 64% £819,438.08 
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2.Targeted support for Social, Emotional support and Well Being provision 

Desired outcome Chosen 
action/approac
h 

What is the evidence 
& rationale for this 
choice? 

How will 
you 
ensure it 
is 
implemen
ted well? 

Staff 
lead 

When will you 
review 
implementation? 

To support our children 
with their emotional well 
being so that they can 
engage with learning, we 
will provide funding which 
enables schools to secure 
children’s sense of well 
being and helps them to 
develop positive 
attachments at school. 
To increase Schools 
strategies and 
understanding of Trauma 
through training and 
engagement with the latest 
research with 
neuroscience.  Three DT 
days using webinar and e-
learning packages will take 
place in 2020/21. 
 
 

PEP meetings 
encourage 
spends on 
provisions and 
training that 
will support 
the child with 
their well-
being and 
emotional 
health.  

Children with 
attachment 
difficulties need to 
feel secure before 
any element of 
learning can take 
place Kate Cairns 
and Associates and 
the Educational 
Psychologist service 
have been 
commissioned in to 
facilitate and support 
the knowledge and 
skill base of schools. 
(KCA)). For many 
children it supporting 
them through the 
pandemic and 
helping them to 
recover from 
additional Trauma is 
what is needed to 
build the sense of 
belonging and feeling 
of security needed 
before learning can 
commence.  
 
 
 
 
 
 

PEP 
reviews 
the 
research 
being 
undertake
n by 
Oxford 
University 
(Rees 
Centre.) 

JF July 2021 

Total budgeted cost 34% 
 
 
 
 

£448,130.20 
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3. Attendance strategy 

Desired outcome Chosen action/approach What is the evidence & 
rationale for this 
choice? 

How will you 
ensure it is 
implemented 
well? 

Staff 
lead 

When will you 
review 
implementation? 

Children in cares 
attendance 
increases. 95% 
attendance is 
maintained for all 
school age 
children from 
reception to year 
11. PPP will be 
available to be 
used as rewards 
and incentives to 
achieve this. 
PEPs of children 
in care who are 
placed in 
alternative 
provision schools 
improve and the 
planning to 
improve their 
attendance is 
higher quality.  

PEP meetings to signpost 
the third target area of 
spends which is to 
encourage CiC to attend 
school and the PEP plan 
should proactively plan for 
those at risk of exclusion . 
Closer partnership work 
with Fostering to increase 
understanding of the 
importance of school 
attendance . VS and GCC 
fostering to develop in-
house films. 
 

Education Endowment 
Fund.  
Achievement for All 
(AfA). 
Children who are 
attending school are 
going to make progress 
with learning. Non- 
attendance increases 
their chances of missing 
critical learning 
opportunities. Good 
attendance and routines 
which promote 
engagement with 
learning is supporting a 
pathway for education, 
employment and 
training for life.  

 
PEP reviews, 
and evidence 
from child’s 
voice and 
feedback. 
Schools 
attendance 
data. 
Decrease in 
exclusions.  

PW 
/ 
JE 

July 2021 

Total budgeted cost 1% £12,803.72 
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Pupil Premium Spend 

ACTUAL PP+ spends 2019-20 
 

Focus Attendance SEMH Learning 

Funding amount £10,830.00 £437,332.55 £809,879.48 

 

 
 

Virtual School Pupil Premium Plus Spends Actual % Spends for financial year 2018-19 
 

This is the second year that Pupil Premium Plus spends are totally personalized to meet needs. Spends are based on PEP requests 
alone. There is a similar pattern in the spends to support SEMH needs from  last financial year.. As the PEP targets are SMART the 
SEMH spends will be identified as a factor preventing learning, hence the approved spend.  
The impact of Pupil Premium Plus is supporting children with getting ready to learn. The Virtual School has an extensive training 
offer as the identified need and requests from schools are to support them with traumatised children. 
 
 
 

Attendance 
1% 

SEMH 
35% 

Learning 
64% 

Pupil Premium Plus expenditure and 
breakdown 2019-20 



 
Appendix 5 

Virtual School Improvement Plan 2020-21 

 
Area of need to 

improve 

Identified Gap - Data trend if 
applicable. 

Illustrate the issue 

Target 
What do we intend to do 

to narrow the gap? 

How will we know, what will 
success look like? 

Date to 
achieve 

Who is 
accountable? 

(BOLD) 
Who is 

supporting? 

Improved access to 
live data 

The VS needs live data to establish 
patterns and trends for our children 
and young people for their attendance 
and to prevent exclusions. This will help 
determine the strategic direction and 
also how to allocate spends at child, 
school and county level for preventative 
work. It will provide a vehicle for 
electronic Personal Education plans.  
This is to ensure we meet 
recommendation 13 from OFSTED in 
June 2017 :” that accurate data is 
collated and analysed to support the 
Virtual school to evaluate impact and 
improvement for children looked after 
and their educational needs”   
 
 

The VS has awarded a 
contract to Asset Solutions 
to provide live data. The 
implementation has been 
delayed , 1st milestone was 
4th of November 2019. This 
has now been launched on 
1st of September 2020 and 
now includes an EPEP. We 
want to have all reception 
and school age children’s 
Autumn PEP recorded on 
this IMS .  

Live data will be available at any 
time , extracted form schools and 
education settings registers. It will 
allow us to have accurate 
performance data regarding 
Children in cares attendance and 
inclusion rates.  
There will be a wealth of accessible 
data available to quality assure 
using the electronic PEPS. Reporting 
will also be improved through an 
digital interface. 
The Virtual school will have a suite 
of tools to begin to analyse 
reception to Year 11’s 
achievements and progress . 

December 
2020 

JF/ SF/ PW 

Increased attendance 
for KS4 

Children in Care’s attendance as a 
cohort has been improving but the gap 
remains with KS4. 
2016-17 whole School = 90.4% 
2017-18 whole school = 93% 
2018-19 whole school = 93% 
2019-20 whole school until March 2020 
= 93% 
 

2020-21 whole School = 
95% 
Increased use of pupil 
premium spends for 
children in crisis regarding 
attendance. 
Training for partners about 
Attendance. (Ongoing) 
Persistent absence 
strategy launched. 

Our average attendance will 
increase. Our list of Children below 
90% will decrease. 
There will be fewer CME in the KS4 
cohort. 
Improved recording on the PEPs for 
those with attendance issues 
illustrating the plan to re-engage 
with education.  
Fewer term time holiday requests. 

July 2021 JF/  JE 
DT’s and HT 
at schools 
with ks4 CinC 
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 Continued improved 
impact measures for 
PPP monitoring 

Improved quality assurance and 
evidence of effective use of PPP is 
recorded on the PEP and analysed. 
Currently the quality Assurance on the 
PEP for 2017-18 has been showing an 
increase in meeting PPP targets. 
 
2016-17= 89%  
2017-18=96.4% 
2018-19 = 96% 
2019-20 = 95% 
 
*Spends on ICT equipment were higher 
due to COVID 19 and therefore less 
easy to measure impact since  March 
2020. We have included the request of 
ICT and the child receiving it as a 
positive measure and meeting PPP 
target. 
 
 
 
 

There is an improved 
analysis of each 
intervention used and its 
effectiveness. This will be 
correlated with costs to 
begin to establish what is 
VFM. 
Continued support and 
challenge to Schools and 
settings regarding PPP 
impact and recording this 
on the PEP in the review. 
The procurement of an 
IMS and new PEP should 
support the development 
of SMART quality 
assurance of this area.  

Detailed analysis of where PPP is 
most effective and has measurable 
impact. This will be in line with 
NAVSH and national finding.  
Success will be when more PEPs  
are using effective and well 
established interventions to 
increase attainment and promote 
CIC well-being and engagement 
with learning. This finding will be 
analysed as part of the Alex 
Timpson programme with Oxford 
University analysing the impact of 
training over 24 months for 
identified schools.. 

July 2021 JF 
PW 
SF 
DT’s 

Increased attainment 
for KS2 

Only one child reached the national 
Benchmark in all three areas in KS2 
testing in 2016. This is an area where 
we need to raise attainment. 
Five children reached the national 
benchmark in 2017 in all three areas. 
Eleven children reached the national 
benchmark in 2018 in all three areas. 
2016 = 11% 

We would like 30% of KS2 
to reach the National 
Benchmark in all three 
subjects. 
We have invested  in 
Trauma and attachment 
training for DT’s in schools. 
We also provide training 
for non-specialist teachers 

More children achieve the national 
benchmark in SATS. Schools have 
more “tools” and strategies to 
support.  

July 2021 JF 
PW 
Dt’s with 
CinC at ks2 
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2017 = 21% 
2018 = 30.6% 
2019 =12.5% 
2020. No data due to COVID-19 ..  

and TA’s who support 
CinC.  We have continued 
training through COVID-19 
using webinars and e-
learning packages. 

Reduced exclusions 
for Gloucestershire 
children in care 

Too many Children in care receive 
exclusions. The trends for FTE are too 
high and this means that CIC are losing 
days in School which impacts on 
progress.  
2014/15 = 19% 
2015/16 = 15% 
2016/17= 16% 
2017/18= 13.5% 
2018/19 = 14.5% 
2019/20 = 12.1% 

We saw a decrease in 
exclusions last year. A 
significant number of 
weeks were impacted by 
COVID-19 and those 
children in schools 
reported at their PEPS that 
they enjoyed smaller 
group sizes. We had less 
fixed term exclusions 
during this time.   
To date we have not had a 
PEX , the protocol to 
support CIC is in use in our 
schools. We invest in 
individuals PEP for 
interventions to prevent 
exclusions and attend TAC 
meetings when this is 
possible. We train Schools 
and settings on 
attachment and trauma to 
support their CPD. 

Fewer children excluded. More 
students engaging positively with 
education. PEP analysis showing 
improved attendance of children. 
Less use of the CIC transfer 
protocol. 

July 2021 JF 
JE 
All DT’s 

Increase in the quality 
of PEPS. 

There have been panels and QA 
opportunities which examine PEPs until 
March 2020. The pandemic led to the 
majority of PEPS discussing ICT needs 
and support for blended home/ school 

There will be more 
opportunities to record 
information that can be 
shared with the Virtual 
School and social worker 

All PEPs will be at least Good in the 
quality assurance exercises.  
The % for inadequate will be 0 and 
requires improvement for PEPs will 
decrease so that it statistically 

July 2021 JF 
SF 
All DT’s 



 
 

42 | P a g e  
 

learning. This will now be re-instated as  
a quality assurance process using “PEP 
for Success.”  

through the use of “PEP 
for Success.” There must 
always be an explicit plan 
recorded on the PEP  
about what happens next 
to engage with education 
and achieve outcomes.  
There are training  
manuals  on the EPEP 
system which explains how 
critical information is 
captured on the PEP. 

insignificant, less than 5%.  

Increase % of Children 
in care who attend a 
“Good” or 
“Outstanding” School. 

There was a noticeable improvement in 
the % of children in care who attend a 
good or better School last academic 
year.  2015/16 83% 
2016/17 75% 
2017/18 84.5% 
2018/19 69.2% 
2019/2020  73.6% 
 Numbers of children entering care rose 
significantly. Many of these children are 
in Schools which are RI or inadequate. 
The Virtual School follows the national 
guidance and will prevent placement 
changes to School which are less than 
good wherever possible. There has to 
be exceptional circumstances before 
consideration will be given to a child 
being placed in a School which is RI.  
There is now an established protocol 
for partners if it is considered 
exceptional and that a child in care 

 The OFSTED action plan 
has a target set that all 
children who move School 
places in this academic 
year will attend a “Good” 
or “Outstanding School”.  
7.4% of children in care 
were in schools with no 
rating. 

The % of children in care attending 
Good or better Schools will 
continue to increase. 

July 2021 JF 
Social care 
managers 
and Social 
workers. 
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should go to a school which is RI. 

The development of 
the additional duties 
from the Children and 
Social Care Act 2017 

Currently we have fixed term post 
(term time only /part time only) for a 
Education Advisor to support Adopted 
and previously looked after children 
(September 2020). This provision is in 
line with the Governments current 
consultation for the role of the VSH. 
The documentation has expanded on 
the cohort for whom the VSH should 
give advice and guidance and also the 
areas to support are identified; 
Mental Health, exclusions, SEND, 
attainment, and training for Schools 
amongst others. 
This is a clear resource implication for 
the VS when the Fixed Term post 
finishes July 2021. 

There has been some 
funding from the DFE to 
secure provision to meet 
those who were previously 
in care or adopted. This is 
available until March 2021. 
The role of the Virtual 
School is to offer 
educational advice and 
guidance to these families 
and to work with the 
“Friends and Families 
team” and “Adoption 
West.” 

Our ability to be successful and able 
to support and discharge our 
additional duties is the indicator we 
seek. We will know that we are 
successful through continued 
positive feedback from Schools, 
guardians and families. 

July 2021 JF 
JLD 

Extended duties In light of the above to continually 
monitor demand and capacity of the 
previously looked after education needs 
on the VS.  
To work alongside Adoption west to 
ensure that Gloucestershire VS is 
developing and supporting adoptive 
families in the most appropriate and 
best way to support education and 
financial outcomes.  
The Virtual School monitors and quality 
assures all Post 16 PEPS that are 
completed. In line with the care leavers 
offer, the Virtual School will give advice 
and guidance for those in education for 

To ensure there is 
adequate capacity to 
either review the roles of 
all VS and review the VS 
service and all job 
descriptions to reflect the 
additional duties.  

There was  a significant gap in the 
number of PEPS being completed at 
Post 16 until a Education advisor 
started in post in April 2019. The 
outcome was that PEP returns 
increased to 94% in July 2019 from 
3.9 % February 2019. July 2020 it 
was 99% . 
 The role of previously in care 
support will need to be reviewed 
also , as without this post, the 
Virtual school capacity will also be 
seriously impacted for children in 
care. 

July 2021 JF/ JLD 
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post 16. Autumn Term 2020 will see the 
introduction of a consent form for data 
collection of care-leavers for 
examination results.  

The Alex Timpson 
Programme  

The VS is part of Timpson Trauma and 
attachment programme. It has involved  
21 schools over the last two  academic 
year.  
Children in care in Gloucestershire are 
at high risk of school exclusion and 
academic outcomes at KS2 and GCSE 
need to improve. This intense 
programme and the analysis by Rees 
Centre (Oxford University) will form 
part of a national research base to 
establish what interventions have the 
greatest impact for CiC. Case studies 
are being collated from Gloucestershire 
schools.  
The VS are part of Attachment Research 
Community, (ARC) which is a national 
organisation which has as a vision and 
the ability to pull together research 
about education outcomes for those 
children whom have suffered trauma 
and ensure that bodies such as OFSTED 
and DFE understand the issues 
surrounding progress and attainment 
are clearly understood. The scale of the 
Timpson project in Gloucestershire will 
feed into this research base. There are 
21 other Local Authorities involved in 
the research.  REES will analyse the 

21 schools with high 
numbers of CiC have been 
recruited and supported 
through KCA , the EP 
service and the Virtual 
school to improve the 
culture and learning 
environment through CPD 
and coaching.  This will be 
analysed externally 
through the Rees centre. 
The learning from 2018-19  
fed into  the 2019-20 
model . Three DT days are 
planned to support 
recovery from Trauma  for 
2020/ 21 via Webinar . 
Each participant  has an e-
learning  license issued of 
10 hours per DT per day’s 
training.  

There will be a reduction in 
exclusions and improved 
attendance and increased progress 
data for the CiC at the schools 
involved. Success will also be 
measured through the evidence 
contained in the final Rees report..  

July 2021 JF 
PW 
21 schools 
will be 
monitored 
over time.  
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impact of the programme as a 
longitudinal piece of research. 

SMART targets Following the OFSTED March 2017, the 
VS has worked tirelessly to address 
issues regarding SMART targets on PEPs 
and data issues retained on the EPEP. 
Since March 2018. The VS returned to 
using paper PEPS. The competitive 
tendering for an IMS was completed in 
July 2019 and the award given in 
September 2019. Implementation of 
the IMS has been launched 1st of 
September 2020. 

 The IMS will provide live 
data again for attendance 
and exclusions.  The IMS 
will support us to improve 
the quality of PEPS . It will 
improve the SMART  
targets, holding schools to 
account for PPP spends 
and to have one IMS 
system for CINC education 
data.  

A comprehensive IMS system which 
supports EPEPs which have SMART 
targets and can hold the attainment 
and progress data so that it is easily 
accessed by schools, VS and SW. It 
will allow the VS to be smarter with 
time and be able to quality assure 
PEPs on line with ease and provide 
instant feedback to schools and the 
DT’s.  

July 2021 JF 
SF 

DT Days Increased training opportunities for 
designated teachers who have CiC at 
their schools. Also increased training 
opportunities to be explored and 
offered as traded services for those 
schools who have previously in care 
children. Gathering information from 
the EP service to ensure that there is a 
comprehensive picture of training that 
has been accessed through the EP 
service in particular for SEMH need.  
 
The VS is providing more twilight 
training to schools and this is occurring 
at least on a weekly basis. Training 
continued during Lockdown . The DT 
day in July had 154 attendees who had 
access to a live webinar and a 10 hour 
package of e-learning on developing 
strategies to support recovery from 

The VS has been increasing 
its offer to schools over 
the last 6 school years. The 
main focus has been for 
schools with Children in 
care although increasingly 
thee has been demand for 
trauma and attachment 
training for those that 
have been in care. 

There are now three planned DT 
days a year, increased from the 
annual day. There are a range of 
theme training days available for 
DT’s and key staff who support CiC 
with progress.  
 
There will be specific training day 
planned and available for DT’s 
regarding the new extended duties. 
Last academic year we had a post 
16 training day and a PLAC training 
day, both received good feedback.  
 
All schools and settings that have 
CiC have had training about trauma 
and attachment. There is a 
comprehensive training offer is 
available for schools with previously 
in care through traded services 

July 2021 JF/ PW 
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Trauma.  approach. 
 

Stretch and challenge  To ensure that children in care who are 
“Gifted and Talented” are offered 
opportunities to thrive and make good 
or better progress. The academic 
outcomes and qualifications at the end 
of Key stage 4 does not reflect that a 
significant proportion of children in care 
make good progress and many care 
leavers may return to second chance 
learning.  The PEP process is therefore a 
vital vehicle to ensure that there is 
stretch for children in care and that all 
have high aspirations whilst the child is 
at school. 

The PEP meeting and 
opportunities that arise 
from being in the care 
system must stabilise 
children so that they are 
challenged in their 
education and reach their 
full potential.  

There is an increase in the number 
of children in care that reach 
national benchmarks for academic 
success. There are opportunities for 
children to develop talents such as 
the Arts or Sports that are available 
through their schools and requests 
can be made via the PEP to access 
clubs to develop talents.  

July 2021 JF 

VS Governing Board The VS was established in 2007 and has 
developed over time. To support and 
ensure that there is sufficient 
opportunities for strategic development 
and to secure CIC ‘s education has a 
high priority across the LA , Autumn  
2020 will see the development of a 
Governing Board for the VS.  

The Governing board will 
provide challenge and 
support for the VSH. It will 
help to shape the direction 
and also implement 
processes such as a VS and 
social care protocols and 
policies. 

It is envisaged that a Governing 
board with HT and Social care 
representatives along with other 
Key partners will raise the 
expectation of all parties regarding 
the progress and achievement 
outcomes of Children in care.  

July 2021 COG. VS. TBC 
JF 
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HOW FOSTER CARERS ARE LOOKING 

AFTER LEARNING DURING THE 

LOCKDOWN
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As part of foster care Fortnight (11-24 May 2020), the NAVSH board asked Virtual School 

Heads to share what foster carers were doing during the lockdown to help children in care 

with their learning. This booklet is a compilation of what they sent in. 

With many thanks to all the Virtual School Heads, team members, foster carers and social 

workers who sent in contributions. All pictures and examples are shared with the permission 

of Virtual School heads and carers. Names have anonymised throughout. 

You can read more about Foster Care fortnight here:  

https://www.thefosteringnetwork.org.uk/fcf20 
 

This booklet is in two sections: 

1. Creative work by children in care 

2. Case studies from virtual schools 

https://nam01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.thefosteringnetwork.org.uk%2Ffcf20&amp;data=02%7C01%7C%7C62d112869efd46c3c06a08d7fe25f9c7%7C84df9e7fe9f640afb435aaaaaaaaaaaa%7C1%7C0%7C637257311364025155&amp;sdata=P0F4tPgJB%2FMqaabsIZAenF%2BXnJFP5EY%2Bhq7UaF6bYLE%3D&amp;reserved=0
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CREATIVE WORK BY CHILDREN IN CARE 
 

 

Herefordshire Virtual School 
I shared this piece written by one of Herefordshire Council’s Children in Council (Your Voice 
Matters) with the West Midlands Virtual Heads.  They feel it should be shared at the next
NAVSH webinar if you feel it is appropriate.  The young person wishes to remain anonymous. 
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North Tyneside Virtual School 
Our foster carers have been amazing – supporting with home learning and teaching lots of practical 
skills. One made me laugh when she said she’d had her 13 year old boy painting the garden fence – 
with a very small brush! We’ve got kids learning to ride bikes, lots gardening and many being 
creative. Here’s a poem one of ours wrote that sums it up nicely: 

 

We have planted some spuds 
And made some puds 
 

Painted the rainbow and clapped our hands 
But ohhh how we miss playing on the sands 
 

We’ve baked and I’ve been a cook 
Then listed to David Walliam’s book 
 

Joe Wicks everyday, sometimes Kyle get grumpy 
Debbie says ‘Keep going it stops me feeling frumpy’ 
 

Missing my teachers, friends and school 
But Seesaw is pretty cool 
 

Too much ipad makes Kyle a bit moany 
And then Debbie starts to get groany 
 

Some days we go on our bike 
Other times we fancy a hike 
 

Let’s hope this soon passes 
Then we can all meet wearing our sun glasses 
 

We are all staying well 
And enjoying the sunny spell 
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The London Borough of Hounslow Virtual School 
Examples of fantastic home learning with our wonderful foster carers during lockdown 
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Durham Virtual School 
 

We enlisted the support from our Chief Executive Terry Collins, who has agreed to do a 
vlog about fostering, which can be found on DCC website: 

 
https://www.youtube.com/watch?v=3lv3YM9b9p4&feature=youtu.be 

 

In addition to this, with social media being more prominent than ever, we have been 
asking foster carers to send photographs in and any short video clips of what they have 
been doing with children and young people during this unprecedented time.  This is 
positive in more than one way: 

 

 valuing experienced foster carers is significant in retention, 

 showing children and young people we’re proud of their achievements during this 

challenging time is positive in building on strength and self esteem 
 and showing the difference a foster carer can make to a child’s life and the fun 

that being part of a foster family brings, is key in attracting new foster families to 
the service. 

 
We are thrilled we have had an impressive response from existing carers with 
photographs, messages and more which are being uploaded to Durham’s Fostering 
Facebook page. Fostering Social Workers are saying thanks by holding up messages they 
have made on social media, and senior managers and social workers outside of fostering 
were asked to get involved in last night’s Thursday ‘Clap for Carers.’ 

 
We marked the end of fostering fortnight by hosting a fostering family quiz lead by young 
people from the Children in Care Council. 

 
Moving forward fostering have set up virtual slots where anyone interested in finding out 
more about becoming a foster carer can continue to talk to a member of the fostering 
team about the process. 

 
You can see some of the work of Durham’s foster carers in the following pages. 

https://www.youtube.com/watch?v=3lv3YM9b9p4&amp;feature=youtu.be
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Durham Virtual School 
Learning new skills and celebrating VE Day 
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Durham Virtual School: Poems about Care 

Fear of the Unknown 

Sitting and waiting 

For the darkness to pass 

Fear rose 

The unknown is getting closer 

Will there be a dragon to protect? 

Or will the fiery breath be too great 

For these lost princes and princesses 

The unknown is getting closer 

Will there be a warm bed 

My favourite type of cake 

You feel better after cake 

The unknown is getting 

Will there be someone there that listen 

Is there when I need a hug 

That wants me, understand me 

And doesn’t lie 

Sitting and waiting 

The unknown is getting closer 
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Wondering 

Wondering if the next family time will go well 

Wondering what the new social worker is like 

I want to be a superhero 

Knowing I will fight my own battles 

Being the hero, I need in my dark times 

Wondering how school will be 

I am going make friends that don’t judge me 

Wondering about my next looked after review 

Are positive going to be said 

I want to be a dreamer 

Following them wherever they go 

Remembering that I will achieve them with some hard work 

Wondering about my future where will I go and who do I meet. 

Knowing I can go far with so work and determination 
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I am not just a care kid 

I am a care kid 

That doesn’t define me 

I have struggled but here I am 

I am not a statistic 

A number 

I’m someone who has lived a tough life 

I will not be a stereotype 

Care is nothing like Tracy Beaker 

None of us ‘care kids’ are bad 

We are just misunderstood 

We are unique 

We’ll stand tall and fight for our futures 

Standing together we can go so far 
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Goodbye 

Goodbyes should be easy by now 

For being in care you say it a lot 

It could be goodbye to a home that didn’t work 

A worker that has a new job or us ourselves are moving teams 

It’s hard for fear of what comes next 

The worst can be at the end of family time 

A hug, love you into a stranger’s car 

Waving trying to stop the tears be brave 

Once home into my room safety the tears fall 

I miss them and it’s only been an hour 

Years on and saying goodbye to family is still hard 

I suppose that all goodbyes lead to a hello 

A new adventure of getting to know someone 

A moment to those we couldn’t say goodbye to 

Who are in a brighter place though forever in our hearts 
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Durham Virtual School 

These are PowerPoint slides completed by one of our young people who wants to be a Social 

Worker. 
 

 
 
 

 
 
 

 
 
 

 
 
 

 

How to become a Social Worker 
 

By Caitlyn 

What is a Social Worker? 
 
A Social Worker is somebody who helps to protect vulnerable 
children or adults from harm or abuse. They also support people 
to live independently. 

How much will I get paid (Yearly) 
 
To start of an average salary of a Social Worker £24,000 a year if 
you are an experienced Social Worker your average salary is 
£40,000 a year. 

What are the Typical Hours a Social Worker is expected to 
Work? 

 

The typical hours a Social Worker works is 37 to 40 hours a week. 

When could I work if I do become a Social Worker? 
 

You could be expected to work evenings, weekends or even bank 
holidays on a rota. 
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What qualifications do I need to become a Social Worker? 
 

To become a Social Worker as well as getting 5 GCSES at a grade 
C or above(grade 4 or above) you will be studying for at least 
two A levels or you can go straight from school to study for a 
BTECH Diploma Level 3 in Health and Social Care this 
qualification is equivalent to two A levels. 

How long does it take to become a Social Worker? 
 

When you have completed your studies at college you can study 
for a social worker degree. This qualification usually takes 3 years 
to complete. 

What skills and Knowledge do I need to become a Social 
Worker? 

 Counselling Skills including active listening and a non- 
judgemental approach 

 Sensitivity and understanding 

 Patience and the ability to remain calm in stressful situations 

 To be flexible and open to change 

 Knowledge of sociology and a understanding of society and 
culture 

 The ability to work well with others 

 The ability to accept criticism and work well under pressure 

 To be able to use a computer and the main software packages 
competently 
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Restrictions and requirements 
 

You will need to pass enhanced background checks for certain 
roles an employer can request a more detailed DBS check, for 
example if you’ll be working with children or in healthcare. Your 
employer can still request a basic check if they cannot get a 
more detailed check for your role. A driving license and your 
own transport will be useful however this is not always essential. 

What will I have to do (it varies whether you work with 
children adults or families)? 

 

 Offer information or counselling 

 Put together support plans for clients 

 Keep records and write reports 

 Discuss your cases with your supervisors 

 Support clients safety and take appropriate action to protect 
them when necessary 

 Work closely with communities, health professionals and 
other agencies 

 Help clients to develop and maintain independent living skills 

 Hold meetings and assessments with individuals and families 
to review their situation 

What will my working environment look like? 
 

You could work in an: 

 Office 

 In an NHS or private hospital 

 At an adults care home 

 At a children’s care home 

 In the community 
 

Your work environment may be emotionally demanding. 
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CASE STUDIES FROM VIRTUAL SCHOOLS 
 

Gloucestershire Virtual School 
 

Continuing Professional Development 
In Gloucestershire we have offered our schools with CIC online Kate cairns Associates CPD 
licenses. The offer is 5 licenses for each school, so many support staff who work with CIC 
are completing the KCA courses- which is great. 
 
Virtual Sports Day 
The VS Gloucestershire have worked with our young people (Ambassadors) fostering and 
our participation team to plan for this event next week. I will be taking part with my son, as 
will my team. It has been sent to all our schools. 
Here is some key information about the Virtual Sports Day. 
Everyone will have different abilities, they need to set a challenge which is suitable for 
them, whether it is 10 minutes or two hours. 

 Children can do an activity in their home or garden 
 It can be as silly or as sporty as they like 
 If they wish to, friends and family can sponsor the activity by making a donation to 

the Virtual Sports Day Just Giving page in aid of NHS Charities. 
There is a poster and also an image which can be downloaded and shared on social media. 
The ambassadors have also produced this short video to encourage people to enjoy and 
take part in the Virtual Sports Day. All information can be found on the council’s 
website here. 

Sutton Virtual School 
 
Foster carers have got involved with the #DailyMileAtHome and #TwoPointSixChallenge to 
ensure the children have had some healthy physical education experiences in the home. 

Lincolnshire Virtual School 
 

We have a Facebook Group for our Caring2Learn initiative which has almost 600 members 
made up of Foster Carers, Schools and Children's Services staff. We have collated the 
activities and posts from this community since the Lockdown began into two video 
compilations featuring all the amazing work done by our carers to support the learning and 
wellbeing of our children. These can be viewed using the following links: 
 
https://www.youtube.com/watch?v=IxvmpKADptY&feature=youtu.be (March 2020) 

https://www.youtube.com/watch?v=9vBDqsP2qfs&feature=youtu.be  (May 2020) 

 
We have many examples of our foster carers embracing home learning and helping ensure 
our children can continue to make progress by setting a good daily routine and accessing 
online learning set by their schools and also coming up with their own innovative ideas for 
learning activities, such as a daily tuck shop where the children have to use their maths skills 
with money to calculate the 'cost' of their breaktime snacks and work out the coins and 

https://eur06.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.justgiving.com%2Ffundraising%2Fgloucestershire-county-council&amp;data=02%7C01%7C%7Cbb57be95ce114d2ccd2d08d7fcad87d7%7C84df9e7fe9f640afb435aaaaaaaaaaaa%7C1%7C0%7C637255694539605226&amp;sdata=ohCZwQo6DEHOr1AcZ7Pi%2BUp9BjNTbvwK%2FnyofY0LZQA%3D&amp;reserved=0
https://eur06.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.gloucestershire.gov.uk%2Fmedia%2F2097934%2Fgcc_2917-virtual-sports-day-poster_dev2.pdf&amp;data=02%7C01%7C%7Cbb57be95ce114d2ccd2d08d7fcad87d7%7C84df9e7fe9f640afb435aaaaaaaaaaaa%7C1%7C0%7C637255694539615220&amp;sdata=VBMInabL%2B1SLJ%2FnQF3NZ8SgAH49ZaJ8J0Q7U3huyMQg%3D&amp;reserved=0
https://eur06.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.gloucestershire.gov.uk%2Fmedia%2F2097935%2Fgcc_2917-virtual-sports-day-social-media-image_dev1.jpg&amp;data=02%7C01%7C%7Cbb57be95ce114d2ccd2d08d7fcad87d7%7C84df9e7fe9f640afb435aaaaaaaaaaaa%7C1%7C0%7C637255694539615220&amp;sdata=ePGQICMuzCHQLtv1JvFv2XGgtpqw8qvmnqMkto3zZ60%3D&amp;reserved=0
https://eur06.safelinks.protection.outlook.com/?url=https%3A%2F%2Fyoutu.be%2FkYN5K2UJqjA&amp;data=02%7C01%7C%7Cbb57be95ce114d2ccd2d08d7fcad87d7%7C84df9e7fe9f640afb435aaaaaaaaaaaa%7C1%7C0%7C637255694539625214&amp;sdata=1nEgdQEXsjpGuJQlwbR4d09GHOBHIzPTS%2Bs1FF%2FOaK0%3D&amp;reserved=0
https://eur06.safelinks.protection.outlook.com/?url=https%3A%2F%2Fyoutu.be%2FkYN5K2UJqjA&amp;data=02%7C01%7C%7Cbb57be95ce114d2ccd2d08d7fcad87d7%7C84df9e7fe9f640afb435aaaaaaaaaaaa%7C1%7C0%7C637255694539625214&amp;sdata=1nEgdQEXsjpGuJQlwbR4d09GHOBHIzPTS%2Bs1FF%2FOaK0%3D&amp;reserved=0
https://eur06.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.gloucestershire.gov.uk%2Fhealth-and-social-care%2Fchildren-young-people-and-families%2Fvirtual-sports-day-26-may-2020%2F&amp;data=02%7C01%7C%7Cbb57be95ce114d2ccd2d08d7fcad87d7%7C84df9e7fe9f640afb435aaaaaaaaaaaa%7C1%7C0%7C637255694539635208&amp;sdata=FMxt%2BsynjqqJOmYGcw7cnnUDeZkgLNfkbitkoRTRVTU%3D&amp;reserved=0
https://www.youtube.com/watch?v=IxvmpKADptY&amp;feature=youtu.be
https://www.youtube.com/watch?v=9vBDqsP2qfs&amp;feature=youtu.be
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change they will need. Another great idea was a carer who helped her children make a 
board game to practice their counting in French. I have photos to accompany these if you 
would like to include them and many more examples o excellent home learning. 

City of York Virtual School 
 

IFA carer has been doing sterling work with CLA named K. School closed before the Easter 
Holiday and she took up home schooling for K and the other two foster children in 
placement. 
 

Carer has a Cert Ed and teaching experience. She’s taken the work the school sent through 
and has used it as a foundation to explore the topics further rather than just completing the 
work. She’s also identified areas that K was weak in and has focussed on helping him 
improve those e.g. telling the time on an analogue clock and using money and transactions 
in shops. 
 

She’s also used the time at home to address his encopresis and as of last week he’d had five 
consecutive days without soiling or needing prompting to go to the toilet. 
 

Last week she set K the task of finding ten facts on potatoes. Once he’d found them she 
used them as a starting point to expand the information behind them. So last week he was 
exploring the history of South America, the Irish potato famine and King Edward. And he 
sent a magnificent drawing of a potato to his social worker. 
 

She keeps to structured lesson and break times so that K knows what to expect. 
 

She’s collating all the information that he has studied and intends doing a thorough hand 
over to the school so that all of the good work is recognised. 

K seems to be really enjoying the home schooling experience. 

She really does seem to be going above and beyond with K and he is enjoying the individual 
attention and stretching himself further educationally as a result. 

Islington Virtual School 
 

I am often really impressed by how some carers choose to go the extra mile. I speak to 
them daily and often put the phone down with a big smile and a warm heart. Some have 
created outdoor gyms in the garden by painting and enclosing an area and purchasing lots 
of equipment, many are baking and even delivering cakes to neighbours, one carer and the 
young person are choosing to create different experiences at home such as 'The Ritz' tea 
parties, cinema nights and even creating a German Garden outside to watch football 
matches together. Many are cycling to rural spots to get exercise, stay busy and unwind. 
Most are dedicated to supporting the educational needs of the children in their care and 
read together, research different topics and complete online work together. 
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Shropshire Virtual School 

 
S and K (AJ’s carers) have done an excellent job of home educating AJ. K has taught maths, 

their daughter has taught English (from Russia) and S has looked at emotional literacy and 

AJ’s self esteem. He has really blossomed under their care at this time 

• Keeping to some routine even if it’s only an hour or two learning per day and always doing 

some physical activity 

• Lots of outdoor time as the weather’s been so good – planting veg seeds and flowers, 

making a big sand pit, bird feeders 

• Reading regularly 

• Playing board games 

• Craft activities 

• Some of our children have had time to just play at home which they haven’t had before in 

a safe way. 

• Helped children learn to ride a bike 

• Bought subscriptions to comics and magazines 

• Cooking and baking 

• And one connected carer managed to buy an 8ft x 3.5ft pool plus heater and cover just 

before lockdown and the primary age boy is practising his swimming strokes       luckily, 

they have a big enough garden! 
 

Northamptonshire Virtual School 
 

Mary (carer), just gets it! She is a fabulous advocate for one of our children who couldn't 

settle in school; she educated him with real life skills: gardening, fishing and baking, such 

that he was eager to return to school. It was Mary's belief in the child that made the child 

believe in himself. 



 
 

18 | P a g e  
 

 

Harrow Virtual School case studies 
 

Case study 1 

CLA Aged 4, Male. X’s carer Ros has been a key person in supporting him to make progress 

in his learning and well-being. She has created a mini nursery setting in her home. For 

example, she has made a toy shop and set up different learning zones for him to utilise, as if 

he were at school. All learning is themed and she has dedicated 1:1 learning time with X so 

that he can practise his numbers and phonics. She has kept a daily record of his learning 

through pictures, so that this can be shared with the school, upon his return. Due to all of 

her creative ideas and close, consistent communication with the school, X is really 

progressing well. 

Case study 2 

Male Year 11. Foster Carer: Sainab. X had missed lots of education prior to settling in this 

placement and at his current school. Since being in her care she has supported him to have 

excellent attendance, engage in Education Psychology and Speech and Language Therapy 

Assessments, to apply for local colleges. He has made remarkable academic progress by 

attending tuition after school- which was encouraged by his carer. X is now at home 

engaging with online tuition sessions whilst social distancing. At the start of the lockdown 

she had frequent contact with his Designated Teacher to check that she understood the 

home learning tasks set by his teachers; she initiated fortnightly conference calls with his 

school and social worker to help put in place a plan around his education. 

Case study 3 
 

Post-16 and Care Leavers. Key Workers Anil and Malik who support many of our post-16 

students in semi-independent placements. They have helped arrange college enrolments 

and support with setting up laptops for UASC students who would otherwise not be able to 

progress their education. 
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Gloucestershire Virtual School case studies 

Case study 1: feedback from a fostering social worker. 

A young man who attends a specialist school for SEMH has been supported brilliantly by his 

carers and school to stick to his learning. 

Close liaison between carers and school have enabled XX to quickly settle into a learning 

routine, which I must say I did not think they would manage as I thought XX would react 

really poorly to the idea, to the extent that the placement could be in jeopardy. 

XX has responded well to a very structured daily routine, with classroom style learning in 

the morning and then more practical subjects, which he excels at in the afternoon. XX is a 

very active 13-year-old so he has breaks between sessions and a long lunchtime walk / bike 

ride. The afternoon sessions have included electronics, woodwork, baking and school have 

been great, his teacher has made regular visits to the foster placement to help everyone 

involved and to remind XX that lessons are still important, even if done at home. XX loves 

mechanics (he has his own car which he maintains) and school have provided him with a go 

kart engine to strip down and re-build if he sticks to completing his more academic lessons. 

Great collaboration between foster carers and school. 

Case study 2: feedback from a fostering social worker. 

I was talking to a foster carer yesterday and she was saying that she thought she was really 

struggling to support XX’s education. He finds it very hard to adjust to doing school work in 

a non-school setting, there are far too many distractions at home. The foster carer said that 

after a few days of trying to get XX to do school work, her admiration for teachers had 

increased and she knows she is not cut out to be a teacher herself! 

However, she has come up with a daily system that is starting to pay off. XX has three one- 

hour sessions a day, with the carrot of trampolining or playing badminton awaiting at the 

end of each session. The foster carer feels that XX actually works for about half of each one- 

hour session, when he is not wanting to know what everyone else in the household is doing, 

or getting another drink etc etc. 

The carer was feeling that she and XX were not achieving much even with this system, only 

to be told by XXs teacher that he is completing more work than any other pupil in his (Year 

6) class. 

Case study 3: feedback from the Targeted Intervention Co-ordinator 

A Year 11 student intending to study Graphic design at college; the foster carers found a 

competition for an online game to design a character costume; they supported the young 

person to enter the competition with their design. The young person gained 5th place out of 

thousands of entries including from professional designers. At the PEP they stated how 
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much confidence this had given them and that they had been reluctant to enter, but the 

carers had persuaded them that they had the skills to try. 

Case study 4: Feedback from the Targeted Intervention Co-ordinator 

A Year 9 student who has chosen cookery as one of their option subjects for GCSE; the 

school has started the GCSE course online along with recipes each week. The foster carers 

son, who is a chef has been supporting the young person to complete the recipes and 

experiment with different flavours. In the PEP the young person spoke about how this has 

given him an understanding of different herbs and spices and what flavours work well 

together. The foster carers have photographed each finished meal for his cookery portfolio. 
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Case study 5: Individual Case study (pre-16): Gloucestershire Virtual School (Covid 19), 
written by Sarah Costelloe, Transitional Learning Mentor (TLM) for Unaccompanied Asylum 
Seeking Children and Young People (UASC). 

Young person X is an unaccompanied asylum-seeking child/ young person (UASC) who 
arrived in the UK from Africa in January 2020. On arrival they were placed with an 
experienced foster carer for UASC and referred to the Gloucestershire Virtual School by 
Gloucestershire Action for Refugees and Asylum Seekers (GARAS) as a young person in need 
of educational placement. The process to assess the age of young person X was protracted 
as their age was disputed at point of entry into the UK. At the beginning of March the young 
person was confirmed to be of year 11 age. 

For a number of reasons, and after discussion and deliberation, it was decided that young 
person X would be best placed on the ESOL programme at Prospects Training. However, the 
interview for a place on this programme that was arranged for the young person, was 
postponed as a result of the impact of covid 19. Throughout the period of uncertainly 
leading to the closure of schools/colleges/ training settings, and since the arrival of young 
person X in the UK, the carer was supporting young person X’s learning by accessing online 
ESOL resources that they sourced themselves. By the time full lock down came into effect, 
the carer had already established a regular learning routine with the young person. The 
carer was also happy to receive additional resources for young person X when these were 
sent to them by the TLM. The carer also took the time to select lessons of an appropriate 
level for young person X and which would be accessible to them as a new learner of English. 
Unable to be added to the roll at Prospects Training at this point, young person X was CME, 
and as a result of this was given priority by the TLM to receive an app purchased by the VS 
to support learning amongst newly arrived UASC.The carer immediately ensured that young 
person X was able to access this app and that they knew how to use it. By the time the TLM 
had provided additional resources the carer had already completed a 20 hour programme 
with young person X which provided them with a certificate of achievement. This acted as 
an incentive for young person X, especially considering that they had received no formal 

schooling prior to arriving in Gloucestershire. 

At this point it became clear through conversations with the carer that young person X’s 
health assessment had identified a mental health need which resulted in a referral to the 
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therapy team at GARAS. Aware of the waiting time between referral and intervention, the 

carer ensured that young person X’s mental health needs were addressed. Young person X 
was encouraged to accompany the carer on a daily dog walk where they would learn English 
during the walk, identifying and naming objects. Very rapidly young person X was able to 
begin to speak in sentences. During the CME PEP that took place in April, although an 
interpreter was present, young person X was able to express how he was feeling and 
articulate his own needs in a simple but clear way using English. It seemed from this 
telephone PEP that the young person was feeling relaxed and reassured by the progress they 
were making with their learning and by the security that was being provided for them   
within their placement. 

The pupil premium plus (PPP) that was allocated to this young person was used to purchase 
a laptop for them so that they can now work independently of the carer, although the carer 
is available for working alongside the young person on a daily basis as required. During a 
time of high stress where formal education is not possible, the carer has recognised the 
need for the young person to be engaged in and supported with regular and manageable 
periods of study. This, along with the building of a secure and reliable relationship between 
young person and carer, has had an impact on both educational outcome and over all well- 
being. The relative new arrival of young person X in the UK and their very particular SEMH 
and cultural needs have been very much observed and acted upon by the carer. The carer 
has also supported young person X in their observation of Ramadan, fasting along with 
them and adapting the daily routine to meet changed and different needs. 

A further discussion will now take place between the carer and the TLM to explore the 
possibility of remaining PPP funds being used to provide regular live online ESOL sessions 
for young person X during the period following half term and before the summer holiday. 

It is also worth noting that during the period of covid 19 the carer has experienced the loss 
of a close family member and managed this alongside their carer of young person X. 

Footnote: 

TLM: Transitional Learning Mentor - Virtual School based specialist education support worker for unaccompanied asylum- 
seeking children and young people 
UASC: unaccompanied asylum-seeking children/ young people 
GARAS: Gloucestershire Action for Refugees and Asylum Seekers 
ESOL: English for Speakers of Other Languages 
Impact statement and summary: 

The role of the carer in the life of young person X has resulted in the following: 
The provision of immediate, regular and systematic learning 

Rapid acquisition by young person X of language skills 
Improved mental well-being through awareness, sensitivity and the establishment of daily routine including close 
attention given to cultural and spiritual observance 

A referral by the TLM to the therapy team at GARAS 
Regular contact with the TLM at the VS to ensure that young person X continues to receive a full entitlement of learning 
resources and provision through PPP 

 
 

Rochdale Virtual School 

The remaining pages in this booklet include a guide for foster carers and Rochdale VS’s newsletter. 
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Rochdale Virtual School – educational support for Foster Carers March 2020 

Dear Foster Carer 

We hope that this finds you and your family safe and well in these troubling and very different times. 

We know that many of you will have your Cared for Children at home now during the school day. So 

the Virtual School (Christopher, Lisa & Catherine) just wanted to make you aware that we are here to 

help and advise you as much as we possibly can in regard to supporting your children’s education at 

home. 

Here’s Five Top Tips: 

First tip – keep in regular contact with your child’s school. I know our schools have been great at this 

but don’t be backward in coming forward to ask for help – they know your child the best and have the 

best resources, best ideas and staff to help you to help them. Learning packs, virtual platforms, they 

have great support for you and your child. 

Second tip – try to get a balance between encouraging productive, educational activities and keeping 

the family happy and tight together; battling with children to do formal schoolwork will probably not 

be too helpful nor productive at this time. Remember, it is often much harder for carers and parents 

to teach their own children, so do what you can. 

Third tip - lots of activities are very worthwhile: read stories, make dens, watch TV together, play in 

the garden, do puzzles, look after pets and simply try and spend quality time with your children. 

Remember that this is likely to be a marathon and not a sprint so there is plenty of time to do both 

formal learning and fun-based educational activities. Make plans, have routines but be flexible and do 

what you can in your own circumstances. 

Fourth tip - use your Virtual School - try out some of the ideas, sites and activities for learning that 

follow. Contact us (see below) – we can give you access to further on line resources (such as our 

Pearson Publishing licenses for further, age related support materials). We can even look into using 

Pupil Premium Plus to set up on-line tuition. 

Fifth tip – Remember that these are unprecedented times and everyone can feel anxious about the 

uncertainties of this situation. The reality of being at home for prolonged periods of time and not 

seeing their friends will be very hard for your children and us all. So use the support that is out 

there; contact and talk regularly with your Supervising Social Worker and your children’s Social 

Worker and believe in yourselves! 

Good luck!  

Websites/resources aimed at younger children 
 

 www.bbc.co.uk/cbeebies - this website has lots of tabs along the top bar to learning 

opportunities. 

 “NumberJacks” videos on YouTube are educational maths videos 

 www.earlylearninghq.org.uk 

http://www.bbc.co.uk/cbeebies
http://www.earlylearninghq.org.uk/
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 http://www.preschoolactivitybox.com/preschoolfinemotorskills.htm#cuttingactivities – fine 

motor activities 

 http://www.kizclub.com/index.html - printable worksheets 

 https://hungrylittleminds.campaign.gov.uk/ 

 https://small-talk.org.uk/ 

 http://www.smallstepsbigchanges.org.uk/biglittemoments 
 

 
List of primary resources that may be helpful at home 

As you normally would, please supervise your children whilst using these websites. 

1. www.twinkl.co.uk 

Press Corona Virus Home Learning Support Page across top of screen. 

Various primary age activity packs available for free. 

2. www.phonicsplay.co.uk 
 

Phonics activities from Early Years to Key stage 1. Log on for free using code on the homepage. 

3. www.primaryresources.co.uk 
 

Free resources – use left hand panel to look for subject specific resources. 

4. www.topmarks.co.uk 
 

This website has a range of interactive games covering Maths, English, Phonics, Art etc. 

5. www.teachitprimary.co.uk 

6. www.bbc.co.uk/bitesize/primary - games and activities for children Year 1 – Year 6 

7. www.storynory.com – free audio books for children 

8. www.storylineonline.net – children’s books read by actors and actresses 

9. http://www.first-school.ws/THEME/handwriting.htm - handwriting and number practice 

10. http://www.oxfordowl.co.uk/ - Age-specific reading and maths tips and activities, free eBooks 

and lots of educational ideas. 

11. http://www.teachitprimary.co.uk/home - range of worksheets 

12. www.teachingideas.co.uk 

13. https://www.apple.com/uk/everyone-can-code/ - apple resource on coding 

14. https://www.literacyshed.com/home.html - Literacy support including reading VIPERS for 

KS1&2. 

15. https://misswilsonsays.wordpress.com/ -lots of developing reading comprehension activities 

and http://www.mrspteach.com/ 

16. https://www.ealhub.co.uk/ 
 

Other useful websites: 
 

 CBBC Newsround has daily updates to generate discussions- https://www.bbc.co.uk/newsround 

 Pobble365 – this website has a ‘daily photo’ which changes every day. The different photos can 

be used to generate discussions, make predictions about what’s happening in the photo or 

complete a piece of writing about the photo. Underneath the photo are question prompts for 

you to use with your child. 

http://www.preschoolactivitybox.com/preschoolfinemotorskills.htm#cuttingactivities
http://www.kizclub.com/index.html
https://hungrylittleminds.campaign.gov.uk/
https://small-talk.org.uk/
http://www.smallstepsbigchanges.org.uk/biglittemoments
http://www.twinkl.co.uk/
http://www.phonicsplay.co.uk/
http://www.primaryresources.co.uk/
http://www.topmarks.co.uk/
http://www.teachitprimary.co.uk/
http://www.bbc.co.uk/bitesize/primary
http://www.storynory.com/
http://www.storylineonline.net/
http://www.first-school.ws/THEME/handwriting.htm
http://www.oxfordowl.co.uk/
http://www.teachitprimary.co.uk/home
http://www.teachingideas.co.uk/
https://www.apple.com/uk/everyone-can-code/
https://www.literacyshed.com/home.html
https://misswilsonsays.wordpress.com/
http://www.mrspteach.com/
https://www.ealhub.co.uk/
https://www.bbc.co.uk/newsround
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 Joe Wickes – online daily workout live at 9am every. This is on Joe Wickes Youtube account 

“TheBodyCoach”. 

 Cosmic kids – Youtube cosmic kids for a range of yoga videos which tell a story through 

movement 

 

 
Secondary School Resources: 

 

 
Free to download go to: 

https://www.tes.com/teaching-resources/teacher-essentials/home-learning#ks3-resource 
 

www.corbettmaths.com Fabulous maths resource. Click on 

worksheets to find  videos & 

worksheets including answers on all 

aspects of maths for KS3 & KS4. 

Senecalearning.com Free virtual learning for English, 

Science, Geography to name a few. 

Lots of schools use this resource 

and the students enjoy it too. 

 
 

Science Home Education Resources 
 

Link Info 

http://www.jamesdysonfoundation.com/ James Dyson Foundation. Design work. 

http://www.thenakedscientists.com/ Experiments, podcasts and topical 

science articles 

http://www.gcse.com/ Great science revision 

http://www.s-cool.co.uk/ Great science revision 

http://www.rigb.org/ Science you can do at home 

www.freesciencelessons.co.uk GCSE science revision videos  covering 

Biology, Chemistry & Physics 

www.youtube.co.uk/primrosekitten Great video tutorials for all GCSE exam 

boards. Biology, Chemistry, Physics & 

Maths. 

https://www.tes.com/teaching-resources/teacher-essentials/home-learning#ks3-resource
http://www.corbettmaths.com/
http://www.jamesdysonfoundation.com/
http://www.thenakedscientists.com/
http://www.gcse.com/
http://www.s-cool.co.uk/
http://www.rigb.org/
http://www.freesciencelessons.co.uk/
http://www.youtube.co.uk/primrosekitten
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How to contact the Virtual School 

 

 
Christopher Tyler. Virtual Head teacher 

christopher.tyler@rochdale.gov.uk 
 

01706 925209 / 07583 983075 

Lisa Goslin. Education Support Officer, Cared for Children 

lisa.goslin@rochdale.gov.uk 
 

01706 925137 / 07812 096549 

Catherine Riley. Education Support Officer, Cared for & Previously Cared for Children 

catherine.riley@rochdale.gov.uk 
 

01706 925134 / 07870 384065 

mailto:christopher.tyler@rochdale.gov.uk
mailto:lisa.goslin@rochdale.gov.uk
mailto:catherine.riley@rochdale.gov.uk
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Dear foster carer, 
 

This is the second of our special virtual school top tips for educational support. 
In the past weeks there’s been lots of advice and ideas circulated both nationally and locally on supporting educational work 
at home. We don’t want to bombard you! But we have tried to round up some of these ideas here, in one place for you. 
They are in addition to the ones we shared in Issue 1. 

 
Locally, check out the ‘Engage’ Rochdale site (see below), it has really taken off. M6 (who helped us make our film ‘We 
Care’) have some good resources (see Primary resources below) and Louise Mansell from ‘Beyond Psychology’ (see ‘Mental 
Health and Wellbeing’ below) has some good advice too and there’s even bedtime stories from Dolly Parton! (See Primary 
resources below). 
Nationally, there is now the DfE resource list (see secondary resources below) and the DfE are launching their new laptops 
for vulnerable children scheme. This is for Care Leavers, children with a social worker and all Year 10s. Details of how we get 
access to devices is still being finalised but if you feel as though your child needs ICT backup, speak first of all with your  
social worker (we already have PP+, the PEP and our Year 10s ‘Laptops for Learning’ scheme). 

 

Also, coming on stream shortly, are the short 5 minute ‘guides to play’ delivered by our educational psychologists – a really 
exciting initiative. 
I know how much you value ‘Letterbox Club’ and we have managed to arrange for it to happen as usual from early May. 
These are parcels of books and maths games sent directly to the homes of our Reception, Years 5 and 7 children. They will 
be on their way soon and if you want to know more, contact Lisa (see the end of this newsletter.) 

 
Remember to keep in regular contact with your child’s school or setting. They know your child and have the best resources, 
ideas and staff to help. To capture all this, we are suggesting to social workers that they do hold this summer term’s PEP – 
but do it using Skype etc. if necessary. We think it’s especially important right now to see what is happening educationally 
for each of our cared 4 children and to record all the hard work that is going on at home. We have created a special, 
shortened PEP form for this very purpose. 

 

We are here to help and advise you as much as possible in regards to supporting your children’s education at home. As well 
as these links and hints, we can give you access to a special set of on-line resources from Pearson Publishing and we can 
arrange to use Pupil Premium Plus to set up on-line tuition if needed. 

 
But most of all, we hope you and your family stay safe and well in these troubling and very different times. 

Loads of good luck! 

 Our Engage Rochdale site (engagerochdale.org) now includes a collection of links to online resources that can be shared 
through school websites, which can be found under the Healthy Schools section. This website has resources aimed at   
all ages. It is aimed at teachers but we’re sure you’ll find something of use on there. 

 
 

 
Websites/resources aimed at younger children 

 

 Found in the app store – Chatta Club (free for families). Join "Chatta Club" for free daily activities to support learning at 
home. Chatta is a simple teaching method. It is used in classrooms across the world and by families at home with their 
children. Chatta Club provides activities for children every day which support progress in language, literacy, memory 
and wider learning. All of the activities require an iPad/Android tablet or smartphone. Families can join here:   
smore.com/xc462 

 Tiny Happy People 0 – 3 resources bbc.co.uk/tiny-happy-people 

 Play Scotland – a range of play ideas for children of all ages, including ‘101 ways to play’ playscotland.org 

 ABC Does – lots of simple ideas that can be done in and around the home that support the early years framework  
abcdoes.com/home-learning/ 

 Shonette Bason Wood’s YouTube channel has daily “dough disco” sessions – a fun and exciting session that develops 
fine motor skills. All you need is a ball of playdough. youtube.com/watch?v=3K-CQrjI0uY 

 Cbeebies Number Blocks - bbc.co.uk/cbeebies/shows/numberblocks 

 Nrich Maths – lots of ideas for practical maths activities nrich.maths.org/13372 

http://engagerochdale.org/
http://www.bbc.co.uk/tiny-happy-people
http://www.playscotland.org/
https://abcdoes.com/home-learning/
https://www.youtube.com/watch?v=3K-CQrjI0uY
https://www.bbc.co.uk/cbeebies/shows/numberblocks
https://nrich.maths.org/13372
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Primary resources 
 

 M6 Theatre – Whatever the Weather - the webpage includes a recorded performance of Whatever the Weather, an 
education pack and a storybook. Perfect for children aged 3-7 m6theatre.co.uk/latest/wtw/ 

 Dolly Parton Imagination Library – goodnight story time with Dolly imaginationlibrary.com/goodnight-with-dolly/ 

 How BBC Bitesize can support learning from home - bbc.co.uk/bitesize/articles/zn9447h 

 White Rose Maths has a ‘learning from home live’ section whiterosemaths.com/ 

 Storytime with David Walliams – free story every day at 11am on his website worldofdavidwalliams.com 

 Maths with Carol Vorderman – free access to her maths website themathsfactor.com 

 Wildlife with Steve Backshall on Facebook – everyday at 9.30am for answering all your wildlife, biology, conservation, 
geography and exploration questions. 

 Maths curriculum masterthecurriculum.co.uk/ 

 Letters and sounds - lettersandsounds.com 

Secondary resources 
 

 White Rose has both primary and secondary resources. They have a video and worksheets to do each day -  
whiterosemaths.com/homelearning/ 

 This is from Carol Vorderman. The login details can take a few days to come through. - 
https://www.themathsfactor.com 

 Maths Online Primary Resources - www.whiterosemaths.com/homelearning 

 Lessons for pupils in Year 1 to Year 8 including videos, activity sheets and answer sheets - 
www.mathematicsmastery.org 

 Downloadable daily packs for hourly lessons - www.thirdspacelearning.com 

 Various downloadable packs with half hour daily lessons - www.mathswithparents.com 

 www.nrich.maths.org - various downloadable packs with half hour daily lessons. 

 Key stage 2 and Key stage 3 resources global.oup.com/education/content/secondary/key-issues/secondary-school-   
resources/?region=uk 

 Teach Handwriting teachhandwriting.co.uk 

 Spelling Shed spellingshed.com/en-gb 

 Maths, English and Health and Wellbeing plprimarystars.com 

 Home learning packs to download here on the TES. 

 All subjects (games and print outs) mrsmactivity.co.uk/ 

 Coding activities here 
 

DfE Covid 19 Online Education 
 

 Here is a list that the DFE has put together. It has lots of links including SEN and well-being. 
 

Mental health and wellbeing 

 
 Our website has a lot of mental health and wellbeing support links for children and 

young people and for carers to support children with their mental health and 
wellbeing – rochdale.gov.uk/mentalhealthsupport 

 Please see the below link to a video by Dr Louise Mansell which talks about 
supporting children's emotional wellbeing, and how thoughts and feelings can 
impact how we feel and behave. Dr Louise Mansell will do weekly videos (every 
Monday) to show various theraplay informed activities to practice with children to 
support their mental health, as well as help to develop a strong relationship 
between the carer/parents and the child. During the current difficult times, where 
children's anxiety is probably heightened, it might be particularly useful to practice 
these strategies presented by Dr Louise Mansell to help young people better 
manage their emotions. youtube.com/watch?v=wpwsGwHEpbo&feature=youtu.be 

Other activities 
 

 Dance everyday with Oti Mabuse on Facebook – everyday at 11.30am but children can view the class at any time. 

 Music with Myleene Klass on YouTube – Twice a week. 

https://m6theatre.co.uk/latest/wtw/
https://imaginationlibrary.us4.list-manage.com/track/click?u=af84e1c6bd0b7219dd7ef54b5&amp;id=0e6afac0b9&amp;e=0b7ca0c5f8
https://www.bbc.co.uk/bitesize/articles/zn9447h
https://whiterosemaths.com/
http://www.worldofdavidwalliams.com/
http://www.themathsfactor.com/
https://masterthecurriculum.co.uk/
https://whiterosemaths.com/homelearning/
https://www.themathsfactor.com/
https://www.themathsfactor.com/
http://www.whiterosemaths.com/homelearning
http://www.mathematicsmastery.org/
http://www.mathematicsmastery.org/
http://www.thirdspacelearning.com/
http://www.mathswithparents.com/
http://www.nrich.maths.org/
https://global.oup.com/education/content/secondary/key-issues/secondary-school-resources/?region=uk
https://global.oup.com/education/content/secondary/key-issues/secondary-school-resources/?region=uk
https://global.oup.com/education/content/secondary/key-issues/secondary-school-resources/?region=uk
http://www.teachhandwriting.co.uk/
https://www.spellingshed.com/en-gb
https://plprimarystars.com/
https://www.mrsmactivity.co.uk/
https://www.gov.uk/government/publications/coronavirus-covid-19-online-education-resources/coronavirus-covid-19-list-of-online-education-resources-for-home-education
http://www.rochdale.gov.uk/mentalhealthsupport
http://www.youtube.com/watch?v=wpwsGwHEpbo&amp;feature=youtu.be


 
 National Theatre 

 Live streaming of ballet and opera youtube.com/royaloperahouse 
 
 

How to contact the virtual school 
 

Christopher Tyler - virtual head teacher  
christopher.tyler@rochdale.gov.uk 01706 925209 / 
07583 983075 

 

Lisa Goslin - education support officer, cared 4 children 
lisa.goslin@rochdale.gov.uk 01706 925137 / 
07812 096549 

 
Catherine Riley - education support officer, cared 4 and previously cared 4 children 
catherine.riley@rochdale.gov.uk 01706 925134 
/ 07870 384065 

 
Check out our dedicated web page at rochdal.gov.uk/virtualschool 

  

http://www.youtube.com/royaloperahouse
mailto:christopher.tyler@rochdale.gov.uk
mailto:lisa.goslin@rochdale.gov.uk
mailto:catherine.riley@rochdale.gov.uk
http://www.rochdal.gov.uk/virtualschool


 
Appendix 7 
 
 

 

Covid-19 and toxic stress: Restoration, recovery and 

resilience in schools in Gloucestershire (9/7/2020) 

Participant evaluation  

In total, 312 participant log-ins have been set up for this event. Of these, 52 participants have logged in and 47 have 
completed their evaluation.  

The selected questionnaire is Webinar (KCA default)  

 

Learning and content  

1. How fully were the learning objectives 
met?  

Fully  87% (41)  

Mostly  13% (6)  

Partly  -  

Not at all  -  

 

2. Please select the words which best 
describe the course content  

Top 3 positive  

relevant 77% (36)  

interesting 77% (36)  

inspiring 64% (30)  

Top 3 negative  

too short 2% (1)  

irrelevant 2% (1)  

too long 2% (1)  

All selected keywords  

relevant 77% (36)  

interesting 77% (36)  

inspiring 64% (30)  

motivating 57% (27)  

useful 55% (26)  

https://connected.kca.training/data_management.cfm?action=questionnaire&questionnaire=123
https://connected.kca.training/feedback.cfm?action=list&evallist=216989,216798,216908,217093,217000,216914,216926,217096,216826,216931,217098,216829,216937,217023,216837,216944,217024,216838,216947,217028,216854,216950,217032,216866,216952,217037,216872,216957,217042,216963,217046,216969,217050,216975,217055,216894,216982,217059,216792,217060,217088
https://connected.kca.training/feedback.cfm?action=list&evallist=216807,216813,217003,216874,216898,216796
https://connected.kca.training/feedback.cfm?action=list&evallist=216837,216872,216944,217003,217060,216792,216926,216957,216796,216914,217000,217024,217096,216989,217059,216829,216894,216952,217093,216982,216798,217032,217042,217046,216931,216975,216807,216838,216937,216963,217098,216969,217050,216826,217028,217088
https://connected.kca.training/feedback.cfm?action=list&evallist=217028,216813,217093,217046,217055,216792,216989,216975,216894,217003,216914,217024,217042,216944,216829,216931,216963,216982,216798,216952,216926,217050,216872,217032,217059,217098,216957,216969,217088,216937,216826,216837,216874,216838,217096,217000
https://connected.kca.training/feedback.cfm?action=list&evallist=216872,216829,216908,216947,216957,216969,216914,216931,217028,216926,216982,217046,216975,216894,217059,217088,216937,217037,217055,216950,216826,217096,216854,217050,216798,217024,216838,217000,216837,217098
https://connected.kca.training/feedback.cfm?action=view&eval=216926
https://connected.kca.training/feedback.cfm?action=view&eval=217088
https://connected.kca.training/feedback.cfm?action=view&eval=216796
https://connected.kca.training/feedback.cfm?action=list&evallist=216837,216872,216944,217003,217060,216792,216926,216957,216796,216914,217000,217024,217096,216989,217059,216829,216894,216952,217093,216982,216798,217032,217042,217046,216931,216975,216807,216838,216937,216963,217098,216969,217050,216826,217028,217088
https://connected.kca.training/feedback.cfm?action=list&evallist=217028,216813,217093,217046,217055,216792,216989,216975,216894,217003,216914,217024,217042,216944,216829,216931,216963,216982,216798,216952,216926,217050,216872,217032,217059,217098,216957,216969,217088,216937,216826,216837,216874,216838,217096,217000
https://connected.kca.training/feedback.cfm?action=list&evallist=216872,216829,216908,216947,216957,216969,216914,216931,217028,216926,216982,217046,216975,216894,217059,217088,216937,217037,217055,216950,216826,217096,216854,217050,216798,217024,216838,217000,216837,217098
https://connected.kca.training/feedback.cfm?action=list&evallist=216829,216838,217023,216944,217032,217098,217037,217088,216837,216872,216931,216957,216926,217055,216807,217046,216894,216914,216975,217059,217096,217000,217028,217024,216969,216937,217050
https://connected.kca.training/feedback.cfm?action=list&evallist=217096,217059,216837,216931,217003,216937,217093,216944,217024,217037,216975,216969,217055,216914,217032,216829,216952,216838,216926,217028,216854,217050,216872,217088,216796,216813
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empowering 51% (24)  

essential 49% (23)  

needed 38% (18)  

practical 38% (18)  

illuminating 34% (16)  

inclusive 32% (15)  

challenging 15% (7)  

too short 2% (1)  

irrelevant 2% (1)  

too long 2% (1)  

 

3. Please add any of your own 
descriptors  

 Moving!  

 Really insightly, not just in terms of Covid-19, which it was highly relevant for, but also 

really informative about the effects of Trauma on the body.  

 it was really good, i could of listened to more!  

 Amazing Emotional  

 emotional  

 Well paced, well resourced  

 Fascinating and very much applicable to our current crazy context.  

 emotional  

 

4. Would you recommend this course to 
others?  

Yes  100% (47)  

No  -  

 

7. What ideas do you have for how we 
might improve this course content or its 
presentation?  

 Nothing - very thought provoking and lots of take home points  

 Just more by Kate Cairns! Maybe one adapted presentation directed at / that could be 

used sensitively with children?  

 None  

 None-Clear easy slides with excellent narrative  

 It would be great to have the actual visual slides.  

 Make it compulsory for all staff in all schools  

 A whole day would be great as an option. However many more will access this 

precisely because it is shorter.  

 How we can try and meet the children's emotional needs in September.  

 There was lots of really good background theory which I really like. I then want to 

convert that into a practical working resources, pack to pass on to other staff who are 

not as well trained as myself with working with students. Also we have many students 

an few staff  

 None at all. I appreciated being able to print the handout in advance and I very much 

valued the availability of the chat box, even though I did not use it.  

 It was a lot to take in in a short time. Increase the session time so that each section 

could be explored in more detail and more time spent thinking about strategies to apply 

this in school.  

 

8. Any additional comments about the 
content of this training  

 I found this to be the most valuable training I have undertaken during lock down, and I 

have done quite a bit! It united parts of my existing knowledge and brought them 

https://connected.kca.training/feedback.cfm?action=list&evallist=217032,217055,216908,216969,216989,216813,217046,216829,216914,217093,217037,216798,216866,217059,216950,217028,217096,217042,216872,216854,216926,216874,216931,216957
https://connected.kca.training/feedback.cfm?action=list&evallist=217098,217050,216926,216792,216813,216975,216937,217028,216969,217046,216982,216829,216952,217088,216826,217059,217055,216914,216872,216931,217032,216908,217024
https://connected.kca.training/feedback.cfm?action=list&evallist=216931,216975,217000,217024,217059,217096,217032,216937,217050,216898,216963,216969,217028,216872,216914,216798,216796,216926
https://connected.kca.training/feedback.cfm?action=list&evallist=216826,216838,217028,217055,216957,217037,216914,217093,216872,216898,216894,217032,216937,216931,216926,217096,216813,217059
https://connected.kca.training/feedback.cfm?action=list&evallist=216826,217098,216937,217096,216963,216872,216829,216950,216969,217028,216798,217055,216931,216957,216914,217059
https://connected.kca.training/feedback.cfm?action=list&evallist=217088,216926,217003,216872,216944,217055,216813,216931,217096,217024,217028,217050,216963,217042,216807
https://connected.kca.training/feedback.cfm?action=list&evallist=217088,216952,217059,217055,216874,217032,216937
https://connected.kca.training/feedback.cfm?action=list&evallist=216926
https://connected.kca.training/feedback.cfm?action=list&evallist=217088
https://connected.kca.training/feedback.cfm?action=list&evallist=216796
https://connected.kca.training/feedback.cfm?action=list&evallist=216894,216982,217059,216898,216792,217060,216796,217088,216989,216798,216908,217093,217000,216807,216914,216813,216926,217096,216826,216931,217003,217098,216829,216937,217023,216837,216944,217024,216838,216947,217028,216854,216950,217032,216866,216952,217037,216872,216957,217042,216874,216963,217046,216969,217050,216975,217055
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together advancing my overall knowledge. It confirmed my resolve to share some 

powerful, but essentially simple messages.Whilst it wasn't interactive, it didn't matter, 

you held my attention as it was relevant, well pitched and delivered. Thank you.  

 Brilliant and thank you.  

 This was an interesting and compassionate webinar and quite moving. I think it is 

essential for all working with young people  

 Thankyou!  

 It was superb; I only wish all agencies who work with vulnerable children and young 

people were able to access such a training.  

 I found this moving, timely and inspirational, it has made me really think about how to 

support students but also my peers, the school staff when we return in Sept! Thank you!  

 Really interesting, thank you!  

 This training was brilliant. Mostly a good refresher and some new material due to my 

background.  

 Thank you so much for recognising this in adults as well as children. Kate is a guru!  

 

Usefulness of learning  

1. Will what you learned in this course be 
useful in your work?  

Yes, very  74% (35)  

Yes, reasonably  26% (12)  

No, not very  -  

No, not at all  -  

 

2. If yes, can you give an example of 
how you will use this learning in your 
practice?  

 Particularly when children who are not yet back in school return in September. These 

children (and families) are highly likely to have significant concerns about returning to 

school, and I will work with my staff to think about how we can proactively support this 

(such as personal phone calls home/emails home) and wellbeing focus for our returning 

children - names shared with staff.  

 whole school training and student training  

 INSET training in September.  

 Ensure that a community approach is adopted and not an individual approach.  

 The understanding that Covid has put so many more people in the vulnerable category.  

 The learning will be used every day in my interactions with students and staff returning 

to school.  

 I will be sharing some of the suggestions, with reference to KCA training, with the 

colleagues in schools that I work with.  

 Look at ‘bad’ behaviour differently. Be aware of behaviour in children on their return to 

school in September. Inform teachers of what I’ve learnt.  

 Considering the parents and, as you said, respecting the work they have been doing 

during the pandemic. I will also give careful consideration to whether or not the room is 

over stimulating - I am actually going in today to do this. I have also looked up emotion 

coaching and think this will be useful. After the session I ordered 'the body keeps the 

score' and look forward to reading that.  

 understanding the neuro science adds understanding to the emotional response. Love 

the hand model and Flip the lid analogy, this will be great to share with the children and 

the flow makes sense.  

 5 to thrive approach  

 >>> show more comments 

3. Did your learning in this course help 
you identify further training needs?  

Yes  55% (26)  

No  45% (21)  

 

4. If yes, what are they?   Additional training on emotion coaching  

 Understanding more about the theory and good practice in schools.  

https://connected.kca.training/feedback.cfm?action=list&evallist=216866,217037,216872,216957,217042,217046,216969,217050,216975,217055,216894,216982,217059,216792,217088,216989,216798,216908,217000,216914,216926,217096,216826,216931,217098,216829,217023,216944,217024,216838,216947,217028,216854,216950,217032
https://connected.kca.training/feedback.cfm?action=list&evallist=216952,216874,216963,216898,217060,216796,217093,216807,216813,217003,216937,216837
https://connected.kca.training/feedback.cfm?action=list&evallist=217024,217028,217032,216866,216952,217037,216872,216957,217042,216874,217046,217055,216894,217059,217060,217088,216798,216908,216807,216914,216813,216926,216931,216829,216937,217023
https://connected.kca.training/feedback.cfm?action=list&evallist=216837,216944,216838,216947,216854,216950,216963,216969,217050,216975,216982,216898,216792,216796,216989,217093,217000,217096,216826,217003,217098
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 I personally would like to learn more about the impact on the working brain system from 

trauma/ACES and how the brain works more on a psychological basis as i only have 

some knowledge...would be interested on how it impacts on teenager/young 

adolescents and how their Brain works.  

 I would like to find out more about the 'five to thrive' approach.  

 That this is necessary for all staff in schools.  

 Interested in the further reading that was suggested.  

 Further staff training on stress management.  

 What explicit things can teachers do in lessons.  

 To be supportive in my role  

 Full staff needs this training  

 Possibly for me and yes for Pastoral Staff. , I will look at the recourses and books 

mentioned but I do like to be able to make it practical working with the kids. I am 

mentoring an undergraduate Psychology student from September and have 

recommended she watch this already.  

 Looking at our curriculum  

 I will try and engage with the resources Kate mentioned in her presentation to further 

my knowledge of how we can support our community at this time  

 staff to undertake emotion coaching  

 

The trainer(s)  

1. Please select the words which best 
describe the trainer's style  

Top 3 positive  

knowledgeable 89% (42)  

engaging 83% (39)  

well-informed 74% (35)  

Top 3 negative  

None selected 

All selected keywords  

knowledgeable 89% (42)  

engaging 83% (39)  

well-informed 74% (35)  

warm 70% (33)  

motivating 62% (29)  

encouraging 62% (29)  

respectful 53% (25)  

empowering 51% (24)  

approachable 45% (21)  

cheerful 26% (12)  

participative 11% (5)  

 

https://connected.kca.training/feedback.cfm?action=list&evallist=216798,216894,216975,217046,216957,217060,216796,216854,216950,216838,216926,216947,217023,216829,216792,217000,216826,217032,216807,216866,216931,217003,217088,216937,217024,217096,216952,216908,217055,217059,216898,216969,217093,216982,217028,217042,217050,216872,217037,216914,216944,217098
https://connected.kca.training/feedback.cfm?action=list&evallist=217059,216854,216826,216963,217093,216908,216837,216894,217098,216807,216838,216872,216926,217023,217024,216813,217055,217003,216792,216969,217037,217088,216975,216898,216931,216950,217096,216914,216937,217000,216982,217046,217028,216798,216952,217042,217032,216829,216957
https://connected.kca.training/feedback.cfm?action=list&evallist=216952,216963,217024,216937,216950,216798,216957,217059,216894,217032,217060,217055,217096,216908,216837,217003,216838,216969,216989,216829,217000,216826,216872,217028,216982,217042,217046,217098,217088,216975,216807,216931,216926,217093,216854
https://connected.kca.training/feedback.cfm?action=list&evallist=216798,216894,216975,217046,216957,217060,216796,216854,216950,216838,216926,216947,217023,216829,216792,217000,216826,217032,216807,216866,216931,217003,217088,216937,217024,217096,216952,216908,217055,217059,216898,216969,217093,216982,217028,217042,217050,216872,217037,216914,216944,217098
https://connected.kca.training/feedback.cfm?action=list&evallist=217059,216854,216826,216963,217093,216908,216837,216894,217098,216807,216838,216872,216926,217023,217024,216813,217055,217003,216792,216969,217037,217088,216975,216898,216931,216950,217096,216914,216937,217000,216982,217046,217028,216798,216952,217042,217032,216829,216957
https://connected.kca.training/feedback.cfm?action=list&evallist=216952,216963,217024,216937,216950,216798,216957,217059,216894,217032,217060,217055,217096,216908,216837,217003,216838,216969,216989,216829,217000,216826,216872,217028,216982,217042,217046,217098,217088,216975,216807,216931,216926,217093,216854
https://connected.kca.training/feedback.cfm?action=list&evallist=217096,216894,216807,216872,216937,217088,217059,216952,217093,216989,217055,216798,217098,217023,216837,216792,216908,216931,217024,216826,216944,217046,216957,217037,217050,217003,216829,216969,216963,217032,216854,216950,216926
https://connected.kca.training/feedback.cfm?action=list&evallist=216914,216807,216874,217037,216963,217046,217028,216952,217024,216937,216798,216931,216969,216829,217096,216872,217050,216944,216957,217023,217098,217000,217032,216926,217055,217059,217093,217088,216950
https://connected.kca.training/feedback.cfm?action=list&evallist=217055,217028,216975,217024,217037,217000,217088,216937,217050,216952,217096,217032,216989,216944,216807,217023,216829,217093,216926,217059,216872,216957,216826,217003,216969,216894,216963,216931,217046
https://connected.kca.training/feedback.cfm?action=list&evallist=217059,216952,217023,216872,216931,217093,216908,216957,216937,217098,216829,217050,216926,217003,216807,216950,217055,217088,217096,217000,216826,217024,216944,217028,217037
https://connected.kca.training/feedback.cfm?action=list&evallist=216829,216926,217096,216798,216807,217046,217024,217059,217093,216969,216989,217050,216872,216931,217098,217028,216894,216914,216937,217032,217037,216957,217055,216874
https://connected.kca.training/feedback.cfm?action=list&evallist=217050,216969,216826,217032,216792,216926,217088,217000,217059,217093,216957,216937,216944,216894,216952,216829,217096,216975,217024,216807,216872
https://connected.kca.training/feedback.cfm?action=list&evallist=217096,216872,217093,217055,216829,217059,216952,216807,216926,216826,217024,217098
https://connected.kca.training/feedback.cfm?action=list&evallist=217093,217050,217055,217032,217096


 
 

35 | P a g e  
 

2. Please add any of your own 
descriptors  

 empathetic inclusive  

 just lovely, could listen all day!  

 Inspiring  

 inspirational  

 Kind  

 For me really good level and not too academic.  

 Brilliant presentation  

 inclusive and calming  

 

3. Overall, how did the trainer's 
performance compare with other training 
you have seen?  

The best I have seen  19% (9)  

Very good  72% (34)  

Better than average  4% (2)  

About average  4% (2)  

Worse than average  -  

Very bad  -  

The worst I have seen  -  

 

4. We work continually with our trainers 
to develop their skills; is there anything 
this trainer should focus on?  

 No  

 No, they were fantastic  

 No, held my attention well  

 only not the best I have seen as I have had the pleasure of being at previous traning 

with Kate face to face and that was the best I have seen!  

 I was captivated.  

 

The webinar / videoconference facility  

1. What equipment did you use to 
access the webinar system?  

Windows laptop 55% (26)  

iPad 15% (7)  

Windows desktop computer 11% (5)  

Apple laptop 6% (3)  

Other laptop 6% (3)  

iPhone 4% (2)  

Android smartphone 2% (1)  

Apple desktop computer -  

Other desktop computer -  

Android tablet -  

Other (please specify below) -  

 

2. If you selected 'Other' please specify   

https://connected.kca.training/feedback.cfm?action=list&evallist=217000,217096,216829,217024,217032,217037,216872,216957,216798
https://connected.kca.training/feedback.cfm?action=list&evallist=216807,216914,216926,216826,216931,217003,217098,216937,217023,216837,216944,216947,217028,216854,216950,216866,216952,217042,216874,216963,217046,216969,217050,216975,217055,216894,216982,217059,216898,216792,217088,216989,216908,217093
https://connected.kca.training/feedback.cfm?action=list&evallist=216813,216838
https://connected.kca.training/feedback.cfm?action=list&evallist=217060,216796
https://connected.kca.training/feedback.cfm?action=list&evallist=217088,217042,217098,216914,216874,216796,216854,217037,216963,217060,217046,216894,217024,216838,216813,216952,216792,216908,217023,216829,216807,216898,217055,216826,217003,216969
https://connected.kca.training/feedback.cfm?action=list&evallist=216931,216975,216957,217028,217093,216989,216982
https://connected.kca.training/feedback.cfm?action=list&evallist=216944,216926,216950,216947,217000
https://connected.kca.training/feedback.cfm?action=list&evallist=216866,217096,216937
https://connected.kca.training/feedback.cfm?action=list&evallist=217032,216798,217059
https://connected.kca.training/feedback.cfm?action=list&evallist=216837,216872
https://connected.kca.training/feedback.cfm?action=view&eval=217050
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3. How easy was it to access the 
webinar system?  

Very easy  85% (40)  

Fairly easy  15% (7)  

A bit difficult  -  

Very difficult  -  

 

4. How easy was it to hear the 
presenter(s)?  

Very easy  83% (39)  

Fairly easy  17% (8)  

A bit difficult  -  

Very difficult  -  

 

5. How easy was it to follow the 
presentation material, slides or screen 
shares?  

Very easy  91% (43)  

Fairly easy  9% (4)  

A bit difficult  -  

Very difficult  -  

 

6. Overall, how did the webinar platform 
compare to others you have seen?  

The best I have seen  19% (9)  

Very good  72% (34)  

Better than average  4% (2)  

About average  4% (2)  

Worse than average  -  

Very bad  -  

The worst I have seen  -  

 

7. Please add any additional comments 
about the webinar experience  

 I appreciated getting the slides in advance, giving the opportunity to glance through in 

advance and also be ready and organised for the start.  

 There was so much important information it would have been better if the session was 

delivered over 2 hours!  

 

Event organisation  

1. Did you feel you had all the 
information you needed prior to this 
event?  

Yes  96% (45)  

No  4% (2)  

 

2. Did the event run smoothly?  Yes, very  91% (43)  

Yes, reasonably  9% (4)  

No, not very  -  

https://connected.kca.training/feedback.cfm?action=list&evallist=216975,217055,216894,216982,217059,216792,217060,216796,217088,216989,216798,216908,217093,217000,216807,216914,216813,216926,217096,216826,216931,217003,217098,216829,217023,216944,217024,216838,216947,216854,216950,217032,216866,216952,217037,216872,217042,217046,216969,217050
https://connected.kca.training/feedback.cfm?action=list&evallist=216898,216937,216837,217028,216957,216874,216963
https://connected.kca.training/feedback.cfm?action=list&evallist=216969,217050,216975,217055,216894,216982,217059,217060,216796,217088,216989,216798,216908,217093,217000,216807,216914,216813,217096,216826,216931,217098,216829,216937,217023,216837,216944,216838,216947,217028,216854,216950,217032,216866,216952,217037,216872,216957,217046
https://connected.kca.training/feedback.cfm?action=list&evallist=216898,216792,216926,217003,217024,217042,216874,216963
https://connected.kca.training/feedback.cfm?action=list&evallist=216872,216957,217042,216963,217046,216969,217050,216975,217055,216894,216982,217059,217060,216796,217088,216989,216798,216908,217093,217000,216807,216914,216813,216926,217096,216826,216931,217098,216829,216937,217023,216837,216944,217024,216838,216947,217028,216854,216950,217032,216866,216952,217037
https://connected.kca.training/feedback.cfm?action=list&evallist=216874,216898,216792,217003
https://connected.kca.training/feedback.cfm?action=list&evallist=217037,216872,216894,216931,216829,217028,216854,216950,217032
https://connected.kca.training/feedback.cfm?action=list&evallist=216866,216957,217042,216874,217046,216969,217050,216975,217055,216982,217059,216792,217060,216796,217088,216989,216798,216908,217093,217000,216807,216914,216926,217096,216826,217003,217098,216937,217023,216837,216944,217024,216838,216947
https://connected.kca.training/feedback.cfm?action=list&evallist=216952,216813
https://connected.kca.training/feedback.cfm?action=list&evallist=216963,216898
https://connected.kca.training/feedback.cfm?action=list&evallist=216837,216944,217024,216947,217028,216854,216950,217032,216866,216952,217037,216872,216957,217042,216874,216963,217046,216969,217050,216975,217055,216894,216982,217059,216898,216792,217060,216796,217088,216989,216798,216908,217093,217000,216807,216914,216813,216926,217096,216826,216931,217098,216829,216937,217023
https://connected.kca.training/feedback.cfm?action=list&evallist=216838,217003
https://connected.kca.training/feedback.cfm?action=list&evallist=216826,216931,217098,216829,216937,217023,216837,216944,217024,216838,216947,217028,216854,216950,217032,216866,216952,217037,216872,216957,217042,216963,217046,216969,217050,216975,217055,216894,216982,217059,216898,216792,217060,217088,216989,216798,216908,217093,217000,216807,216914,216813,217096
https://connected.kca.training/feedback.cfm?action=list&evallist=217003,216874,216796,216926
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No, not at all  -  

 

3. Did you have any particular needs that 
you needed to communicate to the event 
organisers?  

Yes  6% (3)  

No  94% (44)  

 

4. If so, how fully were these needs met?  Fully  6% (3)  

Mostly  4% (2)  

Partly  -  

Not at all  -  

 

5. Please add any further comments 
about the way the event was organised  

 It went very smoothly  

 Thank you to Kate Cairns - a really helpful and informative webinar.  

 I watched the recording of the webinar, and it was easy to access. I also felt very 

supported in being provided with this recording when I was unable to access the 

training at the time.  

 Went really smoothly, as I said pre-event communication was excellent and having 

large print presentation pages was really important for me to concentrate better and 

make my notes during the webinar.  

217032
 

 

 

https://connected.kca.training/feedback.cfm?action=list&evallist=216874,216982,217093
https://connected.kca.training/feedback.cfm?action=list&evallist=216813,216926,217096,216826,216931,217003,217098,216829,216937,217023,216837,216944,217024,216838,216947,217028,216854,216950,217032,216866,216952,217037,216872,216957,217042,216963,217046,216969,217050,216975,217055,216894,217059,216898,216792,217060,216796,217088,216989,216798,216908,217000,216807,216914
https://connected.kca.training/feedback.cfm?action=list&evallist=217093,217000,216982
https://connected.kca.training/feedback.cfm?action=list&evallist=216874,216898
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