
 

 

 

 

Covid-19 ‘Catch up’ 

In June 2020, a £1 billion fund for education was announced by the government.  Further guidance 

has now been released (https://www.gov.uk/guidance/coronavirus-covid-19-catch-up-premium) 

showing that the money is split between a catch-up premium and a national tutoring scheme. 

The catch-up premium is funded on a per pupil basis. This will be based on the previous year’s 

census and means that GHES has been allocated £3600 for the academic year 2020-2021. The 

spending of this money will be down to schools to allocate as they see best. To support schools to 

make the most effective use of this funding, the Education Endowment Foundation has published a 

support guide for schools with evidence-based approaches to catch up for all students. 

Spending at GHES 

GHES would argue that every student who is too ill to attend their main school has already 

encountered a period of absence from education – this could be through a gradual decline in health 

and/or whilst awaiting a diagnosis.   We are using this funding opportunity to focus on our primary 

aged students who are dual-registered with us for this academic year.  Most of them have been 

referred to us with a diagnosis of oncology, and therefore this year in particular they have had 

periods of time in hospital, time where they have had to shield when their peers have been in 

school, time where they are well enough for education, and/or attend their main school. 

At GHES, this money will be used in order to: 

 Purchase specific literacy resources for primary students to encourage and support the continuation 

of daily reading. 

 Increase lesson teaching time for our primary students, from 45 minutes to 1 hour. 

 Supplement the purchase of a student voice application – MOMO: Mind of My Own. 

 

Aims 

Strategy 1  

One of the most important skills to maintain throughout life is Reading.  Even more so at primary 
age, where pupils are developing their reading skills and reading stamina.  Even if a child is too ill to 
work, they can hopefully still engage in reading of some sort – if they do this, they will make 
progress.  Investment in better and increased resources will enable our primary teachers, link tutors 



 

and PSHE/Wellbeing teachers to keep the emphasis and enjoyment of reading as high as possible. 

Impact seen (June 20201 update) 

Our pupils now have a much greater choice of reading material, both digitally and in hard copy, 
across different types of texts.  As a result of this we have seen an increased borrowing of books and 
magazines from our library as well as a greater uptake of pupils getting involved with reading 
challenges and sharing responses to the books they’ve read both with their teachers and with each 
other.   

Link Tutors report regularly on reading for pleasure and this is monitored by our literacy coordinator. 
Observations show that pupils are reading more often, across a variety of texts, and that they are 
keen to share their views.  More specifically, the greater range of text types have really appealed to 
our reluctant readers since there is now more on offer to appeal to a wider range of interests and 
abilities. 
 
Each KS2 pupil has been provided with a pack of books that supports our reading curriculum. This 
means that all pupils now have equal access to high-quality reading material, even when they are 
accessing lessons online. The impact has been that pupils are able to continue to engage with their 
learning outside of lessons and have been exposed to a wider variety of texts than they might be 
able to access while at home.  

Pupils have reported how much they have enjoyed having the books at home and some have shared 
them with younger siblings. They and their parents are encouraged to record their reading, and this 
has helped them get back into the habit of reading on a daily basis. Teachers report that pupils are 
now reading with increasing regularity. 

Strategy 2  

To increase provision of lesson time and contact time with a teacher for all primary aged children – 
from 45 minutes to 1 hour. 

Impact seen (June 2021 update)  

Teachers are able to spend time ‘checking in’ with the pupil and allowing them to share any issues or 
worries they have. This has meant that pupils are more relaxed and secure before they start their 
lesson and are therefore more able to focus and engage with their learning.  
 
Teachers have used the extra time to ensure greater depth of understanding and check for any 
misconceptions, without slowing down progress through the curriculum. Teachers report increased 
retention of knowledge 
 
Teachers are able to take the time to read aloud to pupils regularly, even during online lessons. 
Pupils have reported how much they enjoy this and look forward to our lessons. This has also led to 
increased speaking and listening opportunities and pupils are showing increased confidence in 
expressing their views.  



 

Strategy 3  

To enable the voice of every student to be heard and ensure we can respond to any change in 
mental health and wellbeing whilst a child is with us, we have invested in the app: MOMO Mind of 
My Own.  When a child is referred to us for a physical illness (e.g. oncology) the amount of isolation 
experienced increases (and even more so through the COVID19 pandemic).  It is no surprise that a 
child’s mental health can also deteriorate during this time.  MOMO enables pupils to express their 
feelings and thoughts in a safe environment anytime, not just when they are with a teacher or their 
link tutor.  We hope through the introduction of MOMO we can identify any signs of wellbeing or 
mental health dropping and intervene faster. 

Impact seen (June 2021 update) 

The impact of purchasing and using Mind of My Own with our students is that now all of our 
students have access to a platform where their voice can be heard. The platform is student friendly 
and accessible for all ages and abilities. Students are using Mind of My Own both within link tutor 
sessions and also independently. They are using varying scenarios including My Wellbeing, My 
Education, Preparing for a meeting, My Life to tell us how they are feeling about these aspects of 
their life. We also hope to develop our use further to include using Momo as a reintegration support 
tool. 
 
The impact of buying MOMO  has been that we are hearing from students whose voices  we have 
not previously heard despite trying various routes. We are then able to respond to this information 
either by passing on, sharing in meetings, following up directly with the student in link sessions etc.  
 
We are gathering information that would be really hard to gather from conversations. 
 
More specifically, student F completed a Wellbeing statement which alerted Link tutor and case 
manager to some anomalies in emotions which led to further directed conversations around this. 
These discussions led to a disclosure about drug taking. The outcome of this was that the link tutor 
was able to complete a substance abuse screening tool with student which has led to the most 
appropriate support from the correct agency (YST). These discussions would not have happened if 
Momo had not highlighted the initial anomalies. 
 
Student M  completed a My Wellbeing statement in which he admitted he had hurt himself and 
would scream into his bed. Family and professionals were unaware of these behaviours. Link tutor 
was able to highlight this to Social care and family therapists so that this could be followed up with 
M. This information had not been discussed previously within therapeutic sessions so Mind of My 
Own had given M a platform where he felt safe to be honest in a way that he hadn’t in face to face 
discussions. The appropriate support can now be offered to student and to family. 
 
Student A  completed a Conference statement where she felt able to say what she wanted to 
happen next with regards to CPP. This was a much less intimidating platform compared to being able 
to speak up at conference when there are a lot of professionals around the table. Outcome was 
statement was read out in conference by chair. Student felt listened to and her SW was able to 
respond directly to her comments/questions. Prior to this, student A felt she was not listened to and 
decisions were made about her. 
 
Student B has been severely ill for many years and professionals were concerned that we were not 



 

hearing his voice or seeing him. Mind of My Own Wellbeing statement was completed and gave us 
an insight into his life and feelings which we had not previously had. This has helped to feed into 
further contact with student, timetabling and has reassured us that the student feels safe and loved. 
 
Student D  had been too unwell to engage with anything during y11. Completed a My Education 
statement which highlighted concerns student had about post 16 and her health limitations. We 
were able to complete a referral for some online support for student so she can explore her options. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 


