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Group Agreement

• Use of personal material/views – share with care (including the webinar 
message board)

• Confidentiality – you can take the learning out of the session but don’t take 
or record any personal-identifying information out of the session

• In order for this to be a safe space for us all to share our thoughts, opinions 
and experiences, it is important for us to respect and value difference and 
diversity in all of its forms



Bereavement, Other Losses, Anxieties, Low Mood, Stress-Trauma:

• Help staff to support children and young people who have experienced stressful events or find 
returning to education stressful

• To do so through easily understood psychological education

• To use this psychological education to support the Whole Setting community, highlighting the 
central role of ‘social scaffolding’

• To know when and how to signpost or refer those who may need more specialised support

“helping you to help others” – Belinda Heaven

Webinar 2 Key Learning Objectives: Supporting Recovery

(PHE and CYPMHC 2015)



Key Messages Apply To Adults As Well As Students

INSERT IMAGE OF CARING FOR 
CHILD AND CARING FOR ADULT

https://www.ghll.org.uk/mental-health/5-ways-to-wellbeing/


Section 1:

Bereavement And Other 
Loss



Activity 

In groups, discuss the different types of loss, other than bereavement, that children in Early Year 

settings may experience throughout their education



Common Areas of Loss 



Principles



• Don’t simply wait for the child to bring it up

• Acknowledge the death

• Be open and honest

• Ask and answer questions

• Don’t be afraid to say “I don’t know”

• Use direct, concrete language ….. “died”

• Nothing you say is going to make it worse

Talking with a bereaved child



Children need:

• Reassurance that they are not to blame

• To be listened to

• To be involved as much as possible

• To be given clear information

• To be given opportunities to ask questions and make sense of what has happened

• Support to know that it’s OK to show emotions and to gain support to deal with 

overwhelming feelings

• To understand that the feelings that they have are normal in an abnormal situation

• To continue routine activities

• Opportunities to remember

Normalising grief reactions



The Grieving Process

Tonkin’s model ‘Growing Around Grief’ (1996)



The Grieving Process

• Barbara Monroe adapted Tonkin’s model ‘Growing Around 

Grief’ (1996)

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCKWTooXfpccCFQRWGgod4OADWg&url=http://www.clker.com/clipart-plain-dream-jar-2.html&ei=72LMVeXfNISsaeDBj9AF&bvm=bv.99804247,d.d2s&psig=AFQjCNF2xuSv2Md0-pwjahAPT1GGsAxJmw&ust=1439544414125761
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCKWTooXfpccCFQRWGgod4OADWg&url=http://www.clker.com/clipart-plain-dream-jar-2.html&ei=72LMVeXfNISsaeDBj9AF&bvm=bv.99804247,d.d2s&psig=AFQjCNF2xuSv2Md0-pwjahAPT1GGsAxJmw&ust=1439544414125761
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCKWTooXfpccCFQRWGgod4OADWg&url=http://www.clker.com/clipart-plain-dream-jar-2.html&ei=72LMVeXfNISsaeDBj9AF&bvm=bv.99804247,d.d2s&psig=AFQjCNF2xuSv2Md0-pwjahAPT1GGsAxJmw&ust=1439544414125761


• Experience death as a separation

• Don’t understand the concept of death

• Will  miss presence of a primary care-giver

• May react to loss with crying or altered sleeping/ eating patterns

• May become detached and withdrawn

0 – 2 years



• Experience death as a separation

• Don’t understand concept of death

• Don’t understand physical aspects of death

• Expect return of dead person

• Magical thinking / egocentric - sense of responsibility

• Take explanations literally

• Feelings may be acted out in behaviour and play

• May ask questions over and over again

2 – 5 years



Dual process model – Strobe and Schutt, 1999

LOSS
ORIENTED

Grief work

Intrusion of grief

Relinquishing / continuing / relocating 
bonds

Denial/avoidance
of restoration

changes

RESTORATION
ORIENTED

Attending to life 
changes

Doing new things

Distraction from grief    
Denial/avoidance of grief

New roles/ identities/
relationships

Oscillation



How to support them in your setting…

• Acknowledge the child’s grief: support the child to feel safe to express their emotions and let 
them know it’s ok to be upset.

• Comfort and reassure them that it’s not their fault and that there are no ‘wrong’ feelings.

• Try to create stability in the early years setting. It can help to continue with some of their 
existing routines. This will provide them with a sense of security.

• Ensure there is good communication with the family. This will help the parents and carers to 
feel reassured when their child is away from them and to be consistent in what’s been talked 
about to the child about the bereavement.

• Let them know it’s ok to have fun. Children often make sense of difficult events through play.



Tips for Parents 
• The children will be aware

• Tell your child in person as soon as you can about the bereavement

• Keep routines at home as stable and predictable as you can

• Share time together

• Try and look after yourself 

• Ways to remember

• Stories can be used to shape a child’s understanding. 

For example, take a look at: Someone I Know Has Died (Trish Phillips), Never Too Young to 
Grieve: Supporting Children Under 5 After the Death of a Parent (Winston’s Wish), Missing 
Mummy (Rebecca Cobb), I Miss You: a First Look at Death (Pat Thomas), Dear Grandma 
Bunny (Dick Bruna), The Little Flower Bulb: Helping Children Bereaved by Suicide (Eleanor 
Gormally), Someone has died suddenly and support guide (Brake, Sudden charities).

https://www.annafreud.org/


Introducing Max

Max

EY Practitioner

Max’s Mother

Max started at the Early Years provision when he was 18 months old, as 
his parents returned to work. Max is an only child to his parents.

Max attended the setting for 2 months before the first period of national 
‘lockdown’ and as both his parents continued working around childcare 
for Max, often working longer days and evenings. His parents felt guilty 
about not being able to offer as much time and support as they wanted 
to for Max. 

Max ‘s parents were under a lot of pressure  and had limited time to 
provide play activities, leading to him having more screen time. 

Max returned to the setting in September and struggled to settle away 
from his parents initially and to share toys with his friends, however his 
key worker noticed he found it hard to return. She provided some 
additional time on arrival to play wit him to help him feel calm and secure 
and supported with some of the activities he completed with peers. 



Max started at the Early Years provision when he 
was 18 months old, as his parents returned to 
work. Max is an only child to his parents.

Max attended the setting for 2 months before the 
first period of national ‘lockdown’ and as both his 
parents continued working around childcare for 
Max, often working longer days and evenings. His 
parents felt guilty about not being able to offer as 
much time and support as they wanted to for 
Max. 

Max ‘s parents were under a lot of pressure  and 
had limited time to provide play activities, leading 
to him having more screen time. 

Max retuned to the setting in September and 
struggled to settle away from his parents initially 
and to share toys with his friends, however his key 
worker noticed he found it hard to return. She 
provided some additional time on arrival to play 
wit him to help him feel calm and secure and 
supported with some of the activities he 

completed with peers. 

Max: What Helped?

Recognition

Reflection Relationships

Relationships

His key worker recognised the problem and came up with 
how to support Max.

Max’s mother shared the challenges they had experienced 
with the room lead and noted the changes to Max’s 
behaviour

The key worker spent time with Max to re-establish links 
with him and support interactions with peers. His Mum and 
Dad talked to other parents who reassured them about their 
feelings of guilt.



Max started at the Early Years provision when he 
was 18 months old, as his parents returned to 
work. Max is an only child to his parents.

Max attended the setting for 2 months before the 
first period of national ‘lockdown’ and as both his 
parents continued working around childcare for 
Max, often working longer days and evenings. His 
parents felt guilty about not being able to offer as 
much time and support as they wanted to for 
Max. 

Max ‘s parents were under a lot of pressure  and 
had limited time to provide play activities, leading 
to him having more screen time. 

Max retuned to the setting in September and 
struggled to settle away from his parents initially 
and to share toys with his friends, however his key 
worker noticed he found it hard to return. She 
provided some additional time on arrival to play 
with him to help him feel calm and secure and 
supported with some of the activities he 
completed with peers. 

Max: What Helped?

RegulationResilience

Relationships Recognition

The key worker supported his resilience by ‘checking in with 
him’ and offering extra time, and to support his interactions 
with peers. The adult intervenes to facilitates positive play 
and interactions with peers when he was struggling to 
manage these 

By the key adult forming and successful relationship with Max, she 
was able to support a positive return for Max. 

The setting staff were able to reach out the parents and normalise 
their emotions of feeling guilty, which helped them to manage these 
feelings more positively. 

Parents were able to feel safe and contained by the setting staff and 
the social support around them.



Sources of Support

https://www.ghll.org.uk/
https://www.annafreud.org/


Section 2:

Understanding Anxiety 
And Low Mood



Key Psychology Of Anxiety And Low Mood

Anxiety usually has fear and avoidance of 
the feared thing at its core…. “when you 
care too much” 

HOWEVER….

Low mood usually has loss, 
demotivation, over-thinking at its core –

“when you find it difficult to care about 
anything” 

(Overstreet et al 2016)

SO WHAT??



Anxiety – What Should You Look Out For?

Be aware of anyone (children, staff, parents/carers) showing 
too many problems, for too long, with too wide an impact.

Spend time alone

Not interacting
in the setting, 

always worrying, 
perfectionist

Look physically 
anxious (e.g. tense, 
on edge, or shaky)

Suffer 
temper outbursts 

or ‘freeze’ if demands 
placed on them

Have difficulty 
concentrating

Have difficulty
sleeping, suffer 

stomach- headaches, 
health anxieties

Cling to parents or 
episodes of not 

wanting to attend

Avoid 
things linked 
to the fears



Unsettled Mood and Behaviour – What Should You Look 
Out For?

Be aware of anyone (children, staff, parents/carers) showing 
too many problems, for too long, with too wide an impact.

Become quiet 
and withdrawn

Frequent out bursts
‘temper tantrums’ 

Alternate 
between withdrawn 

and irritable

Looks tired, 
struggling to 

‘drop off’ 
and/or waking 

in the night

Keep away from 
friends and stay 
by themselves

Not wanting to 
leave 

parents/separate

Loss of appetite

Child being less 
interested in 
toys/activities 
they usual are 
interested in 



Remember do the simple things first:

Implement the Whole Setting approach:
• Includes speaking with parents/carers to ensure everyone works together*
• Remember safeguarding
• Using tools or resources the setting has before seeking additional support or signposting 

If concerns persist – use Graduated Pathway for SEND to liaise with external agencies eg talking 
with the EY SENCO and EY practitioners if needed

Seeking Additional Or Specialist Help



Introducing Florence

Florence was born during ‘lockdown’ in February 2020 
and has experienced a large potion of her life with 
restrictions to accessing others. 

Florence was due to start nursery in January 2021 
however the setting closed except for key worker 
children. Since being born, many of the activities 
which would be offered to parents and children had 
been stopped and therefore she has not had as much 
opportunity to experience a range of activities and to 
play alongside other children. 

Although Florence has good relationships with her 
parents, she has found it hard to form relationships 
with the setting staff. 

Paul

Florence’s 
Parents

Florence’s 
Setting Staff



Florence has had limited chance to interact with a 
range of adults other than her parents.

Florence has had limited opportunities to engage 
with a range of activities due to restrictions.

The parent have enjoyed having the chance to 
spend more time with Florence due to being 
furloughed however they are worried about the 
affected of being supported by only a few adults. 

Florence found it hard to form new relationships. 

Florence’s Challenges

Florence was born during ‘lockdown’ in February 
2020 and has experienced a large potion of her life 
with restrictions to accessing others. 

Florence was due to start nursery in January 2021 
however the setting closed except for key worker 
children. Since being born, many of the activities 
which would be offered to parents and children had 
been stopped and therefore she has not had as 
much opportunity to experience a range of 
activities and to play alongside other children. 

Although Florence has good relationships with her 
parents, she has found it hard to form relationships 
with the setting staff. 



How Can We Help Florence?

Florence has had limited chance to interact 
with a range of adults other than her 
parents.

Florence has had limited opportunities to 
engage with a range of activities due to 
restrictions.

The parents have enjoyed having the chance 
to spend more time with Florence due to 
being furloughed however they are worried 
about the affected of being supported by 
only a few adults. 

Florence found it hard to form new 
relationships. 

RelationshipsRecognitionThe adults supporting Florence to be aware that she had some 
reduced experiences outside of the family bubble and home, 
therefore they are acknowledging this.

The setting staff do a booklet and short video to introduce 
themselves and the setting to Florence, which her parents can show 
her. The setting offer a key worker for Florence and there is good 
setting-home communication. 

Florence is doing something new and challenging so the adult 
provide plenty of positive affirmation and emotional support if she 
becomes upset. 

Reflection

Resilience

Resilience
The adults are monitoring how she is responding and 
encouraging her to take ‘safe’ risks in the setting, with adult 
reassurance if needed. 



What The Educational Setting Can Do To Help Florence?

Florence was born during ‘lockdown’ in 
February 2020 and has experienced a large 
potion of her life with restrictions to 
accessing others. 

Florence was due to start nursery in January 
2021 however the setting closed except for 
key worker children. Since being born, many 
of the activities which would be offered to 
parents and children had been stopped and 
therefore she has not had as much 
opportunity to experience a range of 
activities and to play alongside other 
children. 

Although Florence has good relationships 
with her parents, she has found it hard to 
form relationships with the setting staff. 

• Key worker to engage Florence in play activities to suport her 
communication of emotions.

• All staff made aware of her situation and how to support her

• Setting staff using stories and group activities to explore 
emotions and feelings.

• Key worker monitoring Florence’s behaviour and feeding back to 
parents

• Follow-up meeting arranged with parents and Florence to review 
progress and support in place.

• Take to a team meeting, seek support from the SENCO at the EY 
setting and consider  setting advice from EY service, their 
ordinarily available provision (OAP)

RegulationRecognition Resilience Relationships



Key worker and parents:

• Key worker recognises Florence is worried and 
uses her relationships with the parents

• The adults reflects on the behaviour and start 
to make changes

• These steps help to co-regulate Florence’s 
feelings and emotions

• Doing this will help Florence build her resilience
and coping skills to successfully progress 
through nursery

Setting:

• Setting recognise concerns about wellbeing
• Setting uses strategies to build positive 

relationships with Florence and  her parents who 
are also anxious

• Setting adopt strategies to allow time for 
reflection and help Florence to regulate her 
feelings and emotions 

• Doing this will help Florence build her resilience
and coping skills to successfully access nursery

What Do These Ideas Illustrate?

Resilience



Section 3:

Stress And Trauma: 
Supporting ongoing 
recovery



Definition of Trauma

‘Trauma happens when any experience stuns us like a bolt out of 
the blue; it overwhelms, leaving us altered and disconnected from 

our bodies. Any coping mechanisms we may have had are 
undermined, and we feel utterly helpless and hopeless. It is as if our 

legs are knocked from under us.’ 

Peter Levine, 2006.

The word “trauma” derives from the German word 
“traum”, which means “dream”.



What is trauma?

• Trauma is an emotional response to an event that is deeply frightening or distressing. It 

happens when a person feels so overwhelmed by difficult emotions - such as fear or anxiety, 

that their mind can’t make sense of it. These emotions stay with the person and can 

influence the way they feel in the future. For example, a loud noise might remind someone of 

a previous frightening experience such as a car crash, causing them to experience it as 

scarier and more overwhelming than it would normally be.

• Acute trauma can occur if a person was exposed to one traumatic event. Chronic trauma

can occur when a traumatic experience has continued over a period of time. Complex 

trauma can occur when someone has experienced many different traumatising events.

Anna Freud Centre 

https://www.annafreud.org/


Key Psychology Of Stress And Trauma

Heightened stress can be seen as fight, 
flight, fear or freeze 

Trauma has an overwhelming stress at its 
core, which has left its mark and is easily 

triggered and re-lived through flashbacks 



Need for 
Belonging

Sense of 
Acceptance

Sense of 
Rejection

Thoughts, feelings and behaviour…



What are the signs of traumatic stress?

Babies

• Babies are likely to show feelings of distress in a physical way, for example: persistent 

crying, which cannot be soothed by their caregiver

• A baby might also become rigid, arch their back arch, squirm or look unfocussed, in an 

attempt to physically escape feelings of distress

• They might struggle with settling to sleep, or with feeding or playing

• They could have persistent hiccups or vomit

• When completely overwhelmed, infants may try to cope by cutting off from their feelings and 

the world. They might avoid eye contact and interactions with caregivers, or stare at lights or 

other objects for long periods. They might show a limited range of emotions.

https://www.annafreud.org/


What are the signs of traumatic stress?

Toddlers and young children

• Toddlers and young children are able to express their feelings more directly than babies, but they may still 
experience and show their distress in a physical way. Behaviours include:

• An increase in crying, fearfulness or clinginess with or when separating from caregivers (this is sometimes 
called ‘separation anxiety’)

• Sleep difficulties, including nightmares

• Going ‘backwards’ in their development, for example in toilet training, speech, or self-soothing behaviours 
like thumb sucking

• Being more aggressive towards caregivers, peers or other adults

• Not being able to concentrate

• Complaining of physical symptoms such as headaches and stomach-aches

• Becoming preoccupied with thoughts and memories of traumatic events. Some children may express how 
they are feeling through play, perhaps by repeatedly re-enacting traumatic events or overwhelming feelings 
such as anger, fear or helplessness.

https://www.annafreud.org/early-years/early-years-in-mind/common-difficulties/separation-anxiety/
https://www.annafreud.org/early-years/early-years-in-mind/common-difficulties/sleep/
https://www.annafreud.org/


Strategies to Support Children and Families 

Babies

- Take the baby’s experience seriously 

- Pay close attention 

- Put it into words

https://www.annafreud.org/


Strategies - Toddlers and Young Children 

- Show you are interested

- Ensure they feel comfortable to talk about it

- Talk about your own feelings to show them how it’s done

- Help them to put names to their feelings 

- Suggest they think about the ‘physical effects of their feelings’

- Let them know their feelings and behaviours are normal 

- Help with their understanding of a confusing event, in an age appropriate way

- Don’t push children away if they don’t feel ready

- Prevent a child from feeling overwhelmed or unsafe when exploring their feelings  

https://www.annafreud.org/


Trauma Can Impact In Numerous Ways, Yet There Are 
Messages Of Hope

Build relationships

Ensure safety and protection from harm.

Support calming of mind and body

Re-establish learning confidence in small steps

Build on coping strategies.

Respond to Adverse Childhood Experiences (ACEs) including:
MindEd ACEs sessions
ACEs E Learning Package 

https://www.minded.org.uk/Component/Details/653614
https://www.ghll.org.uk/mental-health/aces-elearning/


Signposting



Many people will retain their wellbeing 
and resilience.

Some will need more support to recover.

A Whole Setting approach which:
• Builds relationships, flexible coping 

and renews a sense of agency
• Values emotional wellbeing 
• And re-affirm safety and routines
• Will maximise learning and growth

(Whole School SEND 2020)

Key Points



Useful site and resources 

Anna Freud Centre

• https://www.annafreud.org/early-years/early-years-in-mind/common-difficulties/trauma/

• https://www.annafreud.org/early-years/early-years-in-mind/common-difficulties/bereavement/

• Gloucestershire General Advice and links to all supportive services including mental health 

services for all ages - https://www.gloucestershire.gov.uk/covid-19-information-and-

advice/support-for-children-and-families-during-covid-19/

• EY service -https://www.gloucestershire.gov.uk/early-years-service/

https://www.annafreud.org/early-years/early-years-in-mind/common-difficulties/trauma/
https://www.annafreud.org/early-years/early-years-in-mind/common-difficulties/bereavement/
https://www.gloucestershire.gov.uk/covid-19-information-and-advice/support-for-children-and-families-during-covid-19/
https://www.gloucestershire.gov.uk/early-years-service/


(Whole School SEND 2020)

Early Years Settings
truly can be... guiding lighthouses and 
safe havens in a sea of uncertainty

Photo by Théophile Péron on Unsplash
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Thank-you for your attendance and participation 

A copy of this presentation will be made available to you

An evaluation form will also be sent to you, we appreciate your time in completing this. 


