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School-wide ‘Level approaches’ to distracting and disruptive behaviour of students 

at classroom and ‘non-contact’ (eg playground) settings : consequences and 

behaviour support. 

All schools have a ‘level system’ of some kind for how behaviour consequences and behaviour 

support; by declared policy design or by default.  The effectiveness of any ‘level system’ or 

approach, depends on a whole-school understanding of, and commitment to, positive behaviour 

management and discipline across all settings in the school.  This includes, particularly, restorative 

practice by all teachers when applying any behaviour consequences  eg :- one-to-one ‘after-class  

chats’ with a student (about behaviour and learning concerns); formal behaviour interviews; 

informal/formal detentions; accountability conferences to address bullying behaviour, parent-

teacher interviews about behaviour; ‘withdrawal of privilege consequences …’. 

NB  See appendix in these notes for protocols of one-to-one consequences/support with students 

(Rogers, 2015). 

 

It is also crucial to remember that a school’s policy and practice in any area of behaviour 

management/discipline is directly – and always -  referenced to fundamental and non-negotiable 

rights : the right to feel safe (as well as the right to a safe environment re : physical safety); the 

right to fundamental respect and fair treatment and the right to learn (without 

unfair/unreasonable distraction/ disruption from others). 

These rights will always be tested and affected by human behaviour (teachers as well as students) 

in any school setting which is why teachers need to exercise positive, respectful and – where 

necessary – assertive behaviour leadership to protect those rights and call students to 

consequential accountability when those rights are infringed and abused. 

 

Level 1 response to behaviour consequences and support  

A ‘level one’ response occurs when a teacher exercises their professional  judgement to follow-up 

with a student one-to-one beyond class time (an after-class chat, where feasible and where time 

permits; an appointed time for a one-to-one behaviour conversation; a subject teacher detention 

or a referred detention eg year-level/faculty).  Nb  At secondary level, if a subject teacher refers a 

student to a year-level or faculty detention, it is crucial they also follow-up, later – with the 

student – to exercise some restitutional follow-up, follow through.  This also includes the subject 
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teacher following up with the student beyond any time-out referral.  For the fundamental 

protocols of any one-to-one follow-up see appendix to these notes.  Some subject teachers will 

refer a student to time-out yet fail to follow-up and follow through with that student – later -  to 

effect some restitution.  This is a crucial aspect of repairing/rebuilding between subject teacher 

and the student in question.  Of course, there are occasions where such ‘extended’ follow-up 

(beyond the time-out consequence itself) will need the support of a senior colleague working with 

the subject teacher. 

 

Level 2 response to behaviour consequences and support. 

A ‘level two’ response to the follow-up of distracting and disruptive behaviour always needs to 

involve a senior teacher working with their grade/subject teacher colleague, again one-to-one 

with the student.  This will normally range from parent contact; working with the student on some 

kind of behaviour agreement/plan (see appendix); it may also occasion supportive class visits by a 

senior colleague to ‘see the student in their class setting’; it will always involve ‘tracking’ the 

student’s behaviour across classes (to see if and where behaviour changes occur in other subject 

settings and with other teachers …). 

 

It is crucial that teachers know they will receive non-judgemental support from senior staff when 

the ‘normal’ follow-up consequences/support by a class teacher have seen no meaningful change 

in the pattern of a student’s distracting and disruptive behaviours. 

No teacher can reasonably be expected to cope with significant on-going distracting or disruptive 

students without meaningful and non-judgemental colleague support. 

 

A ‘level two’ response also includes a careful monitoring of time-out referrals and any use of 

detentions as well as alerting senior colleagues to initiating informal/formal counselling for the 

students in question and educational psychologist support where possible. 

 

NB  One of the issues that is always a challenge is where a student’s behaviour changes 

significantly (for good or ill) according to which teacher is working with that student.  In such cases 

it is crucial that the senior support colleague enables a behaviour support plan between that 

subject teacher and the student in question. 
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The questions we always ask about patterns of distracting and disruptive behaviour are :- 

 how frequently does this student distract/disrupt others by eg :- lateness (and the grand 

entrance to class!); calling out or loud social chatting while the teacher is engaged in whole-

class teaching time …; frequent and distracting rocking in their seats …; wandering and 

distracting others during on-task learning time; significant task refusal … etc 

 How durably are such behaviours evidenced in class settings?  Is it more than bad-day 

syndrome?  Is it every lesson of every day …? 

 How generally are such behaviours experienced by teachers across each class/subject 

setting?  Does the student’s behaviour significantly change according to which teacher they 

are working with? 

Again, if we notice significant changes in a student’s behaviour with different teachers/settings it 

will affect how we work with such students and with which teachers we may need to develop 

teacher-student behaviour plans. 

 

Level 3 response to behaviour consequences and support.  

A ‘level three’ response is initiated where a student’s behaviour is clearly, frequently, significantly, 

affecting the safety and learning rights of students across the school, in any setting. 

 

Beyond temporary suspensions (including in-school suspensions) it is crucial to develop a case-

supervision response to working with such students.  These are, very often, our at-risk students; 

and even if the student’s behaviour is affected by a diagnosed behaviour disorder such as 

attention deficit spectrum; autism spectrum; opposition defiance spectrum; these students will 

still need longer-term behaviour support rather than on over-reliance on consequential discipline.  

This is also important for children from very difficult/dysfunctional home environments.  While we 

cannot ‘control’ for very disturbing/even dysfunctional home environments we can support the 

child with case-supervised behaviour support plans at school.  Such support can give stability to 

the student as well as enable behaviour change in the one place (school) that we can actually 

affect. 

 

In these cases the case supervisor (or adult-mentor) works one-to-one with the students on key 

academic ‘survival’ behaviour skills and ‘social-survival’ behaviour skills (Rogers, 2003, 2015).  The 
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case supervisor works with the student once/twice a week teaching such skills as behaviours the 

student needs to learn to cope at school.  This teaching is conducted through behaviour 

counselling, conducted through behaviour role-play – even rehearsal – (as in teaching anger 

management skills and self-calming skills to students).  See notes on : A Summary of Individual 

Behaviour Plans (Rogers, 2016). 

 

These sessions (once/twice a week) enable the student to link such learnings to the natural 

demands and challenges of classroom learning and social relationships. 

While such case-management approaches include behaviour-counselling, the primary emphasis is 

an educational response – working with the student to enable him to understand why he behaves 

the way he does in class (eg : high level attentional or power-seeking behaviours Rogers, 2014); 

and how the student can be respectfully challenged to change their mindset and behaviour and 

the assurance they will be supported to that end by their case supervisor, their grade/subject 

teachers and teaching/integration assistants. 

 

Nb.  When a case supervisor works with a student on a personal behaviour support plan, its 

relative success in the classroom depends greatly on the kind of support given by each subject 

teacher in the classroom setting : in the way they encourage the student; the way they discipline 

the student (in class time) and their own follow-up one-to-one with the student where necessary.  

As noted earlier it is also crucial that where a subject teacher needs to direct such students to any 

time-out that the subject teacher always follows-up with that student (one-to-one) as early as 

possible within that week.  In any such follow-up it may be necessary for the subject teacher to 

have a senior colleague give support in the time-out follow-up. 
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Case supervisors will track the student’s on-going behaviour across all classes, all teachers, and 

review such individual behaviour support plans, including one-to-one feedback with the student at 

least once a week. 

 

Level 4 : 

A ‘level four’ response will normally occasion a partial de-enrolment from the school say to P.R.U. 

(a pupil referral unit – specialising in working with at-risk students).  On occasion the school’s 

response may involve a permanent exclusion for the student in question.  This will only occur 

where the student (and his family/care-givers) have shown no meaningful commitment to change 

in behaviour and where behaviour support has been resisted, and where the student in question 

(and sometimes their family) are effectively ‘holding the school to ransom’ through serious, even 

chronically disturbing, dysfunctional and dangerous behaviours. 

 

At all times schools seek to enable at-risk students with behaviour support, counselling support, 

mentoring support within a clear framework of rights and responsibilities. 

 

Nb.  Case supervisors/adult mentors (for behaviour and learning) are teachers with 

significant experience and skill at working with at-risk students. 

 

Nb.  Subject teachers will sometimes resent the level of support given to such students.  

While this is understandable it is crucial that colleagues remember that students with 

on-going patterns of distracting and disruptive behaviour need the same kind of 

support we give to students with learning needs.   It is a needs-based response we are 

giving to such students; it is giving behaviour support beyond (and including) behaviour 

consequences. 

 

Consequential discipline – while a necessary and just, response to significantly rights-

infringing and rights-abusive behaviour – rarely changes behaviour longer-term unless 

it is enabled with repairing / rebuilding and restorative approaches as well. 
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A ‘level system’ is a school’s enabling policy and practice to protect those rights and enable those 

responsibilities for all students. 

 

______________________________________________________________________________ 

See also the notes on : Attentional and Power-Seeking Students in School (based on the work of 

Alfred Adler and Rudolf Dreikurs); 

And notes on A Summary of Individual Behaviour Plans. 

These are available on request from Dr Bill Rogers. 

See also notes on : the ‘Stop/Start’ plan approach to behaviour support. 

 

_______________________________________________________________________________ 

 

 

 

Dr Bill Rogers is a teacher, education consultant and author.  He conducts in-services and seminar 

programmes across Australia, New Zealand, Europe and the U.K. in the areas of behaviour 

management, effective teaching, stress management, colleague support and teacher welfare.  He 

has also worked extensively as a mentor-coach in classrooms; team-teaching in challenging classes 

in Australia (and the U.K.).  Bill Rogers read theology at Ridley College, Melbourne; then 

psychology, philosophy and education at Melbourne University and went on to major in 

Education.  {He is a Fellow of the Australian College of Education and Honorary Life Fellow of 

Leeds Trinity University and Honorary Fellow at the Graduate School of Education, Melbourne 

University}.   
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Appendix to notes on ‘A Level System’ 

 

Developing skills : following-up with students beyond the classroom 

setting. 

Consider whether the student follow-up requires a brief ‘after class chat’ or a more ‘formal’ one-

to-one session (ie : behaviour interview or ‘detention’ time …) 

Question :  What will you do if the students don’t turn up; how will you ‘track’ them?  (Notebook?, 

Track them in other classes?,  Computer tracking?, Check with other colleagues?  How?) 

As in all one-to-one settings with students always be aware of ethical probity. 

 

When talking with the student :- 

(1) Emphasise the fair and reasonable ‘certainty’ of the ‘consequential process’ ; show respect 

and fairness; 

 

(2) Briefly tune in to how the student might be feeling … (at that point) : “You’re probably 

feeling a bit annoyed (or worried) that I’ve asked you to stay back for …” 

 

(3) FOCUS the student’s attention and awareness back to specific behaviour/s or issues that 

necessitated the follow-up; explain how those behaviours / issues affect  our mutual rights 

… [An individual’s distracting/disruptive behaviour  always has social implications ... 

affecting others’ rights/feelings ... (especially learning)].  “I need to talk with you about ...” 

(be brief but specific re : behaviour, or task, or issue).  Address the behaviour or issue – it is 

inappropriate, unprofessional and unnecessary to ever verbally ‘attack’ student, or use any 

‘detaining time’ for some kind of emotional ‘pay-back’ lecture.   

 

(4) IF COMFORTABLE  briefly ‘mirror’ (model) the student’s specific disruptive behaviour to 

them (only in one-to-one setting) and ask their ‘permission’.  “Do you mind if I show you 
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what I saw/heard when you…?”  (be specific re : their distracting/disruptive behaviour).  

This ‘behaviour mirroring’ is purely to illustrate – and clarify – the student’s typical 

disruptive behaviour(s) as we saw/heard it in classtime.  It should always be done 

sensitively and supportively – never to embarrass or humiliate. 

NB :  ‘Separate’ out the adult to student role; having briefly mirrored the behaviour, step 

back (physically) and ‘visually’ refer the student back to ‘their behaviour’ : “That’s (teacher 

‘points’ to vacated space where they have just mirrored the student’s behaviour) what it 

looks, or sounds, like when you call out repeatedly, [or, butt-in, or speak to me in an 

inconsiderate way …”]  At this point the teacher points ‘back’ (as it were) to the vacated 

‘space’ where they mirrored the student’s behaviour.  Our tone is pleasant; positive not 

tendentious, patronising or hostile. 

‘Mirroring’ can also help clarify to the student what the teacher has often seen, and heard 

(relative to the disruptive behaviour/s) and gives visual / kinaesthetic specificity to the 

behaviour the teacher is discussing with the student.  In a longer one-to-one session the 

teacher can promote student awareness by using picture cues : simple drawings depicting 

the student’s behaviour (see Rogers, Behaviour Recovery, 2004).   

nb  We would normally not use behaviour mirroring with students who have been 

diagnosed with autistic spectrum disorder. 

 

(5) Always invite/allow student feedback (and / or right of reply) from student, even in a brief 

‘after-class chat’.  On some occasions this can be a written right of reply (as during 

detention or time-out) see later, at end of these notes (pp 18-20).  

 

(6) Refer the student briefly back to the class’ student behaviour agreement as it relates to the 

student’s behaviour under discussion ie :as their behaviour affects the learning of others 

(or themselves); the safety of others; or the respect and fair treatment of others.  Remind 

them about expected behaviour next time we’re together in class ...  Be clear about the 

expectation ‘next time’ (in relation to the behaviour/issue under discussion). 
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(7) In ‘closing off’ the follow up session, always seek to separate as amicably as possible (even 

in a brief ‘after class chat’).  “Thanks for staying back to help sort this out ...” 

 

 

 

 

 

 

 

(8) If we have had to follow-up several times (in close succession) about common behaviour 

concerns it is crucial to obtain senior colleague support to see if such behaviour concerns 

(with this student) are occurring across other classes with other teachers.  This will involve 

‘tracking’ the student’s behaviour across the year-level (with other colleagues) to see if our 

follow-up sees a change in behaviour or attitude; if not consider a year-level individual 

behaviour plan  (see Rogers, 2004).   

 

Supporting a teacher’s follow-up with students re : consequences / mediation 

There are some ‘conflicts’ – between teacher and student – that can get quite heated.  Sometimes 

the language, the tone and manner of some teachers (and students) can be quite provocative; 

even hostile or aggressive.  In the heat of the moment it’s not always easy to remember that we 

are the adult. 

When we follow-up with a student, one-to-one (after some cool-off-time) it is crucial that we give 

the student an appropriate, and fair, right of reply. 

It is unprofessional, unfair and inappropriate for the teacher to keep interrupting the student 

when they are trying to give their ‘version’ of events. 

Even when students distract, dissemble, overly mitigate or ‘fabricate’ their versions of events, or 

misrepresent the teacher’s behaviour or discount their own behaviour, it is still professionally 

 ‘calm’ self before ‘calming’ child / tube in briefly to how they might be feeling; 

 avoid ‘rushing’ the dialogue (even in a brief five minute after-class chat); 

 ‘open’ body language; avoid crowding their personal space; 

  avoid arguing; keep the focus on the ‘primary’ behaviour / ‘primary’ issues; 

 pleasant, invitational, tone (wherever possible); 

 refer back to the class behaviour agreement on rights and responsibilities. 

 separate amicably. 
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appropriate to give the student a reasonable hearing without frequent butting in; without 

continually stopping him or calling him a liar (see later). 

 

Obviously the teacher needs to have their right of reply; to clarify (calmly) what happened, to 

explain their behaviour – as teacher – (even their feelings about what happened) and what they 

believe should fairly happen now. 

 

In such sessions it will be necessary to have a senior teacher present to facilitate – even mediate – 

the due process.  On occasions, mediation may need to be followed by necessary ‘arbitration’ (by 

the senior colleague) if such mediation is unworkable or unsuccessful. 

What is necessary in such ‘follow-up sessions’ is that the ‘initiating’ teacher (with whom the 

student has been in conflict ...) be willing to engage in an appropriate follow-up meeting with the 

student/s (outside of class time).  This is a teacher’s normative professional responsibility.  This 

‘meeting’ should be telegraphed to the student/s through the appropriate senior colleague (who 

will be present for moral and professional support, ‘witness’ and to support the mediation 

process).   

There also needs to be appropriate cool-off-time between the teacher and original disruptive 

context (or issue of conflict) prior to the one-to-one meeting. 

 

For the teacher (the one ‘in conflict’ with a student / or class group) it will help matters 

considerably if they : 

 

 Acknowledge how the student may be feeling – at this point – (a few words to that effect 

can help humanise a naturally tense occasion). 

 Remember they are ‘the adult’ in this meeting time (this is not easy). 

 Follow due process allowing the student a right of reply; not butting in or calling the student 

a liar (even when they are).  There is a difference between saying “That’s not a true version 

of events, what actually happened was …” and “You are a liar!”   Give feedback about any 

lying , or misrepresentation – or exaggeration, even direct lying – by the student by ‘calmly’ 

(without rushing) re-addressing the issue (as we genuinely believed it occurred). 
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 Avoid ‘rushing the student; allow some pause time (even a few, brief, silences will often 

help). 

 Keep the focus of the dialogue directed to the behaviour (of the student), or the issue; not 

‘attacking’ the student. 

 At times we will need to rightly, and appropriately , apologise for our behaviour.   It is not 

demeaning to apologise to a student if we have said hurtful, or mean-spirited, sarcastic, 

things (ever, we hope, unintentionally). 

At times it will help to say ‘we are sorry that things turned out like this … ‘(be specific) … 

There is a difference between “I’m sorry for saying (‘x’, ‘y’, ‘z’) or doing ( ‘x’, ‘y’, ‘z’) …”   and  

“I’m sorry that …”  or  “It bothers me that things have turned out this way …”. 

Even if we’re not sorry for what happened (ie we are not ‘at fault’ …) we can still be sorry 

“that things have panned out this way …  What can we (and the student) do (or what do we need to do) 

to make things better …?” 

 As a basis for ‘common ground’ it will help to refocus the student to our ‘school agreement 

for …’ – as it relates to the issue of shared rights and responsibilities in the school’s 

‘behaviour code’.  How has their behaviour affected the learning of others (let alone their 

own learning time ...) (?); the teaching (?); treatment of others (?); safety of others (?); 

respect of ... others? 

 Ask the student what he can do to make things better from now on.  In a non-patronising 

way it will always help to offer support : ‘what can I do to help you in class to …’ (here be 

specific about reasonable, expected, behaviour). 

 

Of course, the senior colleague should always help with the ebb and flow of dialogue 

between teacher and student, and help both teacher and student/s to focus on the main / 

primary issues at the heart of any conflict or issue of concern. 

 

We should never excuse hostile, or aggressive, behaviour in our students when we’re seeking to 

follow-up and follow-through with them in a one-to-one meeting.  It is crucial, however, to 

remember that we are dealing with a conflict between adult and ‘minor’; a young person.  There is 

no place for pointing, gesticulating fingers; loud and raised voices; accusations of ‘lying’ : “You 

never tell the truth …!”.  There is no place for sarcasm, cheap shots, ‘scoring’ or threatening 
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language  … though it is (I grant) tempting at times!  We will better address such follow-up if we 

speak, and act, with respect, courtesy and dignity (even when we don’t always get the same in 

return!)   

In other words we model what we hope to see in them. 
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