Case Studies Summary 2023 – 2024
The role of the link tutor
At GHES, the role of the link tutor is to oversee the whole journey of each student whilst they are with us.  They are responsible for identifying targets for each student to work towards and support them along the way. Targets come from the following areas:
· To access education
· To work towards academic progress
· To develop strategies to manage social situations and learning interactions, including with my peers
· To have strategies to manage own health
· To be able to transition to an educational setting or prepare for post 16 education/ training or employment
Below are three student journeys, where we have identified the key strategies our link tutors used and the impact of them

	Student A background

Student A was referred to GHES through CAMHS for high levels of anxiety which had been present since moving homes and transferring between primary schools. Prior to this student A enjoyed school.  

Strategies used

Throughout student A’s time with GHES there was a strong focus on building trust and following through on all promises. 
Reassurance especially when they would become angry and unsettled – student A would often rant or lose their temper
Use of games for engagement and explicit recognition of achievement
Recognition that the home environment was unsettling for student A and that learning needed to move to our classroom space.
Perseverance and consistency – student A was very reluctant.  Preparation to support visits to our classroom through photos in advance, social story, safe and comfortable environment created.  Step by step – leaving the home, visiting the site, just outside, then visiting inside.
Maintained just one lesson in the classroom for significant amount of time so that they felt safe - maintained routine where we could support them with gradual change through preparation, reassurance and consistency
Involving a parent to support student A in the classroom which involved a gradual departure - gradually creating a physical distance – sitting the other side of the door.
Referral for mentoring at the point where CAMHS input was ending
Over the period of 6 months introduction of third subject, science, starting in the home to build trust.  Followed by art, PSHE and second literacy lesson, then ICT
Raised expectations of independent work through Showbie
Recognised their need for peer opportunities through accessing our classroom (still 1:1, but being exposed to other peers on site) and through mentoring opportunities in the community
Gradual move of GHES lessons to main school site – started with one lesson, then two consecutive lessons to create longer time in school – all supported by GHES staff
Use of Zones of Regulation to identify anxiety were used in mentoring sessions and link tutor sessions. Teaching staff used this at the start of every lesson
Exposure to peers and opportunities e.g. watching peers in the playground in main school
Gradual move from trusted person at GHES to trusted person at school
Gradual exposure to a small cohort of students in their main school – group session opportunities
Supported student A to complete their SATS at school
Detailed transition planning with school which centred on student voice and parent voice. – lunchtime clubs identified to support unstructured times; gradual removal of GHES staff; opportunities to meet with other pupils going to the secondary school; school trip as key milestone 
GHES input ended, upon student’s request.

Impact – student outcomes

Initially student A was very resistant to any home visits or lessons.  They wouldn’t allow their parents to leave the room during a GHES visit.  By cessation, student A had experienced a journey of 1:1 lessons in the home, to our classroom space and finally was accessing school and their lessons, daily.
Over time student A was able to access the community 
They developed several people as trusted people outside of the family
Initially accessing learning regularly in the home, this led to regularly attending education outside of the home regularly
Improved relationship with parents and an overall more positive home environment
Student A was able to form relationships with peers
Student A started to love learning again!
Student A developed strategies for managing their anxieties and anger
Student A became able to reflect on situations and become more accepting
They completed SATS exams on site at school
Student A was able to return to school in time to explore natural Year 6/7 transition steps with own peers
Student A felt successful (compared a strong sense of failure when she joined us).


	Student B background

Student B was referred to GHES through CAMHS with severe anxiety, and low mood, student B was:
Unable to leave the house
Contact with friends was minimal – only through messaging
Low confidence and self esteem
Very quiet, reserved, tearful
Found life in general overwhelming
Terrified of anything related to school.

Strategies used

Regular home visits throughout the term: this would always fit around the student, could be after school, could be very flexible with when to meet and for how long for
Worked hard on communication and support with parents: always very open with all teachers, contacting art, maths, key staff regularly. Had regular weekly emails from parents (mum)
Setting them up with another GHES peer from the same school to establish a friendship
Regular WhatsApp messaging to check in with student
Reducing the number of subjects to be taken at GCSE to enable better success
Specific link sessions on exam techniques
Supporting student to access Music and Art lessons in main school
Access Arrangements put in place – needing a room to self, having the same exam invigilator
Invigilating Functional Skills maths exam in the home
Supported two career sessions with careers lead.

Impact – student outcomes

Student B was able to sit all of their exams at their main school
They were able to openly discuss how they were feeling with key adults and peers – health, education, and her future
Student B was able to leave the house to engage in activities both local and national
They began socialising with close friends
Started going into school on a part time basis to access music, art & choir
Student B was able to attend their end of Year 11 prom
They attended two end of year celebrations with GHES
Able to openly discuss their education throughout their time at GHES
Able to discuss a  future – 6th form and to study in Japan
Attended 6th form open evenings and 6th form taster days
Is now studying A-Levels at a secondary school: Art, Music, and Media Studies
Has made new friends in sixth form – has group of friends that look out for them.


	Student C background

Student C was referred to GHES through CAMHS with anxiety, low mood, had not left the home for a considerable amount of time, limited/nil social interaction with peers and family. Home life was volatile with aggressive behaviour and language in the home.

Their expected GCSE grades prior to this were at grade 6 and above in all subjects. Initially they were not wanting to engage with education, or other interventions of support from other external agencies.

Strategies Used
Weekly link tutor sessions were put in place to build a trusted relationship and hear student’s voice as previous experiences meant trust with other professionals was low
There was a lack of motivation towards education – lessons were offered where teachers acknowledged their interests and lessons were based around these interests
Arts Award was completed by being studied from home via online lessons. Link tutor supported practical sessions in the home
To tackle the lack of social interaction and valuable experiences outside of the home – introduced mentoring
To support with concerns over physical health- liaised with school Nurse and appropriate and essential appointments were organised
Could not see a future, consider Post 16 options – careers meeting with careers lead took place in the home.

Impact – student outcomes

Student C achieved an Arts Award Bronze level qualification 
By sporadically engaging with mentors/YST key person, student C had the opportunity to have social interaction increased. During these opportunities student C proved to be very articulate on their views and needs during these external meetings
Through School Nursing student C was offered dental and eye appointments. Was prescribed medication from for low vitamin B, these appointments were attended. 
Attending CAMHS appointments to discuss medication 
The family got a dog – this was a focus of many professional meetings. The outcome made student C feel heard, gave them company when parents were working, and in link tutor sessions worked towards taking the dog for a walk and getting out of the house
Careers meeting with careers lead – Student C was engaged and despite feeling they had ‘wasted’ a lot of learning time was able to acknowledge there were still many options available to them.
Through the involvement of external agencies working alongside GHES the family began working together in a calmer/kinder way 
Student C attended the induction day at a training college at the start of Year 12.




